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Chapter 1: Progress Report

Significant Developments: Describe any significant developments that have had a major impact on the

school and/or specific curricular programs since the last full visit.

Since the last visit, several events have influenced the school and adjustments were made to
accommodate the action plan of the previous report: the implementation of a double session schedule, the impact
of local congressional school health policies 2023, and typhoon Mawar’s effect on schools that same year. These
significant developments pivoted the curricular programs to different shapes or forms yet still adhering to the

school action plan’s goals.

One of the biggest issues that arose from the return of students during school year 2021-2022 were the
social problems impacted by Covid. Students weren’t accustomed to social gatherings due to the year and a half
hiatus from school. This resulted in the lack of social emotional growth due to the isolation, and these skills had to
be rebuilt again in the school environment. Automatically, the school improvement committee considered this as
the number one priority. Over the next few years school leadership set out to address the student’s social
emotional learning. (process for implementation mentioned in next heading). Hand in hand, we knew that part of
the school action plan was to use the PBIS framework to address problem behaviors. We added a Schoolwide
learner outcome (SLO)--Exercise total wellness: Social-emotional, mental, and physical. To address the social-
emotional component, we wanted to reward students for good character and in turn added it to the current SLO
ceremonies in place: Effectively Communicate with Others, Excellence in Academics, Embrace Cultural Diversity,
and Environmentally Respectful: And for the social emotional component, (exercising total wellness). We wanted
to include more gatherings to allow students to socialize and reacclimate to the school setting. We included pep
rallies, assemblies, and award ceremonies. Students had to feel like it was a school again, and that their social
relationships would be “restored” to normalcy. This restoration to school social normalcy would in theory hope to
reduce the increasing number of infractions in the return. The School Improvement team (Sic) surveyed
faculty/staff and the community to decide additional Schoolwide learner outcomes. Adding an additional SLO was

part of the action plan regarding improving school climate positively, in essence, improving the PBIS framework.

Standards Based Grading (SBG)
Okkodo High School has been in the development stage of SBG implementation. The district put a pause
on implementation during the pandemic. However, teachers who were using SBG prior to the pandemic continued

to do so. The teachers who were still using traditional grading were not pushed to make the move to SBG.



Currently about 14% of OHS teachers fully implement SBG. More than half of the teachers, 61%, use a
combination of traditional grading with standards-based grading. Approximately 25% of teachers do not use it at
all. The OHS leadership team is working with district instructional coaches to continue to offer professional
development to increase the capacity of teachers to fully implement SBG. Hence, the SBG is in the process,

however the important step of Professional Learning Community takes precedence.

SIS Schoolwide Intervention System

One of the biggest assets to our school is our curricular program, Schoolwide Intervention System (SIS).
The school’s intervention program, SIS, offers students an extra hour each week with their teachers for tutoring. If
students are struggling in more than one subject area, their ELA or math classes take priority. Each semester,
students are tutored in ELA, math, and science. Approximately half of the students were able to pass their classes
by the end of the semester. SIS initially aimed to reduce the number of students with failing and below average
grades. The Schoolwide Intervention System was modified to accommodate other intended goals for the students.
SIS program assisted students in tutoring services and offering more time to catch up with assignments and
making up any tests to improve their standing. At first students who were scoring below 60% was the adjusted goal
for improving their standing and then finally 65%. It had also gone through a phase for clubs and co-curricular
activities. Presently, it is used for Social-Emotional lessons, assemblies, PLC meetings, academic intervention.

And career readiness. These adjustments were made to accommodate the school action plan.

Professional Learning Communities (PLC)

Teachers undertaking the same subject meet in PLCs’ to create common formative assessments (CFA)
and have discussions concerning students’ CFA data and results, share lesson plans, unpack standards, discuss
various types student learner needs and how to address them. The district sends Instructional Coaches (ICs) to
guide teachers through the motions of an efficient PLC, especially new teachers, teachers who transferred from a
different school, or even “double dippers returning from retirement”. There has always been a need to keep the
subjects horizontally alighed with each other to ensure that the priority standards are effectively being taught
across the same subject. PLCs were first formed by department, then became subject focused. PLCs met during
lunch and during assemblies. Due to the Congressional public health policy (Public Policy 37 - 31) that impacted
schools, schools started shutting down resulting in sharing campuses and creating double session schedules.
Upon the second semester of school year 2022 — 2023, Okkodo High was impacted by decisions that resulted in
following a new bell schedule. Okkodo High is currently sharing the campus with F.B. Middle school because F.B.
Middle school is undergoing a building renovation. These circumstances resulted in creating double session bell
schedules where Okkodo students meet in the morning and FB Middle School holds classes in the afternoon.
Teacher’s schedules were modified to now include office hours from 12:30 — 2:00 pm. These office hours were

intended to meet with students for intervention and PLC meetings to occur. Some teachers are relatively new to



the PLC process; therefore ICs have held meetings with departments by subject to provide guidance on how to run

aPLC.

Process for Implementation/Monitoring Schoolwide action plan: Comment on the process for

implementing and monitoring the schoolwide action plan aligned with LCAP goals.

The initial steps were to provide teachers with a review of the previous accreditation report, that included
the progress report from the mid visit. The accreditation chair prepared focus groups by assorting the faculty and
staff in the start of the school year 21-22. Every opening school year from 21-22 to 23-24, the School Improvement
Committee (SIC) organized PD sessions and faculty meetings to keep teachers abreast of the ongoing self-study.
At the start of the school year, teachers were placed into one of the categories or focus groups of the WASC
manual. Faculty and Staff provided well-rounded input on the categories. Teacher leaders were selected based on
their experience with the accreditation process and how well-versed they are in the school’s ongoing programs. By
the guidance of the focus group leaders, they provided much of the write up in chapters 3. Focus group leaders
organized focus group meetings and included the Accreditation chair. Representatives of the School Improvement
Committee prepared engaging activities to inform and familiarize teachers of the current programs in place that
stemmed from the school wide action plan. Constant follow-up and monitoring of participants was held during PD
sessions, faculty meetings, after school meetings, and prep-period trainings. This helped the faculty and staff stay

informed about the school action plan.

The school action plan was implemented albeit under difficult circumstances. To implement the goal of
establishing the framework of PBIS, the school had to create a team of teacher leaders, assess the current
framework and call for a more “robust” framework to implement immediately by including all committees. The
school improvement team is composed of teacher leaders to survey faculty and staff, community members. Their
input was used to make a motion in the addition of a SLO related to addressing the social-emotional deficiencies in
the school. As the new SLO was accepted and included by a consensus of stakeholders, the SIS program was
modified to include Social Emotional Lessons. SIC (School Improvement Committee) would analyze the monthly
discipline and adjust according to the major infractions. To address social emotional deficiencies in the school
wrought by the pandemic, the team created an adjusted school calendar that modified the days, particularly
Fridays to be used as “SIS days” for academic intervention, social emotional intervention, and career tech
enrichment. This modification of the school calendar is essential to setting up the available time for
implementation of the school wide action plan. To match the vision of DOE to prepare students for post-secondary
education, block scheduling was adjusted to have A days to be Monday and Wednesday, B days to Tuesday and
Thursday, and Friday to be the “SIS” intervention day. Therefore, in SY 23-24 This type of block scheduling was
pattered after the University of Guam’s class schedule. Having this modified college-like schedule, allowed

students to keep the same class at the same time on the same day. This benefited students who were underdoing



dual enrollment, in which if they were advanced in credits, they can use the left-over hours to attend UOG classes,
right after high school without any interference of an erratic change of block scheduling days of different classes
since the daily schedule would remain the same week after week. Also to assist students who were working, the
working hours schedule could adapt easily to consistent high school schedule. This helped support the GDOE

vision of preparing students for the work force.

English and Math below average and failing rate reduction goals had to be addressed by revamping certain
pre-tests and common formative assessments. This meant the PLCs had to be strengthened and supported.
Teachers had to meet to discuss strategies and analyze student data which was pertinent to English and math.
Administration requested for Instructional Coaches to assist Math and English teachers in strengthening their PLC
meetings. Administrators also followed up with department chairs as to whether PLCs need more guidance or
additional assistance. Additionally, the SIS program greatly helped to provide additional academic intervention
through tutoring sessions, assessment retakes, and provide more feedback for students. Surveys from the SIS
committee were also distributed to ask students how they felt about the SIS program and which areas of the SIS

program needed to be modified.

Although full implementation of Standards Based Grading (SBG) had been a goal set by the district,
external circumstances in the school district resulted in SBG being instructionally taught and implemented at the
classroom level; teachers are not “mandated” to input scores according to SBG in the PowerSchool grading
system. As of now, traditional grades have been posted in the power school. In the team, PLCs have been placed
as top priority not only in relation to ensuring full implementation of SBG, but to make sure subjects are horizontally
aligned and agree on the proficiency levels of standards within the school and across all high schools in the district.
Administrators monitor PLCs by checking up on a “PLC meeting” sheet which records the progress of every
subject’s PLC meeting. A survey was distributed to the parents to monitor the effectiveness of the SLO ceremony

and to gather data related to the school’s action plans goals.

Progress on Schoolwide action plan: Summarize progress on each section of the current schoolwide
action plan that incorporated growth areas for continuous improvement from the last full self-study and

all intervening visits.

Goal #1 “Continue to improve student academic achievement in core curricular areas to meet SLOs and
GDOE Standards and growth targets, including schoolwide subgroups such as ELL, SPED, and address

possible test apathy among all grade levels.”
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9" grade English student’s percentage mark have decreased significantly by 25%.

10" grade English student’s percentage mark have decreased by 9% since SY 20-21. Although there was an 8%
increase in the midyear to 57% of students in English 9 having failing or below average grades, this decreased by

7% to 40% n school year 22 — 23.

11" grade English student’s rate increased by 10%, from 49% to 59%. In the midyear it dropped by 6%, then
increased by 16% to 59% in 22 — 23. The 11" grade group is the only exception that didn’t meet the goal of a 2%

decrease each year.

12" grade English student’s rate decreased by 4%, from 52% to 48% by school year 22 - 23",



Percentage Failing and Percentage Failing and
Below Average for 2nd Sem: Below Average for 2nd Sem:
Algebra A Algebra 1
100% 100%
= Bl% "
g 80% E5% g 80% 12% 69%
S gom °3% & som
o o 35%
#a0% ¥ 0% -
8 20w 8 20m
g g
0% 0%
20-21 21-22 22-23 20-21 21-22 22-23
SchoolYear SchoolYear
Percentage Failing and Percentage Failing and
Below Average for 2nd Sem: Below Average for 2nd Sem:
Algebra B Geometry
100% 100%
5 80% 1% 5 80% BE% e v
2 \\55% =
A LoD e ————
z 2
;H’ 4% E 40%
8 20m 2 20%
& g
0% 0%
20-21 21-22 22-23 20-21 21-22 22-23
SchoolYear SchoolYear

Percentage Failing and
Below Average for 2nd Sem:
Algebra 2
1003
E B0%
E
L ED%
o 35% A0
ﬁ 40%
2 0% _-\%
g
0%
20-21 21-22 22-23
SchoolYear




Algebra A was added to the math course offerings in SY 20-21, and Algebra B was added in SY 2021-2022. The
failing and below average rate for Algebra A decreased by 28%. There was a 16% decrease in the percentage of
students failing or below average in Algebra B. The percentage of students who were failing or below average in

Algebra 1 decreased from 72% in SY 20-21 to 35% in SY 22-23.

The percentage of students in Geometry with failing or below average marks decreased from 66% to 62% from SY
20-21 to SY 21-22, and later increased by 2% resulting in 64% of students with failing or below average marks in SY
22-23. The percentage of students in Algebra 2 with below average or failing marks decreased by 23% from 35% in
SY 20-21to 12% in SY 22-23. Every math subject represented in the graphs above except for Geometry met or
exceeded the goal of reducing the percentage of students who have failing or below average marks by 2% every

year.

The growth targest



Goal #2 The school will fully implement PBIS, Positive Behavior Intervention and Supports. This is a
district-wide behavior management framework to create a learning environment with a positive school
climate.

The PBIS framework was implemented to include identifying top infractions annually/monthly to faculty,
developing an incentive program, and cooperating between the School Improvement Committee and the PBIS
committee to impact improving school climate. These variables are in place to create a learning environment with a
positive school climate. The School Improvement Committee created a schedule to include SIS sessions on Friday.
The SLO ceremony was implemented as an incentive program designed to reward students who best exemplified
the indicators of the school’s SLO. The selection of SLO awardees was determined by each teacher who would
select 5 students that best demonstrated the goals of SLO. Then, students were recognized to highlight their
achievement. This SLO ceremony would occur twice a year. For example, in one ceremony, members of Guam’s
legislature were invited to award students for their achievement in the SLO ceremony. SLO ceremonies were

combined with PTSA meetings, to help increase community and parental involvement in the PTSA meetings.

Top Discipline Infractions by School Year
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SY 23-24 91 101 55 0 154
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Figure 1.1 Top infractions include; “Defiance/Disrespect/Insubordination, Dress Code violation, Use/Poss.

Of Tobacco, Unexcused tardies, and Disruptive behavior.

*Note: School year SY 20-21 infraction data Is not listed due to PULSE (District Data server) was shut down

during the pandemic year.



Top 3 Discipline Infractions by Year
School
Year Top Infraction 2nd Highest Infraction 3rd Highest Infraction

Dress code Defiance/Disrespect/

21-22 | violation: 146 Insubordination: 136 Use/Possession of Tobacco: 135
Unexcused tardies: | Defiance/Disrespect/

22-23 | 206 Insubordination: 165 Use/Possession of Tobacco: 100
Disruptive Defiance/Disrespect/

23-24 | behavior: 154 Dress code violation: 101 Insubordination: 91

Table 1.1 Top 3 discipline infractions by year, Dress codes violations being the highest, defiance/disrespect/
insubordination, and lastly Use/possession of Tobacco.

Defiance/Disrespect/Insubordination, Use/possession of Tobacco, unexcused tardies, and disruptive

behavior. The frequent infractions to take note of are Dress code violations, Defiance/Disrespect/Insubordination,

and use of Tobacco. One of the SIS interventions included a Social Emotional lesson prepared by the SIS

committee to address the top infractions. A reduction of level 3 offenses occurred when/after the school calendar
accommodated more pep rally days, grade level assemblies, and SIS intervention. After monthly infraction data is

presented, the School Improvement Committee prepares lessons for SIS Fridays to address any priority social

emotional concerns that can help reduce the occurrence of infractions.




Critical Area #7 (Goal 2 of action plan)

The school administration and teachers continue the fullimplementation of PBIS to support
student behavior in the classroom as well as outside the classroom

Progress Made

Impact on Student Learning

Supporting Evidence

-Monthly updates of student
behavior is shared at every faculty
meeting.

-An Expected Behavior rubric was
created.

-SLO ceremony provided incentives
and connected with business
partners to provide valuable prizes

-PBIS coaches from central offices
provided guidance to PBIS
committee and School Improvement
Committee

-SIS included Social Emotional
Lessons

-Students are made aware that
student behaviors, in and out of
the classroom, have a direct
impact on their student record,
academic progress, and ability to
participate in sports or school
events

-A decrease in level 3 infractions

-Presentations of infraction data
and the expected behavior rubric
during pep rallies and all
assemblies increase student
awareness of acceptable,
positive behavior. Students are
disciplined and attentive in
assemblies.

-Faculty meeting agendas
-Expected Behavior rubric

-Bell schedule

-PowerSchool data from Pulse
-Recordings and photos taken
during pep rallies, SLO Ceremony,

PTSA and other school assemblies
www.okkodohighschool.net

Critical Area #4 (Goal 2)

The school GEB, GDOE, administration and faculty examine the lines of communication in order
that all constituents feel that they have a voice in the future of the school.

Progress Made

Impact on Student Learning

Evidence

e The school GEB, GDOE,
administration and faculty
examine the lines of
communication in order
that all constituents feel
that they have a voice in
the future of the school.

e The Guam Education
Board has a website and
invites all stakeholders to
meetings.

e Schools can send
information to be included
in the Quarterly
Newsletter, GDOE twitter

e Atthe student level,
students are represented
in Board meetings by two
representatives who are
chosen to be on the Island-
wide Board of Governing
Students (IBOGS). They
bring student issues before
the GEB. The students also
have school
representatives through
the Student Government
program. Students are able
to bring up issues from
their classmates during

e www.gdoe.net

e Leadership meeting
agenda notes

e https://sites.google.com/a
/gdoe.net/guam-
education-board/home



http://www.okkodohighschool.net/
http://www.gdoe.net/
https://sites.google.com/a/gdoe.net/guam-education-board/home
https://sites.google.com/a/gdoe.net/guam-education-board/home
https://sites.google.com/a/gdoe.net/guam-education-board/home

account and GDOE Student Government

Facebook page. meetings.

OHS administration and

faculty encourage all e SIS mayors’ council
stakeholders to be a part of provides a voice for

the decision-making students from their SIS
process of the school. The classes to share any

lines of communication concerns to the Leadership
between all stakeholders Committees.

are welcomed and
channeled through many
levels. Administrators
survey teachers for their
input about supplies and
how money should be
spent.

Parents are welcome to
communicate and voice
their concerns to all
administrators and
teachers through email, on
the phone, by
appointment, or at student
orientations and PTSA and
PTC meetings. Parents
also take partin school
surveys. The school has a
website for stakeholders to
access information.

At the teacher level,
every department has a
Department Chairman
who represents themiin
the OHS leadership
team. The OHS
leadership team meets
weekly to discuss school
improvement. Itis
through the DCs that
teachers are able to ask
questions and share
ideas and concerns.
Teachers may also share
concerns directly with
administrators.

Critical Area #5. (Goal 2 of action plan)




The school administration and teachers increase parent participation on school surveys in order
to assist a complete understanding of parent input.

Progress made Impact on student Learning Evidence
e School website provided | Parents agreed to adding an e PTSA/SLO parent survey
surveys that help additional SLO, to help improve the

school’s climate. Supporting a * School Climate Survey

parents/community take
climate of learning.

part in deciding the SLO

* School safety survey Parents provided input in sharing

item, from the Guam their feelings about safety in
Department of school.

Education, provided a
survey displaying
protective item scores
and Risk factors.

e PTSA/SLO ceremony
survey to understand
parent input regarding
perception of school
operation; Social
emotional, academic,

e School Climate Survey:
families: illustrate how
families feel about the
school’s “Teaching and
learning, School safety,
Personal relationships,
Institutional
Environment, and
Parental involvement

Goal 3: Maintain the capacity of faculty and staff to collect and use data to analyze student performance

to inform instruction and assessment.

At the beginning of school year 2023-2024, committees were organized to follow up and monitor the
effectiveness and efficiency of programs that are related to inform instruction and assessment. These committees
are responsible for following up through the 2™ semester to determine if the program supported school needs or
should be modified. The committee would provide data through surveys or observational data for teachers and
administration to evaluate its effectiveness. Committees include the Accreditation Committee, Job Fair

Committee , Career Day Committee, SLO Committee, PBIS Committee, Service Learning Committee, Gupot




Chamorro Committee, Bull Dog Day committee, Social Committee, Christmas and End of the year teacher day

committee, Bulldog night at the Dededo Market school Committee, and PD Committee.

Surveys were conducted in the first semester of school year 23-24, to evaluate the progress of
implementing classroom strategies and Standards Based Grading (SBG). Part of SBG were put on hold, namely the
reporting of grades. Currently, most teachers are using traditional grading and reporting percentage grades in the
PowerSchool grading system. The processes SBG teachers are using are related to instruction and assessment.
With respect to instruction, teachers create lesson plans based on the priority standard, skill or topic’s proficiency
scale. With respect to assessment, the proficiency scale used during instruction also guides the development and
scoring of assessments. Subject PLCs create proficiency scales and common formative assessments (CFAs)
following the SBG framework to help guide and improve instruction. After administering CFAs, the PLC meets to
review and discuss CFA results to inform their instruction. Teachers in PLCs will share research strategies,
Classroom Instruction that works (CITW), (SIOP) Sheltered Instruction Observation Protocol, and thinking maps
were the top research strategies used for instruction. Although teachers weren’t limited to these only, they were

still able to share rubrics, assessments, and tools to collaborate based on decision made in the PLC meeting.

Research Strategies Used by OHS Faculty
n = 64 responses
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The top 3 strategies used by teachers for instruction are CITW, SIOP, and Thinking maps.



Ido not use 5BG due
to no P5S5Ts for course,
1,1%

Idon't use SBG atall,
14, 22%

performance data?
n =63 responses

-

Inyour PLCs, how often do you review and analyze student

Getting there andwill
get there, 1, 2%

Full Implementation, 9, 14%

Combination of
Traditional Grading &
SBG, 39, 61%

14% are at fullimplementation of the SBG.

61% are a combination of both.

22% Don’t use SBG at all.

performance data?
n =63 responses

Mewer, 5, B%

Always, 11, 17%

Sometimes 47, 75%

Inyour PLCs, how often do you review and analyze student

75% of PLC meetings sometimes review and analyze student performance data.




17.5 % always review and analyze student performance data.

Inyour PLCs, how often do you plan instruction and assessment
based on student achievement analysis?
n = 63 responses

MNever, 3, 5%

Always, 21, 353%

Sometimes 39, 62%

33 % say they always plan their instruction and assessment based on student achievement analysis.
62% show that sometimes teachers plan instruction and assessment based on student achievement.

The result shows that the implementation SBG is currently in the process, and establishing PLCs take precedence.

Critical Area #1

The school administration and teachers continue to collect, analyze, and disaggregate
assessment data to evaluate the effectiveness of the schoolwide program and drive the
improvement process

Impact on Student Learning Supporting Evidence

Progress Made
-Every year, the following -More than half of the PLC groups -ELA and math placement scores
assessment data are collected and | from “sometimes to always” share | -DWA results
analyzed:, ELA and math data, and use CFAs testresults as | -WorkKeys assessment
placements, AP Exam scores, ESL | supporting evidence to guide -ESL Las Links assessment
Las Links, WorkKeys Assessments, | teacher instruction, assessment, -Priority Standards Skills & Topics
ASVAB scores and student placement. (PSSTs)

-Department PLC agendas
-Based on a SY 23 - 24 survey, -SBG provides a better -SIS perception surveys
More teachers are using PLCs to understanding of students’ mastery | -PowerSchool data
discuss student performance data. | of the standards. -Student report cards

-Marks analysis
-Teachers are transitioning from -Teachers continue to use PLCsto | -OHS Bulldog calendar
traditional grading to standards- discuss student progress. -SIS statement for syllabus
based grading.




-School infractions are presented
during the faculty meeting to
analyze top infractions and share
essential points to committees to
help their program, most
essentially SIS.

-The school’s intervention system
program, SIS, scheduling is now
monitored in PowerSchool.

-SIS committee was created.

-All four content areas offer
tutoring.

-SIS days are incorporated in the
OHS Bulldog Calendar every year.
-A description of the SIS program
was prepared by the SIS
committee to be placed in teacher
syllabi.

-Each department has identified
their PSSTs for each quarter.
Distance Learning SY 21-22
through horizontal meetings at the
beginning of the school year:

-SIS helps students to achieve the
SLOs.

-SIS helps at-risk students pass
their classes.

-The counselor reviews the ASVAB
scores with students and helps
them become aware of their skill
level strengths and weaknesses.

-Teachers are able to receive ODR
data so that they can target major

issues within the classroom, adjust

their classroom management
protocols and address top
behavioral issues within the
classrooms.

The school’s administration and teachers should review the professional learning community (PLC)
process to assure that the processes include interdisciplinary collaboration to improve student

Critical Area #2

achievement.

Progress Made

Impact on Student Learning

Supporting Evidence

-Coaches are being sent to
Okkodo from central office to
provide more guidance and
assistance.

-PLC sheets help monitor and
Guide PLC meetings so that
they can be reported and
supported from the Assistant
Principal.

-Through the PLC process,
many students are more
horizontally aligned, and similar
strategies are shared among
PLCs.

-Due to the increase number of
trainings teachers attended,
students are learning new
strategies in the classroom.

-Department PLC agendas
-PLC meeting log sheet
-SBG training agendas
-OHS teacher surveys
-PSSTS training agendas
-Workkeys results

-ACT (21°-22’) results (see
evidence drive)




-More teachers attended
professional development
training to improve learning
strategies in the classroom.

-The district held a session in
January for ELA, math, and
social studies secondary
teachers to review, refine and
solidify PSSTs.

-In SY 19-20, teacher PLCs
focused on fully implementing
SBG, however, SY 21-22, 22-
23, worked on prioritizing PLC
formation

- Workkeys and ACT results
demonstrate improved capacity
of testing

Critical Area #3

The school administration and teachers explore ways that students are more successful on
summative assessments and consider ways that formative assessments can be used to
demonstrate student achievement and provide information to design intervention opportunities.

Progress Made

Impact on Student Learning

Supporting Evidence

-The district provided a special
training session for middle and high
schools to vertically align PSSTs in
every beginning school year from
21-22,22-23, and 23-24.

-The district sets monthly meetings
for ESL coordinators to address the
specific needs of English Language
Learners.

-The school’s SIS program
continues to address this critical

learner needs.

-OHS has ELA and math

placements for incoming freshmen.

-The Freshman Academy at OHS
helps students transition from
middle to high school.

- School climate families survey
and school safety survey are

-Middle school and high school
teachers are closing the gap of the
number of students not meeting
grade level benchmarks.

-With the alignment of PSSTs,
students are able to continue the
learning of progressive skills from
middle to high school.

-School climate and school safety
survey shows that the school holds
a positive climate with improved
relationships.

-ELA and math ninth grade
placements

-Report card grades

-IEP goal progress

-ESL assessments

-DWA results

-Secondary special training
sessions for PSST agenda
-Monthly ESL secondary school
meeting agendas

-PSSTs

-Freshman Academy PLC Team
meeting agendas

-ESL and Counseling sign-in sheets
-Intervention Log sheet




posted on the website for parents
to provide input.

Addressing Student and School Needs: Evaluate the degree to which major student learner needs,
school needs and areas for growth have been addressed.

Although the Semester marks show a major decrease for most English and Math, the class of 23-24
appear to have been the cohort that had a decrease not only in English, but also in other subjects as well. The
English department, with an approval of a literacy grant, had a PLC meeting regarding this and prepared to address
the learning need found in the cohort 23-24. ESL departments in meetings with Instructional coaches, followed up
with necessary applications to enhance and improve current application that have limitations to high school level.
For example, MOBY MAX a much needed application for ESL teachers, is operable up to high school grade level.
Other ESL applications “Splash” or “Read Theory” offer temporary replacement till all applications are fine tuned

by the district office.

The SIS program addressed the major student learner needs. The ESL students take part in the SIS
programs to understand the benefits of Career Tech Employment opportunities. The school has an enrollment of
majority of the students who are under the free and reduce lunch, who would also benefit from the SIS program.
The GCC program can provide certification for students ELL so that after graduation, student could be immediately

provided with occupational opportunities.



Prior Accreditation Findings: Analyze how the use of prior accreditation findings and other pertinent

Number of Students

data are driving school improvement to better ensure high achievement for all students.
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Science Failing Marks for Sem 1
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SY 23-24
Level 3 Offenses by Year SY 21-22 | SY 22-23
(as of Jan 2024)

Use/Possession of Tobacco Product 135 100 55
Endangers: Fighting 27 27 16
Use/Possession of Contraband 26 35 5
Assault/Battery 24 13 12
3 Level 2 Infractions 20 23 6
Obscenity 14 14 17
Intoxication 12 29 0
Rioting 10 0 0
Use/Possession of Contraband/Drugs 9 7 8
Terrorist Conduct 7 0 3
Use/Possession of Alcohol 6 7 1
Sexual Harassment 5 3 0
Property Damage: Vandalism 4 1 0
Intimidation 3 2 3
Bullying 1 0 0
Sexual Assault 1 0 0
Property Damage: Graffiti 0 2 0
Use/Possession of Combustible 0 1 0
Use/Possession of Weapons 0 1 1
Sexting 0 1 0
Left CC without Permission 0 0 2
Harassment 0 0 1
Total 304 266 130

The number of Level 3 offense decreased by 38 from SY 21-22 to SY 22-23.

The number of Level 3 offense for SY 23-24 as of Jan. 2024 is less than half of the previous year.



Progress on Growth Areas not in Current Schoolwide action plan: Comment on why any growth areas

for continuous improvement are not in the current schoolwide action plan.

Critical Area #6
The GDOE office share test results data with the schools as early as possible in order to assist the school in

making curricular decisions at the school site.

Progress made Impact on student learning Evidence

In previous years, test results from Workkeys, ACT results, were shared by the district. The district office,
particularly the Division of Curriculum, Instruction, Assessment, and Accountability, shares this information

with the island community through press releases and community presentations.

Since SY 21-22, the ACT Aspire assessment was discontinued. Instead, Pre ACT assessments were used for
ninth and tenth graders and juniors and seniors took the WorkKeys assessment. Choices360 is offered for 9™

and 10" during SIS classes.

Critical Area #8
The school administration and staff jointly review the administrative support system so that it identifies and

meets the needs of all stakeholders.

At the beginning of every school year, the administrative team introduces themselves and explains their role to
the faculty and staff and what he or she oversees. There is one principal and four assistant principals. The areas
covered by each assistant principal include: one AP for Attendance and the ESL program, one AP for Curriculum,
Instruction, and Assessment, one for Discipline, and finally one to oversee Business, Facilities, and the Special
Education Program.

Each administrator is also responsible for evaluating assigned faculty and staff members using the Guam
Professional Teacher Evaluation Program (PTEP) and Performance Evaluation tool supplied by the Human
Resource Division.

In SY 20-21, with new leadership, the school community experienced more administrative support. At the start
of the school year, teachers expressed a need to meet regularly with administrators in order to be updated about
school situations relative to the pandemic. The administrative team promptly responded to this need and began

meeting with faculty every Friday morning.




Chapter 2: Student/Community Profile

Okkodo High School is one of six public high schools in the Guam Department of Education. It first opened its
doors in August of 2008. Situated in the Northwest village of Dededo, the institution caters for approximately
1,500. island is the closest and most developed U.S. territory to Asia and other Micronesian islands. This makes
Guam an attraction for immigrants. Okkodo High School’s culturally diverse population reflects this. The school’s
attendance boundaries encompass various socio-economic demographics, ranging from low-income areas and

segments of Guam’s industrial zone, to select middle to high-income neighborhoods.

Okkodo High School caters to the diverse needs of the student body, comprised of students pursuing higher
education, on a career path, or interested in military service. For students gearing towards college, Okkodo High
School offers several rigorous Honors and Advanced Placement courses to ensure academic excellence. To
prepare students for the workforce, Okkodo collaborates with Guam Community College to offer courses in career
technical fields such as electronics, computer networking, carpentry, and automotive. Such courses equip
students with practical skills to enter the workforce. The school also prepares students for the island’s second
largest industry, tourism. The school has a competitive and highly successful tourism academy, marketing
program, and culinary program. For students considering military service, Okkodo stands apart from other high
schools by offering the Marine Corps Junior Reserve Officer Training Corps. Renowned for its competitiveness, the
program not only cultivates leadership skills, but also offers students the opportunities for national recognition

through participation in prestigious competitions and conferences.

The faculty and staff at Okkodo are dedicated to fostering the academic and social-emotional growth of
students. The faculty is committed to being as highly qualified as possible for their students. To foster a rich
experience, Okkodo has a wide variety of student clubs, organizations, and an active athletics program. The
counselors manage an array of services to meet students’ diverse needs. The services range from academic

support to social and emotional guidance.



CH. 2 School Profile

Enrollment Trends

OHS Trends in Enrollment
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Figure 2.1. The graph illustrates trends in student enrollment. The data for student enrollment was
retrieved from the last day of the respective school year, except for school year 23-24 which
contains data retrieved on the last day of 1°* semester.

Total Student Enrollment by Grade Level
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Figure 2.2. The graph illustrates enrollment of students by grade level for the past three school
years. The data for student enrollment was retrieved from the last day of the respective school
year, except for school year 23-24 which contains data retrieved on the last day of 1% semester.



Total Enrollment by Grade Level

Grade 2020-2021 2021-2022 2022-2023 2023-2024
9 389 418 404 378
10 415 404 412 412
11 474 367 354 342
12 298 343 330 327
Total 1576 1532 1500 1459

Table 2.1: The table displays total student enrollment by grade level. The data for student
enrollment was retrieved from the last day of the respective school year, except for school year
23-24 which contains data retrieved on the last day of 1% semester.

Overall Summary/Significances/implications:
Over the last three years, the overall student population has averaged 1,500 students. The overall

student enrollment decreased over the last years (see Figure 2.1) by 7%. Factors contributing to the
decrease in overall student enrollment include the relocation of students off-island, transferring of
students to other schools, or not meeting graduation requirements on time; therefore, seeking alternatives

to meet receive a high school diploma.

Except school year 2020-2021, the general trend is that the underclassmen population (9"-10%) is
greater than the upperclassmen population (11™-12"). The anomaly during the school year 2020-2021
may result from students returning to in person instruction from the COVID-19 pandemic. Figure 2.2 and
Table 2.1 shows that the senior population had the lowest enrollment compared to the other grade levels
in the past years, averaging 300 students during the past school years. The reason for this trend may be
that students are placed in cohorts. Students who are lacking credits by their senior year may opt to
withdraw from school or drop out from high school. They may also seek alternatives to receive a high

school diploma.



Student Population

OHS has a diverse student population, consisting of the Indigenous Chamorros, students from the
Philippines, and students from various islands of Micronesia. More than half of the student population,

sixty percent (60%) speak or hear a language other than English at home.

Student Enrollment by Ethnicity
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Figure 2.3. The graph illustrates the enrollment of students by ethnicity during the school year
2020-2021. The data for student enrollment was retrieved from the last day of the respective
schoolyear. Filipino (43%) and Chamorro (31%) students make up the largest ethnic background.



Student Enrollment by Ethnicity
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Figure 2.4. The graph illustrates the enrollment of students by ethnicity during the school year
2021-2022. The data for student enrollment was retrieved from the last day of the respective
school year. Filipino (42%) and Chamorro (30%) students make up the largest ethnic background.

Student Enrollment by Ethnicity
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Figure 2.5. The graph illustrates the enrollment of students by ethnicity during the school year
2022-2023. The data for student enrollment was retrieved from the last day of the respective
school year. Filipino (42%) and Chamorro (28%) students make up the largest ethnic background.



Student Enrollment by Ethnicity
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Figure 2.6. The graph illustrates the enrollment of students by ethnicity during the school year
2023-2024. The data for student enrollment was retrieved from the last day of the respective
schoolyear. Filipino (42%) and Chamorro (28%) students make up the largest ethnic background.
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Figure 2.7. The graph illustrates the enrollment of Filipino students for the past years. The data for
student enrollment was retrieved from the last day of the respective school year. School year
2020-2021 had the greatest enrollment of Filipino students with 680 students.
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Figure 2.8. The graph illustrates the enrollment of Chamorro students for the past years. The data
for student enrollment was retrieved from the last day of the respective school year. School year
2020-2021 had the greatest enrollment of Chamorro students with 488 students.
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Figure 2.9. The graph illustrates the enrollment of Chuukese students for the past years. The data
for student enrollment was retrieved from the last day of the respective school year. The school
year 2023-2024 had the greatest enrollment of Chuukese students with 253 students.
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Figure 2.10. The graph illustrates the enrollment of Other FSM students for the past years. The
data for student enrollment was retrieved from the last day of the respective school year. School
year 2022-2023 had the greatest enrollment of Other FSM students with 92 students.
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Figure 2.11. The graph illustrates the enrollment of students of other ethnicities for the past years.
The data for student enrollment was retrieved from the last day of the respective school year.
School year 2022-2023 had the greatest enrollment of Other FSM students with 92 students.



SY 20-21 SY 21-22 SY 22-23 SY 23-24
Filipino 43% | 680 42% 646 42% 629 42% 616
Chamorro 31% 488 30% 459 28% 425 28% 406
Chuukese | 15% | 236 16% 246 17% 251 17% 253
%mr 5% 77 5% 81 6% 92 6% 89
Other 6% 95 7% 100 7% 103 7% 95
Ethnicities
Total
Student 1,576 1,532 1,500 1,459
Population

Table 2.2: The table displays total student enrollment by ethnicity. The data for student enrollment
was retrieved from the last day of the respective school year, except for school year 23-24 which

contains data retrieved on the last day of 1% semester.

Background

The Federated States of Micronesia is an island-state that is composed of four main islands, Yap,

Kosrae, Pohnpei, and Chuuk. Most of FSM’s population are from Chuuk, or students who identify as

Chuukese. The other FSM ethnicities include Kosraean, Pohnpeian, and Yapese. In the mid-1980s, the

United States entered into an agreement with the people of FSM to allow them to freely associate with the

U.S. Through this compact, their citizens can migrate to any U.S. destination free from the strict

requirements imposed on other foreign nationals. Since Guam is the closest U.S. destination to the FSM,

the population of immigrants from Chuuk steadily increases each year.

Citizens from the Philippines, identified as Filipinos, migrate to Guam for work, educational

opportunities, or for social welfare programs. The Mariana Islands is an archipelago that includes the

islands of Guam, Rota, Tinian, and Saipan. The Indigenous people are identified as Chamorros. The

Chamorro demographics included in this report therefore includes students from Guam, Tinian, Rota, and

Saipan.

The Other ethnicities noted in this report include White (Not Hispanic), African Americans, Japanese,

Chinese, Korean, Marshallese, Belauan, Viethamese, Hispanic, other mixed race, Other Pacific islander,

and other non-specified.

Overall Summary




The three predominant ethnicities at Okkodo High School are Filipino, Chamorro, and Chuukese (Fig.
2.3-2.6). The data illustrates that there has not been a significant change in the number of dominant
ethnicities at Okkodo High School. The population at Okkodo High School reflects the island’s trends
whereby the Filipino descent compose the greatest ethnic group, Chamorros make up the second largest
ethnic group, and the Chuukese population account for the third largest population. Figure 2.7 shows that
the Filipino population decreased by 9% and the Chamorro population, Figure 2.8 decreased by 17%.

Figure 2.9 illustrates that the Chuukese population increased by 7% over the past years.



Special Populations

Special Education Program

Total SPED Enrollment
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Figure 2.12. The graph illustrates the total number of students in the special education program. Data was retrieved
from the beginning of the school year in August.



Special Education Enrollment
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Figure 2.13. The graph illustrates the number of students with a disability in the special education program. Data was
retrieved from the beginning of the school year in August.

Overall Summary

OHS provides Special Education (SPED) services to students who are eligible for the program. Figure 2.12
shows that the number of students in the program has decreased by 21% in the past school years, which may be
correlated to the decrease in overall student population. SY 2021-2022 (Figure 2.12) had the greatest number of
students in the program and may be due to factors related to COVID-19, such as students transferring to OHS or
returning to in person instruction.

On average, approximately seven percent of the school’s population qualify for special education services. To
support students in the program, the school offers various services for students who need emotional support,
intellectual abilities, or specific learning disabilities (Figure 2.13). OHS also supports students with visual,
hearing, and other health impairments (Figure 2.13). Furthermore, OHS provides additional services for students
with multiple disabilities and autism (Figure 2.13). The Guam DOE Division of Special Education assists OHS
SPED department with providing services to the special population.



English as a Second Language (ESL)
. EsLEmrollment ]

SY 20-21 SY 21-22 SY 22-23 SY 23-24
Sheltered Program 65 68 64 74
Consultation 355 370 338 323
Program

Total Receiving 420 438 402 397
Direct Services

Total ESL 992 940 898 871
Population

Total Student 1623 1578 1516 1457
Population

Table 2.3 The table displays the total ESL enrollment. The data is retrieved from the ESL program. All information was
extracted on September 30 of the respective school year.

OHS provides English as a Second Language (ESL) services to students who are eligible for the program. The
ESL program focuses on English language acquisition and is designed for English Language Learners (ELL)
from beginning to proficient levels. Table 2.3 shows that the ESL program at OHS is comprised of two
programs: sheltered (Program 3) and consultation (Program 4). Students are identified based on the language
code that they indicate in the home language survey given to parents upon registration. When a student is
determined to be eligible for the ESL program, they are tested and placed in the appropriate classes. Services are
provided to the students immediately. The students in the program are closely monitored until they can perform
in a regular classroom successfully, with modification. Students can exit the program once all exit requirements
have been met.

Trends in ESL Program
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Figure 2.14. The graph illustrates the number of students in the Sheltered (Program 3) and Consultation (Program 4)
programs. All information was extracted on September 30 of the respective school year. The number of students in the
Sheltered program increased by an average of 3 students per year, while the number of students in the Consultation
program decreased an average of about 11 students per year since SY 20-21.



ESL and All-English Enrollment
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Figure 2.15. The graph illustrates the number of ESL students and the number of students who registered as speaking
only English. More than half of the student population are students who registered with a language other than English.
Allinformation was extracted on September 30 of the respective school year.

Overall Summary

The sheltered program provides instruction for ELA, math, social studies (US History), and science (Physical
Science and Biology). The sheltered classes allow teachers to work with the students in a small group setting and
at their Lexile. Figure 2.14 shows that the sheltered population increased by 14% since SY 20-21. An average of
68 students are in sheltered ESL classrooms (Table 2.3).

Meanwhile, students under the consultation program are mainstreamed in the regular classes. They receive
modified lessons as needed by the teacher. An average of 346 students are mainstreamed (Table 2.3) per year.
Figure 2.14 shows that the population in the consultation program decreased by 9%. Since SY 20-21. School
year 21-22 had the greatest number of students in the consultation program (370) presumably from the return to
in-person instruction after the COVI-19 pandemic.

On average, 60% of the school’s population hears or speaks a language other than English at home (Figure 2.15).
The remaining number of ESL students who are not in Program 3 or Program 4 have exited the program and are
no longer receiving services. Figure 2.15 shows that since SY 2020-2021, there has been a decrease in the ESL
population.

It is important to note that students who registered in SY 20-21 that were eligible for ESL services were not
tested or placed in sheltered or consultation programs due to the closure of schools. Upon the reopening of all
public schools during SY 21-22, newly registered students were tested and the number of students needing ESL
services increased (Figure 2.14).



Student Population and ESL Population Breakdown

1800
N=1623 N =1578
1600 _
N=1516 N =1457
1400
2 1200
o
@
=
3
b 1000
“
Q
2 800
£
3
=
600
400
200
0
SY 20-21 SY 21-22 SY 22-23 SY 23-24
B ESL - No Services 572 502 496 474
B ESL P4 to Exit 0 48 23 52
B ESL Consultation (P4) 355 322 315 271
BEESLP3to P4 0 5 0 0
MESL Sheltered (P3) 65 63 64 74
OELL Population 631 638 618 586
School Year

OELL Population MESL Sheltered (P3) EESLP3to P4 MESL Consultation (P4) EESL P4to Exit EESL - No Services



Student Population and Percentage ESL Population Breakdown

100.00%
90.00%
80.00%
- 70.00%
2
o
@
k= 60.00%
=
vl
—
o 50.00%
[=1s]
4]
&
S 40.00%
=
&
30.00%
20.00%
10.00%
0.00%
SY 20-21 SY 21-22 SY 22-23 SY 23-24
B ESL - No Services 35.24% 31.81% 32.72% 32.53%
@ ESL P4 to Exit 0.00% 3.04% 1.52% 3.57%
@ ESL Consultation (P4) 21.87% 20.41% 20.78% 18.60%
@ ESLP3to P4 0.00% 0.32% 0.00% 0.00%
B ESL Sheltered (P3) 4.00% 3.99% 422% 5.08%
O ELL Population 38.88% 40.43% 40.77% 40.22%
School Year

OELL Population MESL Sheltered (P3) EESLP3to P4 MESL Consultation (P4) BESL P4to Exit BESL - No Services

There was a decrease in the number of students registered as ESL since SY 20-21. The percentage of students in
the ESL Sheltered program has been increasing since SY 21-22 while the percentage of students in the ESL
Consultation program has decreased from SY 20-21 by about 1.4% and from SY 22-23 to SY 23-24 by about
2%. Since SY 21-22 there has been an average yearly increase by about 2.7% or an average of 41 students who
exited the ESL Consultation program. SY 23-24 had the highest number of students who went from ESL
Consultation to fully exiting the program with 52 students.



ESL Program Seniors
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Since SY 20-21 there has been an increase in the number of students in ESL Program 4 who graduated, with a 10
student increase from SY 20-21 to SY 21-22 and a 1 student increase in SY 22-23. The number of students in ESL
Program 3 who graduated has remained constant since SY 21-22 at 10 students. There has been an increase in the
number of seniors who did not graduate in the spring for both ESL Programs 3 and 4.



ESL Program Seniors
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The percentage of seniors in ESL Program 4 who graduate has decreased by at least 6% every year since SY 20-21,
while the percentage of seniors in ESL Program 3 who graduate decreased by at least 2 percent every year since SY
20-21. The percentage of seniors in both programs who are not spring grads has increased by at least 1% since SY
21-22.



Graduation Rate

Number of Graduates and Graduation Rates
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Figure 2.16. The graph illustrates the number of graduates during a regular school year and the number of summer graduates.

Overall Summary

Figure 2.16 shows the total number of graduates, the number of students who graduated at the end of the
school year, and the number of summer graduates. Credit recovery programs, including Eskuelan Puengi
(EP), summer school, GALA, intramurals, school-to-work, and partnerships with institutions such as
Asmuyao Community School (ACS) offer students the opportunity to earn credits for graduation.

Due to the COVID 19 pandemic, SY 20-21 had the least summer graduates (Figure 2.16). Meanwhile,
SY 21-22 had the greatest number of students who graduated, 397 (Figure 2.16) because more
opportunities were offered to the students for credit recovery and credit advancement. Fall 2021 was the
first year that EP was offered during a Fall semester, allowing students to earn 1 credit. EP during Spring
2022 also allowed students to earn another 1 credit. To further help students, during summer school
2022, students had the opportunity to earn 2 credits.

Attendance

20-21 97%

21-22 99%
22-23 98%




23-24 98%

Table 2.4. The table displays the average attendance of students. Data was extracted on the last day of the school year.

Overall Summary

On average, ninety-eight percent of the student population has been on campus daily over the past years.
These numbers are generated through the district’s information system, PowerSchool, where teachers input
the attendance.



Discipline

Top Discipline Infractions from SY 21-22 to SY 23-24
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Figure 2.17. The graph illustrates the frequency and total of the top discipline infractions. Data was extracted from
PULSE.

Figure 2.17 shows that the top three discipline infractions from 2021 to present were (1) defiance/disrespect/
insubordination, (2) dress code violation, and (3) the use or possession of tobacco. Due to the pandemic, the
PULSE system which holds the discipline data was not available for SY 20-21; therefore, data could not be
extracted.

Defiance/disrespect/insubordination has been reported to occur mainly in the classrooms. To address the
infraction, more training is needed to support teachers with strategies in classroom management, including
creating more detailed lessons that would curtail defiance/disrespect/insubordination. SIS lessons are also
provided to teachers to encourage students to display positive behavior. Moreover, the SIS committee is in its
infancy stage in integrating a program under character.org.

Dress code violations are the second highest infractions. To further support and prevent the infraction,
students who need assistance are provided vouchers to purchase uniforms. Another option for students to
receive uniforms is through OHS’s uniform bank. ARP funding during the pandemic allowed for the
purchase of uniforms which students can use, should they need assistance. In addition, outgoing seniors can
donate their uniforms for other students through the uniform bank. Students who need uniforms may apply
with the main office for uniforms. There is a high frequency of dress code violation despite the resources due



to students choosing not to wear the required uniform. Nonetheless, dress code violations are being
addressed in SIS lessons that teach students about professionalism. To encourage community and stakeholder
support, PTSA will conduct community presentations explaining the importance of uniforms.

The use or possession of tobacco products is the third greatest infraction at OHS. This category of infraction
includes e-cigarettes and is the most common form of tobacco use. Reports from the students stated that they
received tobacco from their home or from older siblings and friends. OHS uses the Brief Tobacco
Intervention (BTI), which is a cessation program outside of the school site that students can participate in.
Another option for students is that they are given a referral to take voluntary classes at Sanctuary. Students
who complete the program will receive a certificate. OHS also addresses the infraction through the support
of counselors. Counselors speak with the students about the harmful effects of tobacco. The school
administrators also meet with parents to explain the harmful effects of this habit. To further educate students,
OHS partnered with GALA Storytelling for Empowerment, which is a substance prevention program. The
organizations help students make positive decision-making skills and know the harmful effects of illegal
substances.

The Positive Behavior Intervention System is a framework that OHS customized by rewarding students for
displaying SLO goals. By emphasizing the significance of the school’s SLOs, students practice a more
positive behavior that alleviates other discipline infractions.

Socioeconomic Data

On average, more than half of the student population qualifies to have breakfast and lunch at no cost or at a
reduced price. The large number qualifies the school to participate in the Community Eligibility Provision of
the Healthy, Hunger Free Kids Act of 2010. Consequently, every student in the school can receive free
meals, without regard to the household income. Once every four years, the school collects and processes
school meal applications, records and tracks meal categories, and conducts verifications as opposed to
annually. OHS has a cafeteria staff that prepares breakfast and lunch meals for students based on nutritional
requirements.



Credentialed Staff Data

Okkodo High School has 73 classroom teachers, 2 Consultant Resource Teacher, and 1 transition
teacher (76 total). The local community college (GCC) provides 6 instructors for Career and Technical
Education. The school has 2 MCJROTC instructors. There are 6 counselors serving the academic and
social needs of the students. The school has 1 each of the following: librarian, health counselor, and
ESL Coordinator.

The following information reflects facts about 73 teachers, the CRT and, and two transition teachers (76
total). This does not include information about the MCJROTC instructors, GCC instructors, school
librarian, health counselor, or ESL Coordinator.

OHS Faculty by Ethnicity

Other, 3, 4%

Chamorro, 37,
49%
Filipino, 36, 47%

m Chamorro m Filipino Other

The two main student ethnicities are represented among the teacher groups--Chamorros and Filipinos.
OHS has two Palauan teachers and a non-Hispanic teacher.



The following classification chart includes information about teachers, counselors, the librarian, and the
ESL Coordinator.

Classification Minimum Experience and Training Number Employed

30 Semester hours of college credit but less than a

Teacher I-A (ED1A) | gachelor’s degree.

60 Semester hours of college credit but less than a

Teacher I-B (ED1B) Bachelor’s degree.

Bachelor’s degree with less than 18 semester hours of

Teacher I-C (EDIC) | hrofessional education credits.

Master’s degree with less than 18 semester hours of

Teacher I-D (ED1D) | yrofessional education credits.

Bachelor’s degree including at least 18 semester hours of

Teacher I1 (ED2) | professional education credits.

17

Bachelor’s degree including at least 18 semester hours of
professional education credits, and at least 18 hours of
college credits beyond the Bachelor’s degree which must
be upper division courses in the specialty area or graduate
work. Neither of which was applied to the Bachelor’s
degree.

Teacher 111 (ED3) 13

Master’s degree including at least 18 semester hours of

Teacher IV (ED4) | ofessional education credits.

30

Graduation from a recognized college or university with
a Master’s degree including 18 semester hours of
professional education credits, and 30 semester hours of
graduate credits beyond the Master’s degree.

Teacher V (ED5) 16

Graduation from a recognized college or university
Teacher VI (ED6) with a terminal degree including at least 18 semester 3
hours of professional education credits.

Teacher Qualifications

The Guam Department of Education teacher qualifications are based on Guam Education Board Policy
1000 and the certification requirements established by the Guam Commission for Educator Certification,
aligned with local laws.



Administrators Data

Total Years .
- . Years at Okkodo - . Prior Years
Position Name Education High School Admlnls_tratlve Experience
EXxperience
Principal |Rita Flores M.Ed. 10 14 7 Teacher
Assistant .o M.Ed. 8 27 10 Teacher
Principal
Assistant
Principal |Melissa Flores M.Ed. 13 6 18 Teacher
Assistant
Principal | Vicky Sablan M.Ed. 11 2 25 Teacher
Assistant Gene Dvd
Principal | ¢ —Y¢@¢0 M.Ed. 10 5 10 Teacher
Support Staff
-to- Ai
Admin Officer Computer Operator Clerical School Aides One-to-One Aides
(Paraeducator)
1 1 3 13 15

Cafeteria

Truant Officers and Social
Workers

School Resource

Instructional Program
Coach

14

1

1

2

Truant officers, social workers, and School Resource Officers (SROs) service other schools, as well.
They are on campus intermittently throughout the school year. The SROs are present at least two or
three times per week.




Student Achievement Data

Okkodo High School tracks the number of students who fall below average or fail one or more of their
courses. The school also analyzes student performance on ACT Aspire assessments and Standards-
Based Assessments, both are district-wide assessments. Schoolwide efforts are made to improve
student achievement. Teachers employ research-based strategies such as McREL’s Classroom
Instruction That Works (CITW), Thinking Maps (TMs), and Sheltered Instruction Observation
Protocol (SIOP). The teachers recently began implementing proficiency scales to better assess student
mastery. They are also using formative assessments to reteach material when needed. A schoolwide
intervention system (SIS) has been implemented since SY 14-15 to offer academic intervention and
cocurricular activities for students.

Semester Marks

Percentage Failing and Below Average for 2nd Sem: English &
Language Arts
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Since SY 20-21 there has been a decrease in the percentage of students failing and below average for English 9 and English
12. The percentage of students who failed or were below average in English 10 increased by 8% from SY 20-21 to SY 21-22,
then decreased by 17%. The percentage of students who failed or were below average in English 11 first decreased by 6%

from SY 20-21 to SY 21-22, then increased by 16% from SY 21-22 to SY 22-23.
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For Algebra A, Algebra B, and Algebra 1 the percentage of students failing or below average decreased each school year.
Algebra A had 28% decrease since SY 20-21, Algebra B had a 16% decrease since SY 21-22, and Algebra 1 had a 37%

decrease since SY 20-21. The percentage of students failing or below average in Geometry has remained above 60% the last

three years. There was a 5% increase in the percentage of students failing and below average in Algebra 2 from SY 20-21 to

SY 21-22, but there was a significant decrease of 28% from SY 21-22 to SY 22-23.
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The percentage of students failing and below average has been decreasing since SY 20-21 for the following courses: World

Geography and World Geography Honors; US History, US History ESL and Advanced Placement US History; and American

Government and Advanced Placement American Government and Politics. World Geography and World Geography honors

has seen an overall decrease of 27% in students failing or below average. There has been an overall decrease of 31% in US

History, US History ESL and Advanced Placement US History. For American Government and Advanced Placement American



Government and Politics, there has been an overall decrease of 18% in students who are failing or below average. The
percentage of students who are failing or below average for History of Guam the last three years has stayed above 57%. There
was a 6% decrease from SY 20-21 to SY 21-22, but the percentage of students failing and below average increased the

following school year by 4%.

Percentage of Failing and Below Average for 2nd Sem: Science
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Part of the high school graduation requirements are 3 credits of science. The three courses students frequently take to fulfill
the science credit requirement are Physical Science, Biology, and Chemistry. There has been a 30% decrease in the
percentage of students failing and below average for Physical Science/ESL and Biology/Honors/ESL since SY 20-21. However,
the percentage of students failing or below average for Chemistry and Chemistry Honors has remained above 56%. There was
a 6% decrease from SY 20-21 to SY 21-22, and a 1% increase from SY 21-22 to SY 22-23 for Chemistry and Chemistry

Honors.



Schoolwide Intervention System (SIS)

The schoolwide intervention program (SIS) aims to address students’ academic, social-emotional
wellbeing, and college and career readiness skills. The School Improvement Committee created a
schedule to include the SIS sessions on Fridays. Lesson plans are also created by the School
Improvement Committee. In a study perception survey conducted in Spring 2022, 58.5% of the
students agree that SIS helped them with their academic and personal needs. 94.4% of the students
were satisfied with the topics taught in class.

IN-CLASS SIS

The lessons from my SIS class helped me with my academic and/or personal needs.
692 responses

@ Strongly agree
® Agree

2 Neutral

@ Disagree

@ Strongly disagree

IN-CLASS SIS

Rate your satisfaction of the in-class SIS topics.
692 responses

@ Extremely Satisfied
@ Satisfied

) Disatisfied
@ Extremely Dissatisfied




Advanced Placement Data

Course Offerings & Student Enrollment

SY 20-21 SY 21-22 SY 22-23 SY 23-24

AP Calculus AB X X X

AP English Language & X X X X
Composition

AP English Literature & X X X X
Composition

AP Statistics X
AP US Government & Politics X X X X
AP United States History X X X X
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The exam scores for Advanced Placement Calculus AB for the last three years have varied. The only score 5
occurred during SY 20-21. Since SY 21-22 the number of students who had a Score 1 has stayed the same (4
students). The number of students who scored a 2 decreased from SY 21-22 to SY 22-23 by 3 students, and one

student was able to earn a score 3 in SY 22-23.
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The number of students who have taken the Language and Composition AP Exam has been greater each
year than the number of students who have taken the AP Exam for Literature and Composition since SY
20-21. For Language and Composition, the number of students who earned a score 1 decreased by 4

students from SY 20-21 but increased by 11 in SY 22-23. The trend of students who had an exam score of 2



first decreased by 11 students from SY 20-21 to SY 21-22 but increased by 8 in SY 22-23. The number of
students who scored a 3 or 4 also followed this initial downward trend (less 8 students from SY 20-21 to

SY 21-22) and increased by 5 students in SY 22-23.
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Since SY 20-21, there has been a decrease in the number of students who have taken the Advanced
Placement United States History Exam. The number of students who scored 1 on the exam has decreased
by 12 students from SY 20-21 to SY 21-22 and by 1 student from SY 21-22 to SY 22-23. The number of
students who scored a 2 has also decreased from year-to-year by 5 students from SY 20-21 to SY 21-22 and

2 students in SY 22-23. The number of students who scored a 3 or 4 has increased by 2 students from SY



20-21to SY 21-22 and 1 student in SY 22-23.

The exam scores for Advanced Placement United States Government and Politics have varied since
SY 20-21. SY 21-22 was the only year where students scored a 4 (1 student) or a 5 (4 students). SY 21-22
also did not have any students who scored a 1 on the exam. The number of students who scored a 3 from

SY 21-22 and SY 22-23 stayed the same (3 students).



Chapter 3 Evaluate the quality of the school program in
relation to the five WASC/GDOE categories with emphasis
on the major student learner needs, summarize findings,

and determine areas of strengths and areas for growth.

Category A: Vision and Purpose, Governance, Leadership, Staff and Resources

Criterion A1: Vision and Purpose

A1.1 Vision and Schoolwide Learner Goals/Graduate Profile: Okkodo High School has
established a clear, coherent vision and purpose and schoolwide learner goals based upon

high-quality standards that are aligned with GDOE graduate learning goals.

Criterion Findings Evidence

e The mission statement and SLOs are reviewed e Okkodo Website
annually to ensure they are relevant, for example, an
additional SLO (Exercise Total Wellness) was added to
address the students’ social-emotional needs. e Student Planner

e Student Handbook

e OHS mission statement: Okkodo High School
provides a respectful environment for quality learning
that builds knowledge and skills to succeed in the 21
century.

e OHS Student Learning Outcomes (SLOs):

o Effectively communicate with others

e Environmentally respectfully

e Embrace cultural diversity.

e Excellence in academics

o Exercise Total Wellness - physical, mental, and
emotional.

e The mission of OHS is announced daily over the
school’s PA system. ltis posted in every classroom.
OHS Student Learning Outcomes (SLOs) are stated in



http://www.okkodohighschool.net/
https://drive.google.com/file/d/1bus1mFV1NF1dK5Mon68aNNTfNS5SPfOQ/view?usp=drive_link

daily bulletins along with examples of how students
can demonstrate the expected behaviors.
e announced and described at every school assembly.
e Teachers’ lesson plans are based on high quality
standards (CCSS, NGSS, and C3) and are aligned with
GDOFE’s priority standards set for each content area.
These lessons also address the SLOs

A1.2 Equity and Inclusion: The vision and purpose of the school reflects a belief that all

students can learn and achieve.

Criterion Findings Evidence

e The vision and purpose of Okkodo High School reflects e SLO ceremony (semesterly)
a belief that all students can learn and achieve. School —teachers award students
learning outcomes reflect high expectations of all who showcase achievement
students regardless of race, gender, or socioeconomic of the SLOs and school
status to succeed in academic learning as well as in mission and purpose.
interpersonal skills needed to be productive members e With approximately forty
of the community. Academic and non-

academic clubs and
organizations, OHS offers a
plethora of opportunities for
students to develop and
enhance their skills and
talents

A1.3 Development/Refinement of Vision and Purpose: There are effective processes in
place to ensure involvement of all stakeholders/educational partners in the development and
periodic review and refinement of the vision and mission, and schoolwide learner

goals/graduate profile.

e OHS has effective processes in place to ensure e Schoollmprovement
involvement of all stakeholders and educational Committee meetings
partners in the development and periodic review and e Parentand studentinput
refinement of the mission and schoolwide learner gathered through surveys
outcomes. and PTSA meetings.

e Parent and student input was gathered when the new e Department meetings,
SLO was proposed through meetings and surveys. faculty meetings and PLC

work offer opportunities for
Interdisciplinary alighment-
department sharing of
strategies at faculty
meetings so teachers are
able to connect and align
learning in all classrooms




and meet schoolwide
learner goals.

A1.4 Communicating and Understanding Vision and Purpose and Schoolwide Learner

Goals/Graduate Profile: There are effective processes for communicating with all

stakeholders/educational partners to ensure the understanding of the vision, purpose, and

schoolwide learner goals/graduate profile.

There are effective processes for communicating with
all stakeholders/educational partners to ensure the
understanding of the vision, purpose, and schoolwide
learner goals/graduate profile.

The programs and courses offered at OHS reflect the
school’s mission and schoolwide learner outcomes.
They communicate to stakeholders in lesson plans,
handbooks, and various school correspondence. They
are announced daily of the school’s PA system and
discussed in monthly PTSA meetings.

OHS has established a
school website.:
http://www.okkodohighscho
ol.net/

School mission is
communicated during: PTSA
meetings, SLO ceremonies,
parent and student orientations,
SIS days, daily over the
intercom, and addressed in
PLCs

Criterion A2: Governance

A2.1 Relationship between the Guam Board of Education (GEB) and the school: The school
community has a clear understanding of the role of the GEB and how the GEB’s decisions,

expectations and initiatives guide the work at the school with the aim of improving academic

achievement and well-being of all students.

Criterion Findings Evidence
Criterion A2: Governance e PTSA (Parent Teacher
Okkodo High School’s mission is aligned with the Guam Student Association)
Board of Education’s goals and policies; and b) the Attendance
Guam Department of Education (GDOE) rules, e GDOE Curriculum and
regulations, and procedures. Instruction:
GDOE Vision: Every student: Responsible, Respectful, https://www.gdoe.net/Distri
and Ready for life. ct/Department/5-
GDOE Mission: Prepares all students for life, Promotes Curriculum-
excellence, and Provides support Instruction/1353-
GDOE Graduate Learner Outcomes: Model Citizen, Curriculum-Instruction.html
Effective Communicator, Technologically Literate, e GDOE/Common Core State
Globally Conscious, Outcome Oriented Innovator, and Standards, Next Generation
Thriving Young Adult Science Standards, GDOE

Content standards



http://www.okkodohighschool.net/
http://www.okkodohighschool.net/
https://www.gdoe.net/District/Department/5-Curriculum-Instruction/1353-Curriculum-Instruction.html
https://www.gdoe.net/District/Department/5-Curriculum-Instruction/1353-Curriculum-Instruction.html
https://www.gdoe.net/District/Department/5-Curriculum-Instruction/1353-Curriculum-Instruction.html
https://www.gdoe.net/District/Department/5-Curriculum-Instruction/1353-Curriculum-Instruction.html
https://www.gdoe.net/District/Department/5-Curriculum-Instruction/1353-Curriculum-Instruction.html
https://gdoe.net/District/Department/5-Curriculum-Instruction/Portal/resource-page
https://gdoe.net/District/Department/5-Curriculum-Instruction/Portal/resource-page
https://gdoe.net/District/Department/5-Curriculum-Instruction/Portal/resource-page
https://gdoe.net/District/Department/5-Curriculum-Instruction/Portal/resource-page

OHS mission statement: Okkodo High School provides
a respectful environment for quality learning that builds
knowledge and skills to succeed in the 21 century.
OHS Student Learning Outcomes (SLOs):

Effectively communicate with others,

Environmentally respectfully,

Embrace cultural diversity,

Excellence in academics, Exercise Total Wellness —
physical, mental, and emotional

The Guam Education Board (GEB) delegates
implementation and monitoring of these policies and
approves the GDOE State Strategic Plan. The GEB
establishes and enforces policies that guide operations
at OHS.

The role of the GEB is discussed with stakeholders
during PTSA meetings.

OHS SLOs

OHS website:
http://www.okkodohighscho
ol.net/

GEB Board Meetings

OHS Administration Pre-
Conference/Initial
Conference

AP & Honors courses -
College Readiness

GCC CTE & GDOE Business,
STW - Career Readiness

Criterion A3: Leadership for Learning

A3.1 Broad-based and Collaborative: The school’s leadership, faculty, and staff a) assess

data to determine student needs, and b) determine and implement strategies and actions, and

¢) monitor results and impact on student learning to support continuous improvement.

Criterion Findings

Evidence

A3.1 Broad-based and Collaborative:

The OHS community practices and encourages broad-
based, collaborative leadership among administrators,
faculty, staff, parents, and students.

Twice a month, teachers meet in PLCs to collaborate
on teaching and learning. They review and analyze
student performance data and work together to create
lesson plans and common assessments.

The School Improvement Committee, made up of
teachers and administrators, meets monthly to review
student performance data and revise the School Action
Plan, as needed, to address areas of growth.

Students collaborate with counselors to plan their
upcoming course selection based on their career
interests.

Professional Learning
Community Worksheet
School Improvement
Committee
Communication/agenda/Go
ogle chat

Course Selection
Correspondence
Committees sign-up sheet



http://www.okkodohighschool.net/
http://www.okkodohighschool.net/
https://gdoe.net/District/Department/5-Curriculum-Instruction/Portal/resource-page
https://docs.google.com/document/d/16jIc-LiasOUwDAGaD5v28HGvhPeWfvsPq3ivA93zIDw/edit?usp=drive_link
https://docs.google.com/document/d/16jIc-LiasOUwDAGaD5v28HGvhPeWfvsPq3ivA93zIDw/edit?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f?usp=drive_link
https://docs.google.com/document/d/1Ihsxn8_nYFzuChkRWmzOHBEr0AUvQH8o/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true

A3.2 Leadership Role in Accountability: The school leadership and faculty demonstrate
shared decision-making, responsibility, and self-reflection on actions and accountability

expectations for implementing practices, programs, actions, and services that support student

learning.
Criterion Findings Evidence

e OHS leadership and faculty demonstrate shared e PTSA Agendas
decision-making, responsibility, and self-reflection on e DC Meeting Minutes
actions and accountability expectations for e Faculty Meeting Agendas
implementing practices, programs, actions, and e Admin Meeting Agendas
services that support student learning. (See Appendix)

e Department Chairmen (DCs) hold department e Class Counsel Minutes
meetings to discuss concerns and provide input about e SBA Minutes
school programs or operations. Input is shared during e SIS Lesson Plans

DC meetings with an administrator. Administrators
meet regularly to discuss school operations and
address faculty, staff, and student input.

e The administrators survey teachers and staff and use
their DCs to gather input for decision-making purposes.
Monthly faculty meetings are held to gather input and
make schoolwide decisions.

e Parentand studentinputis gained through monthly
PTSA meetings, student-government meetings, and
through the open-door policy of the administrators.
Teachers vote on bell schedules and school calendars.

e Students have ample opportunities to participate in
collaborative leadership. There are approximately forty
student-led clubs and organizations. During
Schoolwide Intervention System (SIS) time, each
intervention class has a mayor and/or vice-mayor who
brings their class’s concerns and their input to the
Student Body Association. Each grade level has a set
of student leaders and the overall SBA officers come
from all grades. Student-led activities include
orientations, pep rallies, and grade-level assemblies

e Committees were created to help follow up on plans,
prepare data, and present evaluation of the program at
the end of the school year.

e Surveys
e Committee sign-up sheet



https://drive.google.com/drive/folders/1alcH2wyS9RceGJQxmX1-YohpP82frZ2V?usp=drive_link
https://drive.google.com/drive/folders/1YNH8ho77Vn9VISgnfLszhDhbrqMPm23A?usp=drive_link
https://drive.google.com/drive/folders/1yXf3HOjgsP1cBFEOCeuJA6TPjHJgMreK?usp=drive_link
https://drive.google.com/drive/folders/1MGiuBWoqejv1UlHVBCMKYpq8KWA6g_U_?usp=drive_link
https://docs.google.com/document/d/1Ihsxn8_nYFzuChkRWmzOHBEr0AUvQH8o/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true

A3.3 School Action Plan/GDOE State Strategic Plan Correlated to Student Learning: The

schoolwide action plan is directly correlated to and driven by the analysis of student achievement and

other data and aligned with GDOE State Strategic Plan.

Criterion Findings

Evidence(s)

Okkodo High School’s schoolwide action plan is
directly correlated to and driven by the analysis of
student achievement data and is aligned with the
GDOE State Strategic Plan. Five of the strategic priority
goals are directly related and currently enacted within
the school.
Strategic Priority #1 Collaborative LEADERSHIP
o Principals and Asst. Principals have attended
smarter balance training during summers of
2021-2023
Strategic Priority #2: Curriculum, Instruction and
Assessment
o Common Core standards of core subjects
offered and GCC courses are aligned to provide
high school students a smooth transition to
college and career related jobs.
o SIS programs provides additional assistance
for tutoring for subjects, including English and
Math
Strategic Priority #3 Family & Community Engagement
o SLO ceremony, PTSA meetings, provide family
to be engaged in students’ accomplishments
and goals.
Strategic Priority #4 Student Behavior, Discipline and
Safety
o SIS program provides social emotional lessons.
o PBIS framework includes monthly disciplinary
infractions presentations and teacher support
for classroom management.
Strategic Priority #5 Facilities & Maintenance
o Public health provided strict guidelines for
inspection

School report card

GDOE State Strategic Plan
Smarter Balance training
agenda

GDOE common core
standards and GCC program
syllabus or standards




Criterion A4: Qualified Staff and Professional

Development

A4.1 Qualifications, Preparation, and Supervision of Staff: The school understands district

and school procedures to ensure that leadership and staff are qualified based on staff

background and preparation.

Criterion Findings

Evidence(s)

e The faculty and staff consist of about 150 employees,
and estimation 90 teachers and 70 staff personnel.
Most teachers are of teacher 2 certified and above and
afew who are limited term.

e Most of the limited term teachers are undergoing
teacher certification programs (TICA) in which GDOE
and UOG are in partnership.

e The teachers also include GCC instructors that help
students transition to career related fields after high
school.

e PTEP evaluations are conducted to ensure certification
requirements. Support staff undergo various trainings
from search and seizure school safety training, and
autism training.

PTEP Evaluations are
conducted on teacherson a
yearly basis.

ITCA (Initial Certification
assistance program)
Support staff have training,
including search and seizure,

and school safety training.
Training are offered within
the year. One-to-one aides
Monthly drills: lockouts,
lockdowns, fire drills.
Faculty and staff are aware
of procedures through
informational emergency
drill packets. Bell 2
Teacher Grade (EDU) Listing
Autism Training for Faculty
and Staff

How to SAFELY Detain a
student.

A4.2 Professional Learning and Impact on Student Learning: The school effectively supports

professional development/learning and evaluates its effectiveness on teacher practices and

student learning, with time, personnel, and resources to facilitate all students achieving the

academic standards and college and career readiness expectations.

Findings:

Evidence(s)



https://drive.google.com/file/d/1IHZt6F3bex6XgBGbjXrPIjg4CSMHCsZu/view?usp=drive_link
https://drive.google.com/file/d/1IHZt6F3bex6XgBGbjXrPIjg4CSMHCsZu/view?usp=drive_link
https://drive.google.com/file/d/1IHZt6F3bex6XgBGbjXrPIjg4CSMHCsZu/view?usp=drive_link
https://drive.google.com/file/d/1IHZt6F3bex6XgBGbjXrPIjg4CSMHCsZu/view?usp=drive_link
https://drive.google.com/file/d/1IHZt6F3bex6XgBGbjXrPIjg4CSMHCsZu/view?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1dsD0iqWYjowIo11lMzEGCgxA8k_15VOW/view?usp=drive_link
https://drive.google.com/file/d/1l7ZrJW6apBZVzNzSQvMveTS6ConWgG7C/view?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC?usp=drive_link

PD sessions are implemented by the district and by the
school’s teacher personnel. Instructional coaches are
provided from the district that provide training on
Standard Based Grading, Schoology, PBIS
consultations and others.

Surveys and questionnaires are often provided at the
end, if they’re conducted at the school site, then it can
be accessed. However, if it’s a district IC providing it,
the results of that survey can be requested by them.
To analyze if students are achieving the academic
standards, PTEP meetings or observations are
evaluated together between the teacher and PTEP
evaluator.

Additionally, PLCS that have data from assessments,
can also be analyzed to understand the impact on
student learning.

The School Improvement Committee evaluates the
semester marks and designs professional
developments to address teacher and student needs.

® Meeting with Instructional
Coaches: Ryan Shipman and
Dina Quichocho

e District Professional
Development Schedule

® OHS Professional
Development Schedule
WEEK 2 (Aug. 14th-18th).

e PTEP observations
e PLC work
e Semester marks

A4.3 Communication and Understanding of School Policies and Procedures: The school
implements a clear system to communicate administrator and faculty written policies,
procedures, and handbooks that define responsibilities, operational practices, decision-making

processes, and relationships of leadership and staff.

Findings Evidence(s)
e Teachers are provided with a hard and e Student Handbooks
soft copy of the emergency procedure e Email
sheet. e Monthly Faculty Meetings
o Policies, processes, and practices are e Organizational Chart
announced during staff meetings and e Faculty handbook
recorded in DC meeting minutes. e Staff meetings
e Policies and procedures are e DC Meeting Minutes
stipulated in the OHS student e Emergency Procedure Sheet

handbook and OHS faculty handbook.
A hard copy of the student handbook
is given to the students. Both
handbooks are published online.

e Duties and functions are defined by
the department of education’s
personnel rules and regulations and
the collective bargaining agreement.

e The school has an organizational
chart that defines the job titles and
the responsibilities of supervisors.

Collective Bargaining Agreement
Department of Education Personnel
Rules and Regulations

Course syllabus



https://docs.google.com/spreadsheets/d/1Rg4fs312AUy70ufuRxxwmiZ29HTBuCfMU_uNICxdb30/edit#gid=488474907
https://docs.google.com/spreadsheets/d/1Rg4fs312AUy70ufuRxxwmiZ29HTBuCfMU_uNICxdb30/edit#gid=488474907
https://docs.google.com/spreadsheets/d/1Rg4fs312AUy70ufuRxxwmiZ29HTBuCfMU_uNICxdb30/edit#gid=488474907
https://drive.google.com/drive/folders/1ZCE4Lv30rmYg6XshrDdT_t_QpVOB9zKy?usp=drive_link
https://drive.google.com/file/d/1bus1mFV1NF1dK5Mon68aNNTfNS5SPfOQ/view?usp=drive_link
https://drive.google.com/drive/folders/1YNH8ho77Vn9VISgnfLszhDhbrqMPm23A?usp=drive_link
http://www.okkodohighschool.net/uploads/1/8/5/2/18524054/faculty_handbook_sy23.24.pdf
https://drive.google.com/drive/folders/1Eq7XWwHSazrBUgAQtwazKwsZReSTIxnh?usp=drive_link
https://www.gdoe.net/files/user/1/file/DOEPersonnelRulesandRegulations.pdf
https://www.gdoe.net/files/user/1/file/DOEPersonnelRulesandRegulations.pdf

Criterion A5: Resources

A5.1 Resource Allocation Decisions: School leadership and staff are involved in resource
planning and allocation decisions aligned with student and personnel needs, and the goals of

the schoolwide action plan and the LCAP.

Criterion Findings

Evidence(s)

Resource staff are given an allotment per grant.
Surveys of needed supplies for teacher needs in the
classrooms are conducted.

Teachers were surveyed to identify student needs.
During department meetings, teachers inform their
department chair. Requests for supplies are
included in the OHS’s budget proposal.

Although school leadership includes the requests
in the budget, the final determination regarding the
amount of money allotted to the school is
dependent upon the Government of Guam’s fiscal
condition.

COVID Funding: ESF Funding were allotted to
teachers and students were provided with
supplies.

The school surveyed student leaders to determine
the needs for students supplies.

PTSA provides resources based on school
requests.

The library has a 3-year plan that is part of the
requirements to enhance the academic needs of
the school: student needs are conducted via
surveys.

MCJROTC receives yearly budgets from DOD to
support the program (e.g. air rifle, color guard, etc.).
Funding such as the Consolidated Grant at the
school level supports programs that may help
student achievement, like instructional technology
and sending teachers to conferences.

ELA department received a literacy grant that
began during SY 23-24 and will be used for 4 years.
Title V funding from GDOE provides resources for
CTE classes.

e Teacher survey

e Inventory

e OHS Budget

e School Budget

e Library End of Year
Report

e PTSA Minutes and
PowerPoint
presentations

e MCIJROTC budget

e Department Meetings

e Literacy Grant Proposal



https://sites.google.com/gdoe.net/okkodohighschoollibrary/about-our-library
https://sites.google.com/gdoe.net/okkodohighschoollibrary/about-our-library

A5.2 Practices and Procedures: Transparent district and school procedures are in place to

develop an annual budget, conduct audits and follow quality accounting practices.

Criterion Findings

Evidence(s)

The district conducts yearly inventory audits on
equipment (fixed asset inventory).

DOD provides funding to GDOE, who manages
allocations for MJROTC program.

NAF procedures are presented to clubs and
organizations (advisors and students) by Admin.
District wide budget presentation is done to share
information about the allocation of money.
Tyler-Munis system as a means for accounting
NAF.

Month end consolidation reports and annual
reports to the GDOE internal audits office are
submitted.

Internal audits are done on an “as needed” basis.
Library submits a yearly Projection of Expenditure
on how monies will be disseminated within the
three categories: Contractual Services, Library
Supplies and Library Books/Equipment

Library End of Year (EOY) Report submitted to,
Guam Department of Education

e Budget presentation
PTSA

e Fixed asset inventory

e District emails faculty
and staff regarding
budgets

e Stakeholders, teachers,
and staff are surveyed
about budgets.

e Yearly inventory audits
on equipment (fixed
asset inventory)

e Districtwide budget
presentations

e NAF procedures

e Tyler-Munis reports

e Month-end reports

e Year-end reports

e School Library Program
Projection of
Expenditure (POE)

e Library End of Year
(EQY) Report

e Circulation Statistics

e School Library Program
(SLP) Collected Funds

e End of Year Report on
how the 3-year goal of
the library is achieved.

o Fixed asset spreadsheet
of yearly purchase

Ab5.3 Instructional Materials: The policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as textbooks, other printed materials,

instructional technology, manipulatives, and laboratory materials are effective.

Criterion Findings Evidence(s)



https://drive.google.com/file/d/1hWkSDYl58iBjcHbDPN5QRHQp3y96Nkfg/view?usp=drive_link
https://sites.google.com/gdoe.net/okkodohighschoollibrary/about-our-library
https://sites.google.com/gdoe.net/okkodohighschoollibrary/about-our-library

The department chair maintains inventory of the
textbooks and/or other department supplies.
Through the library and GDOE funding, teachers
have access to audio-visual equipment such as
multimedia projectors, laptops, and other
electronic devices.

Title V funding from GDOE provides resources for
CTE classes.

MJROTC has an insurance policy for government
furnished property and classroom equipment such
as drill rifles, and other supplies.

Students Helping Students club provides
assistance for personal needs (i.e. sports uniforms,
shoes, etc.)

Tech committee supports maintaining laptops
usage and coaching teacher’s understanding for
applications. (Mircosoft, Google Classroom)

e Department inventory of
supplies such as
textbook inventory.

e Quarterly reports are
provided to the district
about textbooks.

e Emails sent to teachers
on procedures for
maintaining supplies.

e School supply request
sheets

e Faculty orientations and
Librarian orientations for
maintaining
materials/equipment

e SHSrequests

A5.4 Facilities Conducive to Learning: The school’s facilities are safe, functional, well-

maintained, and sufficient to support student achievement and the educational program(s)

including the use of technology and digital learning.

Criterion Findings

Evidence(s)

Classrooms have static or mobile laptop carts.
These carts or stations have at least 30 laptops
that students may use during instructional time.
MJROTC has two classrooms, an office space, a
supply room, and an armory to keep the equipment
secured.

GCC-CTE courses are equipped with supplies and
facilities to support CTE programs (e.g. Marketing
has a marketing store, Carpentry has tools and
equipment, etc.)

LEAF conducts recycling efforts and is affiliated
with iRecycle.

Through the library and GDOE funding, teachers
have access to audio-visual equipment such as
multimedia projectors, laptops, and other
electronic devices.

GFS assess, repairs, replace, and maintains the
school’s fixture and anything pertinent to the
school building. OHS is a leased school whereby
the Government of Guam leases the facilities from
a private company. This relationship helps the

e Mobile laptop carts/
static laptop carts

e Rating from Regulatory
Agencies (e.g. health
inspections)

e Map of OHS Campus

e Wifiroutersin
classrooms

e Mifi devices provided to
students if needed

e Daily maintenance of
cleaning areas by GFS
vendor

e Recycling bins

e Athletic Director stores
sports equipment and
inventory

e Tyler-Munis transaction
reports




school to maintain a facility that is conducive to
keeping equipment and supplies.

e School staff worked hard to clean campus and
make it operational - mold cleaning, yard cleaning,
etc.

e The Athletics department has funding to purchase
and maintain equipment for the interscholastics
program. Administration supplements them when
neccessary.

e Students are provided email accounts which are
used for communication and access to their
Google Classrooms.

OHS WASC Category A. Vision and Purpose, Governance,
Leadership, Staff and Resources:

Synthesize Strengths and Growth Areas
Strengths

e Strategic plan is aligned with most of the vision of the school

e Laptops and other technological equipment are provided for teachers and students.

Weaknesses

o Collaboration between leadership and teachers to occasionally go through data in determining
student needs and achievement data.
e Toinclude in the procurement of instructional apps to go along with the classroom laptops.

Category B: Curriculum

Criterion B1: Rigorous and Relevant Standards-Based

Curriculum

Criterion B1: All students participate in a rigorous, relevant, and coherent standards-based curriculum
that supports the achievement of the schoolwide learner goals/graduate profile, academic standards,
and the college and career readiness indicators in order to meet graduation requirements




B1.1. Current Educational Research and Thinking: The school provides an effective, rigorous,

relevant and coherent curriculum based on current educational research and thinking that

supports the schoolwide student goals and academic standards.

Criterion Findings

Evidence(s)

Follows the graduation requirements set forth by Guam
public law and the Guam Board of Education.

All courses utilize the approved district curriculum that is
aligned with local and national academic content
standards.

A curriculum guide with content standards and
performance indicators are defined by the district.

Core subjects have developed and continuously revised
GDOE curriculum maps for their disciplines to ensure it is
meeting students needs.

OHS teachers have successfully piloted courses, such as
Biology Honors and Organic Chemistry Honors, to further
address the needs of students who may benefit from
another course.

Advanced Placement and Honors courses are offered.
OHS supports the schoolwide student goals and academic
standards by following Gdoe curriculum guides.
Decisions about course offerings are founded on the needs
of students and advancing the mission and vision of the
school.

Through professional learning communities (PLCs),
content area teachers collaboratively ensure that their
respective curriculum maps are followed.

OHS continues to implement a variety of teaching
strategies to provide a meaningful and effective learning
program for students (e.g. Classroom Instruction that
Works (CITW) and Thinking Maps are some of the many
research-based teaching strategies used regularly by
teachers in the classroom).

Research-based instructional strategies for the English as
a Second Language Program and the Special Education
program include Sheltered Instruction Observation
Protocol (SIOP).

This is also evident in teacher’s lesson plans and detailed
objectives written daily on teacher’s boards.

Students apply what they learned through open class
discussions and often display their work in the classroom.
During SY 2021-2022, there were two modes of learning:
regional online and face-to-face. By SY 2022-2023, OHS
was 100% face-to-face.

Board Policy 351.4
Student Handbook
GDOE Content/Subject
Standards and
Performance Indicators
Subject Curriculum
Maps/ Guide
Standards Based
Grading (SBG) with
Performance Standard,
Skill(s) and Topics
(PSSTs)

Schoolwide Learner
Qutcome’s (SLOs rubric
and SLO Poster)
Department Meetings
Course Offerings

PLC sheets

Student Work Displays
and Portfolio

Lesson Plans
Classroom Observations
Power walkthrough
observations

Sheltered Instruction
Observation Protocol
(SIOP)

Classroom Instruction
that Works (CITW)
Individualized Education
Program (IEP)
Thinking Maps



https://drive.google.com/drive/folders/1dFSzG92kqMO2kx-LZyNyuA_HGndncQkW
https://drive.google.com/drive/folders/1mZVg6aAM_Mw8nWE0B7t2fDrR-Wl5J-ho
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https://drive.google.com/drive/folders/1mZVg6aAM_Mw8nWE0B7t2fDrR-Wl5J-ho
https://drive.google.com/drive/folders/1mZVg6aAM_Mw8nWE0B7t2fDrR-Wl5J-ho
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f
https://drive.google.com/drive/folders/1ZCE4Lv30rmYg6XshrDdT_t_QpVOB9zKy
https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ
https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ
https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ
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https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ

B1.2. Congruence with Schoolwide Student Goals: There is congruence among the
concepts and skills taught, the schoolwide learner goals/graduate profile, academic standards,

and the college and career readiness indicators.

Criterion Findings

Evidence(s)

To address the social and emotional wellbeing of students
as a result of the COVID-19 pandemic, a new schoolwide
learner outcome was included in SY 2021-2022—Exercise
Total Wellness: social emotional, mental, and physical.
Teachers plan lessons and school activities that include
the schoolwide learner outcomes (SLOs):

Lesson Plans
Schoolwide Learner
Outcomes (SLO’s)
Okkodo High School
Website

_ e Department Websites
E”5: Excellence by Choice e Bulletin Announcements
Effectively Communicate with Others e Classroom Observation
Excellence in Academics e PTEP Feedback
Embrace Cultural Diversity e SLO ceremony
Environmentally Respectful (students, faculty, and
Exercise Total Wellness: Social-Emotional, Mental, and staff) ' ’
Physical e Student Work
o _ e PLC Meetings
SLOs are applied in various content areas, courses, and e WorkKeys results
programs. _ e OHS school profile
o SLOs are posted in every classroom, school and e SPED transition

department websites, hallways, and are mentioned

daily during bulletin announcements.
Administrators are required to complete a minimum of 6
classroom walkthroughs every school year, observing, the
prescribed district curriculum is compared with the
classroom curriculum to ensure congruence.
To address learner goals/graduate profile, OHS collects
senior exit surveys that includes teacher evaluation of each
student’s demonstration of the SLOs and their post-high
school plans.
The Schoolwide Intervention System (SIS) program was
enhanced in SY 2021-2022 to address the following needs:
(1) support the social emotional well-being of students and
(2) intervention for students falling behind benchmark on
their academic work.
The SIS program will undergo another change in SY 2022-
2023 by addressing college and career readiness in the
form of career planning and exploration for freshmen and
sophomores via Choices 360 and workplace readiness for
juniors and seniors via the ACT WorkKeys curriculum and
assessment.

documents
ESL exit reports



https://drive.google.com/drive/folders/1_hPnQPk0gSZ10t73LtL3kQs0vcTUnKB9
https://drive.google.com/drive/folders/1_hPnQPk0gSZ10t73LtL3kQs0vcTUnKB9
http://www.okkodohighschool.net/
http://www.okkodohighschool.net/
http://www.okkodohighschool.net/links.html
https://drive.google.com/drive/folders/1_hPnQPk0gSZ10t73LtL3kQs0vcTUnKB9
https://drive.google.com/drive/folders/1_hPnQPk0gSZ10t73LtL3kQs0vcTUnKB9
https://drive.google.com/drive/folders/1_hPnQPk0gSZ10t73LtL3kQs0vcTUnKB9
https://drive.google.com/drive/folders/1ZCE4Lv30rmYg6XshrDdT_t_QpVOB9zKy
https://drive.google.com/drive/folders/1FaUesAJTW9jbpKrAlLCuVoul3Fm-EmEJ
https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC
https://drive.google.com/drive/folders/1u4U_qXTdJurRcBL8Hr2yqn9lS2EZW_zC

B1.3. Academic Standards and College and Career Readiness Indicators: The school has

college and career readiness indicators and academic standards for each subject area, course,

and/or program that meet or exceed graduation requirements.

Criterion Findings

Evidence(s)

Counselors follow the American School Counselor
Association Standards (ASCA) student standards to
ensure that the school counseling department provides
equity and improves access for all students.

OHS provides opportunities for career exploration,
preparation for post-secondary education, and training for
all students.

o All elective classes at OHS use College and
Career Readiness standards in their lesson plans,
which emphasize reading, writing, speaking, and
listening skills that prepare students for careers
and higher education.

All courses taught at OHS utilize the approved district
curriculum that is aligned with academic content standards.

o English Language Arts and Math departments are
aligned with the Common Core State Standards.

o Science department follows the Next Generation
Science Standards.

o C3 Framework for Social Studies along with
GDOE content standards are used in the social
studies department.

Physical Education and Health department follows the
Shape America standards.

District-Level PD
Agendas

PLC Meetings
Department Meeting
Agendas

Standards Based
Grading (SBG) with
Performance Standard,
Skill(s) and Topics
(PSSTs)

Class Syllabus

Lesson Plans

Upward Bound
Educational Talent
Search (ETS)

Career and Technical
Education (CTE) through
GCC Programs

GDOE Strategic Plan

WorkKeys

B1.4. Curricular Integration: There is integration between/among areas of study, academic

standards, and college and career readiness indicators.

Freshman Academy aligns instruction with core subjects,
allows for cross-curricular planning, and an increase of
collaboration with students from the same cohort.

o Elective and core teachers of the Freshman
Academy are able to collaborate on academic
standards and emphasize the expected
schoolwide behavior.

All teachers plan their lessons and school related activities
around their content standards.

During faculty meetings, content areas would present
about instructional strategies and how interdisciplinary
learning is applied in their classroom. Therefore, when
convenient, teachers may interdisciplinary lessons in their
classroom.

School Yearly Report
Cards (District Level)
School to Work (STW):
Local and Private
Businesses Collaboration
Upward Bound
Educational Talent
Search (ETS)

Career and Technical
Education (CTE) through
GCC Programs

PSAT

GDOE Strategic Plan
WorkKeys



https://drive.google.com/drive/folders/1ZCE4Lv30rmYg6XshrDdT_t_QpVOB9zKy
https://drive.google.com/drive/folders/1dFSzG92kqMO2kx-LZyNyuA_HGndncQkW
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https://drive.google.com/drive/folders/1dFSzG92kqMO2kx-LZyNyuA_HGndncQkW
https://www.uog.edu/trio-program/upward-bound.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://drive.google.com/file/d/1_6ahtnW4Imb9fHnXPoFdwVnYQTEWYDKv/view?usp=drive_link
https://docs.google.com/document/d/1uSFDvsTR6EClIbyM6fGNN-9BEEEaPkp1/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://www.uog.edu/trio-program/upward-bound.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://guamcc.edu/CTE

Teacher training in STEM and robotics is provided at the
district level. Teachers were provided LEGO robotics kits,
micro:bit, and Glowforge to enhance student learning.
GCC-CTE programs continue to bridge post-secondary
coursework with the high school level. Students who
continue the program for three years earn a certificate of
completion from Guam Community College.

GCC’s Dual Credit Articulated Program of Study (DCAPS)
allows students to earn 6-19 credits, depending on the
program, that will carry over to GCC’s Postsecondary
Program if the student declares the CTE program as their
major when enrolling at GCC after high school graduation.

ASVAB

Lesson Plans

Student Work Samples
Faculty Meeting Agenda

B1.5. Community Resources and Articulation and Follow-up Studies: The school engages

with community partners and resources, articulates regularly with feeder schools, local

colleges and universities, and technical schools.

Criterion Findings

Supporting Evidence

Service learning opportunities allow for OHS to engage with
community partners who also serve and provide resources.
OHS teachers meet with counterparts from other public high
schools during district professional developments, with
meeting times and venues arranged by the district allowing
teachers to revisit the district curriculum to ensure that
teachers use a guaranteed and viable curriculum for all GDOE
students.

Students have the opportunity for dual enroliment.

o Juniors and seniors who pass the Guam Community
College or University of Guam placement test may
attend college level English and Math courses while
being enrolled at OHS.

An exit survey completed by 231 of the senior graduates in
2023 indicated that 15% planned to attend a 2-year vocational
college, 51% planned to attend a 4-year college, 20% planned
to enter the workforce, and 14% planned to enlist in the
military.

17 students earned a certificate of Community College Career
& Technical Education (CTE) high school programs:
Automotive, Carpentry, Electronics, Marketing, Lodging
Management Program, and ProStart (Culinary).

e School to Work
(STW): Local and
Private Businesses
Collaboration

Upward Bound
-Educational Talent

Search (ETS)

e Careerand
Technical Education
(CTE) through GCC
Programs

e GDOE Strategic Plan

e Feeder School(s)
presentation by OHS
Counseling
Department and
MCJROTC

e WorkKeys

e Choices360

e  Subject-specific
district-wide
professional
development
District PD
Job Fair and Career
Fair

e Annual Bulldog Day

e College
Presentations

e GCC Campus Tour

e Gupot



https://www.uog.edu/trio-program/upward-bound.php
https://www.google.com/search?q=educational+talent+guam&client=safari&sca_esv=2513685c83e6abca&rls=en&ei=eh7hZY7LD-vMkPIPhauDgAc&ved=0ahUKEwiO8LPa5NGEAxVrJkQIHYXVAHAQ4dUDCBA&uact=5&oq=educational+talent+guam&gs_lp=Egxnd3Mtd2l6LXNlcnAiF2VkdWNhdGlvbmFsIHRhbGVudCBndWFtMgsQABiABBiKBRiRAjIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABEi9Y1D5BFj_&sclient=gws-wiz-serp
https://www.google.com/search?q=educational+talent+guam&client=safari&sca_esv=2513685c83e6abca&rls=en&ei=eh7hZY7LD-vMkPIPhauDgAc&ved=0ahUKEwiO8LPa5NGEAxVrJkQIHYXVAHAQ4dUDCBA&uact=5&oq=educational+talent+guam&gs_lp=Egxnd3Mtd2l6LXNlcnAiF2VkdWNhdGlvbmFsIHRhbGVudCBndWFtMgsQABiABBiKBRiRAjIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABEi9Y1D5BFj_&sclient=gws-wiz-serp
https://drive.google.com/file/d/1_6ahtnW4Imb9fHnXPoFdwVnYQTEWYDKv/view?usp=drive_link
https://docs.google.com/document/d/1uSFDvsTR6EClIbyM6fGNN-9BEEEaPkp1/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1lab3DlPre_JCcph_sYOSVQ-z0oDy2kr9/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1lab3DlPre_JCcph_sYOSVQ-z0oDy2kr9/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1lab3DlPre_JCcph_sYOSVQ-z0oDy2kr9/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1lab3DlPre_JCcph_sYOSVQ-z0oDy2kr9/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1lab3DlPre_JCcph_sYOSVQ-z0oDy2kr9/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://drive.google.com/drive/folders/1YNH8ho77Vn9VISgnfLszhDhbrqMPm23A

e Special Olympics
OHS School Profile

Criterion B2: Equity and Access to Curriculum

Criterion B2: All students have equal access to the school’s entire program and the school prioritizes
opportunity and advancement for all students. Students receive assistance with a personal learning
plan to meet the requirements of promotion or graduation and are prepared for the pursuit of their
academic, personal, and career goals.

B2.1. Variety of Programs — Full Range of Choices: All students are able to make
appropriate choices and pursue a full range of realistic college and career and/or other
educational options. The school provides for career exploration, preparation for
postsecondary education, and career technical options for all students.

Criterion Findings

Supporting Evidence

Opportunities for students to explore college and career
options using resources from CTE which includes interviews
with employers/employees from Guam, students can explore
career opportunities.
In May 2023, the school held a job fair with the goal of
graduating seniors who were employed, enlisted, and
enrolled.
Presentations for different branches of military service,
colleges and universities.
School-to-work program allows students to learn about
essential job skills, the labor market, and career exploration
during the first semester and during the second semester,
students begin working at a work site and are monitored as
needed.
College and career options are provided when universities
give presentations virtually and in-person.

o The district also coordinates a college fair for juniors

and seniors.

Through GCC’s Dual Credit Articulated Program of Study
(DCAPS), students can earn 6-19 credits, depending on the
program, that will carry over to GCC’s Postsecondary Program
if the student declares the CTE program as their major when
enrolling at GCC after high school graduation.

e Science Programs
and Competitions
e JROTC Programs
and Competitions
e Choices 360

e WorkKeys
e CTE Curricular
Resources

e School to Work
(STW): Local and
Private Businesses
Collaboration

Upward Bound
Educational Talent

Search (ETS)

e Career and Technical
Education (CTE)
through GCC
Programs

e GDOE Strateqic Plan

e Feeder School(s)
presentation by OHS
Counseling
Department

e College
Presentations

e 40 Clubs and

Organizations



https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN
https://docs.google.com/document/d/1uSFDvsTR6EClIbyM6fGNN-9BEEEaPkp1/edit?usp=drive_link&ouid=115329001715045691341&rtpof=true&sd=true
https://www.uog.edu/trio-program/upward-bound.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://drive.google.com/file/d/1_6ahtnW4Imb9fHnXPoFdwVnYQTEWYDKv/view?usp=drive_link
https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN
https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN

e SIS career ready
e |essons
[ )

B2.2. Accessibility of All Students to Curriculum, including Real World Experiences: A
rigorous, relevant, and coherent curriculum that includes real world applications is accessible
to all students through all courses/programs offered. Course enrollment patterns reflect the

diversity of the school’s students.

Criterion Findings

Supporting Evidence

Counseling department holds course selection
presentations for freshmen, sophomores and juniors.
Instructional strategies include project based learning and
place-based learning.

Advanced Placement and honors courses are offered at
OHS.

The core subjects have curriculum maps with priority
standards which are continuously revised during district
PDs to ensure a guaranteed and viable curriculum.

o The standards in the curriculum focus on skills that
are essential to real world applications and
relevant throughout a student’s lifetime. Since the
priority standards have leverage, the knowledge

Service Learning
Activities include
Guardians of the Reef,
Coastal Clean-Up
MCJROTC Program:
Veteran’s Day Ceremony
Set-Up, Aviation STEM
Camp Program through
Naval Air Academy
Research based
instructional strategies:
Thinking Maps, Project
Based Learning

and skills can be used in a variety of disciplines. e WorkKeys results
The priority standards are considered essential, e Lesson Plans
which means that the standards contain skills and e Department Binders
knowledge needed to succeed in the next grade e District PD Agendas
level. e School to Work (STW):
Students must complete 75 hours of service learning to Local and Private
meet graduation requirements which allow for real-world Businesses
experiences, such as the Guardians of the Reef. Collaboration
Participation in programs and competitions that are aligned e Upward Bound
with curriculum and includes real world application. e Educational Talent
o MCJROTC: Fork Union Aviation STEM, Outdoor Search (ETS)
Odyssey, USNA Summer STEM, USNA Summer e Career and Technical
Seminar, National Drill Camp, Norwich University Education (CTE) through
Cyber STEM Camp GCC Programs
o Chemistry: titration competition which allows for o GDOE Strategic Plan
real-world lab Sk'."S' . . e AP and Honors Courses
o Math: Annual University of Guam Mathematics e SPED BLS
Day. ; .
e Special Olympics

o Pre-Engineering and Physics: Bridge Competition



https://sites.google.com/gdoe.net/ohs-service-learning/home
https://sites.google.com/gdoe.net/ohs-service-learning/home
https://sites.google.com/gdoe.net/ohs-service-learning/home
https://sites.google.com/gdoe.net/ohs-service-learning/home
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https://guamcc.edu/CTE
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https://drive.google.com/drive/folders/1yXf3HOjgsP1cBFEOCeuJA6TPjHJgMreK
https://drive.google.com/drive/folders/1yXf3HOjgsP1cBFEOCeuJA6TPjHJgMreK

B2.3. Student-Parent-Staff Collaboration: Parents, students, and staff experience a sense of
belonging and value within the school community and collaborate in developing and monitoring

a student’s personal learning plan, including college and career and/or other educational goals.

Criterion Findings Supporting Evidence

e Counselors discuss with the students their personal Add and Drop Forms

learning plans, graduation status, and service learning e |EP Teams
hours. e Graduation Statistics
e Counselors hold a presentation during the spring e Professional Development:
semester for course selection, where students are able * District L?Ve'
. . e School-site
to see what courses may be offered in the following .
. e Educational Conference
school year and the student demand influences the Trips
courses offered. e Department Chairperson
e During add and drop at the start of each semester, (DC) Meetings
students can meet with their counselors to determine e DC Minutes
the best path for them to meet their educational goals. » Department Professional
e Students who are lacking credits may take Eskuelan Learning Community (PLC)
Puengi (EP), summer school, Asmuyao, and Gala for * PLC Binder
dit e Parent, Teacher, Student
cre . itrecovery. ) ) Association (PTSA)
o During SY2021-2022, students were given an opportunity e Monthly Meeting Agenda
to register for credit advancement. e Counseling Department
e Students may also advance their credit through Upward Course Selection
Bound, which offers 0.5 credit for students who attend Presentation and Credit
summer school. Information Presentation
e COVID-19: e School to Work (STW)

Local and Private
Businesses Collaboration

e Upward Bound

e Mifi devices were provided for students and teachers.
e Students were given computers to ensure students’

learning plan continued. e Educational Talent Search
e Community learning centers (CLC) were also available (ETS)
for students to participate in online instruction. e Career and Technical
e Parents, students, and teachers monitor the student’s Education (CTE) through
progress report through mid-semester progress reports GCC Programs

e GDOE Strategic Plan

gnd PowerSchool grades that can be accessed at any «  Feeder School(s)
time. - N . _ presentation by OHS

e Students with Individualized Education Plan (IEP) has a Counseling Department
team that includes the parents, the school’s consultant e WorkKeys
resource teacher (CRT), the student’s classroom e Parent Student Orientation
teachers, and support members to discuss the student’s .

progress and future educational goals.

e During the meetings, course selection is planned and a
follow-up meeting is held every year to ensure that the
student is meeting their educational goals.



https://drive.google.com/drive/folders/1Eq7XWwHSazrBUgAQtwazKwsZReSTIxnh
https://drive.google.com/drive/folders/1Eq7XWwHSazrBUgAQtwazKwsZReSTIxnh
https://drive.google.com/drive/folders/1Eq7XWwHSazrBUgAQtwazKwsZReSTIxnh
https://drive.google.com/drive/folders/1alcH2wyS9RceGJQxmX1-YohpP82frZ2V
https://drive.google.com/drive/folders/1alcH2wyS9RceGJQxmX1-YohpP82frZ2V
https://drive.google.com/drive/folders/1alcH2wyS9RceGJQxmX1-YohpP82frZ2V
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f
https://drive.google.com/drive/folders/1seDuBhj4qLoc_0c5XmY94ZAZN2vY2c_f
https://www.uog.edu/trio-program/upward-bound.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://www.uog.edu/trio-program/educational-talent-search.php
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://guamcc.edu/CTE
https://drive.google.com/file/d/1_6ahtnW4Imb9fHnXPoFdwVnYQTEWYDKv/view?usp=drive_link

e The school information system is web-based. Parents
who do not have access to the internet can meet with the
child’s counselor to be updated with their child’s
progress.

e SLO Ceremony was held during the January PTSA
Meeting so that parents are able to celebrate their
student’s achievement in being recognized by a teacher
for demonstrating one of the SLO.

e The annual Bulldog Day resumed SY 2021-2022 at the
Micronesia Mall Center Court, which is a student-driven
activity where various clubs, organizations, and
departments have displays and performances.

OHS WASC Category B. Curriculum:
Synthesize Strengths and Growth Areas

Prioritize and list the strengths and growth areas for the criteria and indicators in
Category B.*

Areas of Strength

-Increase in the number of honors courses to ensure the needs of learners are met.

-OHS continues to establish new collaborations with professional industries to bring the best
resources to students.

-Enhanced Schoolwide Intervention System (SIS) to support the social emotional well-being of
students, career, and academic needs of the students.

-Improved interdisciplinary lesson planning and collaboration.

Areas of Growth

-Systematic data gathering of progress in SIS and impact of SLO.

-Systematic analysis of data from progress in SIS and the impact of SLO.

-PLC feedback from school administration, Department Chairperson, and members.
-Improved follow up studies of graduates.

-CFA’s still need to be analyzed uniformly to account for student progress.

-Inclusion of college and career readiness indicators/skills addressed during SIS
-Increase in the number of partnerships and collaboration with government and private
agencies.

-College and career indicators need to be congruent with student goals.

-Awareness of college and career indicators in general courses (seen in some GCC-CTE
courses, but not used uniformly as a school)



Category C: Learning and Teaching

Category C: Learning and Teaching

Criterion C1: Student Engagement in Challenging and Relevant Learning Experiences

C1.1 Results of Student Observations and Examining Work: All students are involved in

challenging and relevant work in an equity-centered learning environment.

Criterion Findings

EVIDENCE

Prescribed Curriculum created through
collaborative district-wide priority standards.
OHS offers a challenging and rigorous curriculum
through core course offerings and supplemental
elective based courses focused on college and
career readiness.

The PD leadership team incorporated a plan to
focus on all three areas of the school action plan.
PD focus

years of enhancing teacher-student relationships,
differentiated instruction, and formative and
summative assessments.

District PSSTs

9th Grade academy

PLCs

ESL data

SPED data

AP/Honors courses &
implications

GCC courses & implications
Extra curricular activities
Intervention Opportunities -
Eskuelan Puengi, Summer
school. online student-teacher
meetings, office hours, hard-copy
instructional materials
Robotics, Pre-engineering,
organic chemistry

Upward Bound, ETS,

40 plus clubs/organizations
SIS Program

Access to tech- laptops, mifi
devices and mifi

Alternative pathways

C1.2 Student Understanding of Learning Expectations: All students understand the
standards/expected performance levels for each area of study in order to demonstrate
learning and college and career readiness.
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e OHS PD has focused on enhancing ¢ Individual Class Syllabi
teacher-student relationships and e Individual Lesson plans
research-based strategies. e PSSTs
e Professional Development (District-wide,
e PLC work has seen significant growth in School-wide, Dept. based, PLCs)
some content areas whereas some need e Instructional materials and resources for
more development. all students
e School-wide & Grade level assemblies
e Intervention has been a top priority at e SLO ceremony
OHS. e SIS program
e Career Day
e SIS program has been in place to focus on e Local and International Competitions:
academic intervention, but has been STEM competitions, Literary and Arts
modified to meet the needs of our student competitions, MCJROTC competitions,
population. CTE competitions, and Social Science
demonstrations

Criterion C2: Student-Centered Instruction through a

Variety of Strategies and Resources

C2.1 Teachers Facilitate Learning: Teachers use a variety of evidence-based instructional
methodologies and encourage student agency within an equity-centered environment.

Criterion Findings e EVIDENCE
e OHS faculty members consistently utilize e Differentiated
a variety of evidence-based strategies that Instruction
puts the student at the center of learning o CITW
and teaching. e Interdisciplinary
instruction
e OHS has adopted Thinking Maps as a e SLO
strategy to connect how students think ceremony
and learn across the curriculum. ¢ Intentional emphasis on creating a
positive learning environment
e Inaddition to the research-based e PD dept sharing of PSSTs
strategies such as CITW and SIOP, OHS e Perception Surveys
has also altered its SIS program to focus e School Improvement Committee
on teachers as facilitators of learning and ¢ SIOP
teaching. e Thinking Maps
e Student Activities
e SIS program (Mentorship)

C2.2 Student Voice and Agency: Student voice and agency are equally applicable for all
students, empowering them to be meaningfully engaged in decision making about their
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own learning, strategic thinking, and problem solving.

Criterion Findings

EVIDENCE

OHS prioritizes student engagement and
social development with about 40 clubs
and

organizations that focus on either
academic, athletic, cultural,
environmental, and special interest
topics.

Student voice is most evident during our
school activities where students are
directly involved with the planning,
execution, and decision making process
of each event.

Our SIS program also puts students at the
center of education by providing
meaningful opportunities for students to
be engaged with their education and
development.

Student Government & Leadership

SBA (student Body Association)

SIS program

SIS Mayor’s Council

Grade level assemblies

School Activities

Clubs and organizations

Department specific activities (UN day)
Teacher-student productive relationships
Student generated publication: Paw Print
Discipline Advisory Council student
representatives

504 and IEP student advocates

C2.3 Digital Learning and Problem Solving: Teachers use technology and digital learning

tools to enhance and support student learning and help students solve real-world

problems.

Our school-wide progress for technology
can easily be seen in the area of
classroom planning and preparation.

OHS would like to progress in technology
use in all areas of learning and teaching
especially the instructional component.

Continued use of Online teaching tools
Enhanced faculty capacity for
technology in the area of planning
lessons

Specific digital resources for students
Tech Republic

Tech Access improvement

C2.4 Career Preparedness and Applied Learning: Teachers provide learning opportunities
that extend beyond the textbook and classroom, deepen students’ depth of knowledge,

and prepare them for college and careers.

Criterion Findings

Evidence

e OHS offers courses and programs directly
aligned with career readiness and applied
learning for all students.

e  Our OHS/GCC partnership allows
students the opportunity to become
industry certified in specific career fields

College/ Career Calendar

School To Work program

GCC internship opportunities

SIS program

College Fair

Career Day

Job Fair

Focus on soft skills for all departments
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such as Carpentry, Automotive, Marketing, ¢ Community partnerships
Tourism, Electronics, and Prostart. e Diverse STEM coursework

e Ourupdated SIS program also focuses on
career readiness and development for the
entire student population. The SIS team
creates lessons and activities directly
related to career readiness and
development. Again, our SIS program was
redesigned to address the major needs of
our students to include career readiness
as a major component of our program.

ACS WASC Category C. Learning and Teaching Summary

Prioritize and list the strengths and growth areas for the criteria and indicators in this category based on the
school’s identified major student learner needs.

Areas of Strength
1. Student centered school environment
2. Faculty/Staff response to student needs
3. Redesigned SIS program:
1) Academic Intervention
2) Social-Emotional Development
3) College & Career Readiness

Areas of Growth
1. Systematic approach to College and Career indicators and readiness standards in all classes
2. Further development of PLCs to connect students with real-world, post-secondary opportunities

3. Enhanced use of technology and digital resources specifically for classroom instruction (Learning
and Teaching tools)

Category D: Assessment and Accountability

Category D: Assessment and Accountability

Criterion D1: Reporting and Accountability Process




D1.1 Professionally Acceptable Assessment Process: The school leadership and
instructional staff use effective and equitable assessment processes to collect,
disaggregate, analyze, and report student performance data to all

stakeholders/educational partners.

Criterion Findings

Evidence

Varied assessments are used to collect, disaggregate,
and analyze student performance data.

The results of district/state-wide assessments are
used to make decisions relative to the students’ college,
military, and/or career path. OHS students are given the
following district-wide assessments: 1) SBA, 2) ACT, 3) Pre-
ACT, 4)ASVAB, 5) WorkKeys, 6) Choices 360, and 7) AP
Tests. The performance data from these assessments are
collected and reported to all stakeholders.

At the school level, curriculum assessment data is
collected for the following assessments: 1) Math
Assessment for Freshmen, 2) Gates MacGinite, 3)
Brigance, 4)Wide Range Assessment Tests (WRAT), 5)
Language Assessment Scale (LAS) Placement Test,
6)National Youth Fitness Test for MJROTC, and 7)
Skills Test for GCC-CTE Program

Student performance data is reported to
stakeholders/educational partners via faculty
meetings, parent-teacher conferences, PTSA meetings,
PowerSchool and Google classrooms, and the Annual State
of Public Education Report (ASPER).

Teachers meet in their PLCs to discuss student
performance data to improve classroom strategies
and interventions.

Teachers allocate intervention time (12-2:30pm) and
lunch tutorials for students who need assistance.

Math/English pre-assessment

results

SBA Results

ACT Results

Pre-ACT

ASVARB List of Test Takers
WorkKeys and Choices 360
documents

Google classroom reports
SLO Ceremony

PLC Binders

School Report Cards
Advanced Placement Test
Results

Gates MacGinite Test
Brigance Test

ROTC Fitness Test

9™ Grade Math placement
test

9" Grade Math Placement
results

9" Grade English

Fitness Test (PE)

D1.2 Basis for Determination of Performance Level: The school leadership and
instructional staff have agreed upon the basis for students’ grades, growth, and

areas.

performance levels to ensure consistency across and within grade levels and content
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Criterion Findings

Evidence

e The GDOE grading system of 0-100% is used together with
proficiency scales as the department transitions
to Standards Based Grading (SBG).

e PLC meetings are held to ensure consistency across
and within grade levels and content areas. AtPLC
meetings, PSSTs are discussed and student
performance data is shared and analyzed. PLCs also
develop CFAs, summative assessments, rubrics,
student portfolio indicators, research assignments,
laboratory/hands-on and place-based activities
aligned to the district and state standards. In addition,

intervention and enrichment plans are made to ensure

the success of all students.

e The Schoolwide Intervention System (SIS) is used to
ensure growth and consistency of students in
academic, socioemotional, and career
readiness. Teachers are also available from 12:00 -
2:30pm for assistance/intervention.

o SLO ceremonies recognize students with exemplary
performance based on the 5Es (effectively
communicate with others; excellence in academics;
embrace cultural diversity; environmentally
respectful; and exercise total wellness: socio-
emotional, mental and physical)

e Sample Grading System
using proficiency

scales/Syllabi
e Sample of CFA in PLCs

e Google Classrooms
Lesson Plans
PLC Meeting Attendance and
Agenda

e SIS Documents

e SLO Rubric/ List of awardees

D1.3 Assessment of Program Areas: School teams use assessment results to make
changes in the school program, implement professional development activities, and
allocate resources demonstrating a results-driven, continuous school improvement

process.

Criterion Findings Evidence
e Atyearly district wide PDs, GDOE teachers e PSST updates
collaborate to evaluate the PSSTs. One of the factors e SLO Awards Ceremony
considered in amending the PSSTs is the assessment * SIS Documents
results. Updated PSSTs are then used at the school level. * Mayor’s Council List
e Thinking ap Samples
e Lesson Plan
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e Schoolwide PDs, in turn, are used to share strategies, e List of clubs and

such as CITW and SIOP, to effectively implement the organizations
PSSTs. SIS is also effective in supporting student * PD sessions

e Student achievement data

academic, socioemotional, and career readiness.

e Special Programs (ESL and SPED) use assessment
results to address placement, modifications, and
accommodations as needed.

e Around 40 clubs and organizations motivate students
to maintain academic averages and encourage
socialization - supplementing the overall school
improvement process.

o Resources are allocated to support school
improvement

o Teachers attend regular professional development
(PD). Most sought after PD topics are on Learning
Management Systems (LMS).

D1.4 Schoolwide Modifications Based on Assessment Results: School leadership
partners with district leadership to periodically assess programs and expectations for
students’ academic growth and progress.

Criterion Findings Evidence
e The district organizes PDs allowing GDOE teachers to o Eskuelan Puengi and
evaluate the PSSTs adopted by the schools. Summer School Documents
e CTE program videos, booklet
e The district and school leadership partner to provide ¢ PD Sessions
Eskuelan Puengi, summer school, STEM training, Career * M
e Supplies/Resources

and Technical Education (CTE) opportunities, instructional
coaches, and classroom resources.

e Dueto low enrollment in the electronics program,
OHS, in conjunction with GCC, will be adopting the
nursing program.

Criterion D2: Using Student Assessment Strategies to Monitor and Modify Learning
Progress

D2.1 Monitoring Student Growth: Teachers determine and monitor all students’ growth



https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN?usp=drive_link
https://drive.google.com/drive/folders/1ea2WjmDzSiuB2FKo6x-iOFO54rgI7fGN?usp=drive_link
https://drive.google.com/drive/folders/1FaUesAJTW9jbpKrAlLCuVoul3Fm-EmEJ?usp=drive_link
https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ?usp=drive_link
https://drive.google.com/drive/folders/1_ylMeHAS6kOzluk_CHgYBIH3iU2_miEJ?usp=drive_link

and progress toward meeting the schoolwide student goals/graduate profile, academic

standards, and college and career readiness expectations.

Criterion Findings Evidence
OHS teachers utilize varied assessment strategies to e SLO Rubric
evaluate student learning. PLCs are the driving force used to e Progress Reports/Report
evaluate and modify the learning/teaching practices to Cards

improve student learning across departments and grade
levels.

Student progress is monitored through mid-semester
progress reports; end of the semester report cards;
teacher tracking sheets; and counselor notice for academic,
service learning, career and college assessments, and work
program opportunities.

Parent, stakeholder, and child study teams convene to
monitor the progress of SPED, ESL, and students under the
504 program. This also facilitates the evaluation of
those students entering and exiting these programs.
Progress reports in these programs are distributed
quarterly to parents.

The Schoolwide Learner Outcomes (SLO) rubric,
college and career programs/assessments, OHS Job
Fair, and SIS are also incorporated to monitor student
growth and progress.

IEPs guide the growth and progress of SPED students;
however, all students are afforded the opportunities of
the aforementioned programs.

SIS and English Classes offer resume writing to
students. English classes provide reading progress
reports.

e Sample Tracking Sheet

e Sample: Counselor Forms

e Work Keys/ Choices 360 List
of student test takers

e Sample Child Study Form,
IEP review forms/goals

e Career day program/pictures

e Qualitative rubric across
content levels

e Sample summative
assessments and formative
assessments (CFA)

e Thinking Map samples

e Lesson Plan

D2.2 Teacher and Student Feedback: Teachers provide timely, specific and descriptive
feedback in order to support students in achieving learning goals. Teachers use student
feedback and dialogue to monitor progress and learn about the degree to which learning

experiences are understood, relevant, and prepare students for college and careers.

Criterion Findings Evidence
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e OHS teachers provide timely feedback based on CITW strategies e Google classroom

(classroom face-to-face oral and written, virtual: Google stream/posts
suits/classroom, Schoology, Powerschool, phone calls, emails, e Sample student

specialized meetings: IEP) to support student achievement. Formative work with feedback

and summative assessments offer both immediate and comprehensive e Lesson Plans
feedback. e |EP documents

e End of the year
survey results

e Teacher tutoring
worksheets

e Class
e End of the year surveys are also administered to students to help Activities/Games

teachers evaluate their teaching.

e Teachers are also available to students from 12:00 - 2:30pm. Lunch
tutorials and interventions are also offered.

D2.3 Demonstration of Student Achievement: Teachers use the analysis of formative and
summative assessments to guide, modify, and adjust curricular and instructional

approaches.
Criterion Findings Evidence

o PLCs are at the forefront of analyzing assessments and using e Student work sample
the data to guide, modify, and adjust instruction. Teachers e Thinking Maps
collaborate to determine what strategies, intervention, and e Lab Activity
enrichment activities are needed. The following are common Documents
classroom strategies and assessments: e Lesson Plans

e Quizzes/ Tests e Bulldog Day Pictures

e Oralassessments e PLC Data

e Manipulatives

e Projects
e Fitness Tests
e Portfolio

e Essays and Reflection

e Research Papers

e Class Presentations/ UN Day

e Thinking Maps

e Hands-on and Virtual Science Labs

e Student-Teacher Questioning

o Debates; Cooperative Learning Group

e Mall Exhibits (Bulldog Day)

o Use of technology for assessments

o -Padlet, Cahoot, Khan Academy, YouTube, Desmos student
activity, game kit, Canva, Plickers, google suite, AP
Classroom, CommonlLit, DeltaMath,

e Libraryresources

e Modifications and accommodations are provided to the
special programs population as needed.
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Strengths:

e -SIS now focused on both academic, socio-emotional learning, and career readiness /

e -SLOrubric for assessment and later on SLO Awards Ceremony includes both student and
teachers/

o -Use of technology to assess and give feedback on student work /

e -Communicate to all stakeholders how assessments data are used to improve school programs

e -develop systems of data analysis that will help inform our school-wide initiatives as well as
instruction and curriculum to all stakeholders

e -Systematic and consistent analysis of student performance data to determine effectiveness of
our school programs

e -PLC development to analyze data to improve instructions

Category E: School Culture and Support for student personal, Social-Emotional, and Academic

Growth

Category E: School Culture and Support for Student

Personal, Social-Emotional, and Academic Growth

Criterion E1: Family and Community Involvement

Criterion Findings Evidence
e Administration keeps an open line of e School Website
communication with all stakeholders through o  SWIFT email
various methods. e PTSA
¢ Notes sent home to parents



http://www.okkodohighschool.net/

The OHS school leadership, faculty and staff
makes themselves available to parents off-
campus if the school campus is inaccessible.
The school collects parent input about supports
to strengthen the school community.

The school communicates with parents regularly
about student progress in academics, behavior,
and/or attendance.

Consultation and support for those who are
economically disadvantaged or are speakers of
another language:

The school faculty and staff reflect the student
demographics.

Multicultural clubs and organizations create
opportunities for outreach.

United Nesians of Okkodo through presentations
from the University of Guam’s Chuukese Student
Organization about college opportunities for
Chuukese and COFA Micronesian groups
Ambassadors Club hosts Korean Exchange and
Holiday Bazaar to network with local small
businesses

o  AsTumbo Community Center
announcements

e OHS email

e Parent Surveys

e Monthly PTSA meetings

e Progress Reports

e Report Cards

e ESL Reports

e Parent Teacher Conference

e Qutreach and Community Program
Aide Log Sheet

e Employees assisting as translators

e 1to1aides

e Faculty and staff listing

e Student enrollment listing

E1.1 Strategies and Processes: School implements a range of culturally sensitive
strategies and processes for ongoing family and community involvement in the learning

and teaching process for all students.

Criterion Findings

Evidence

Announcements are shared on various platforms.
Models of Learning for at-risk students
Voicing ideas and concerns through the PTSA
meetings

The school hosts its annual Bulldog Day at the
mall.

GCC program networks with the business
community to provide job opportunities and
training for students.

OHS Job Fair solicits support from parents for
business participation.

MCJROTC involvement at community events
Summer Internship collaborates with the
community at various governmental agencies
HYPE Dance Team holds benefit concerts for
nonprofit organizations

o OHS website

e OHS Facebook

o OHS Instagram

o  SWIFT email

o  Club/Organization social media
accounts

e Google Classroom

e Google Chat

e In-person deliveries by school
faculty and staff

e Hard copies

e Online learning

e Daily bulletins of invitations

e PTSA meeting minutes

e Bulldog Day photos

e GCC Internship Program

e  GCC Summer Education Programs
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e Gupot CHamoru invites cultural groups to
participate in the celebration

e Dolce Primavera (OHS Beginning Choir) holds

benefit concert for Guma San Jose
e National Honor Society community service

e Service Learning Projects from various clubs and

organizations
e Guam Cancer Care partnership - Health Fair
e Immunization Drive
e School Health Counselor free physicals

e GCC Campus Tour

e Photos of GCC displays at various
events

e Job Fair Counseling planning

e Job Fair Logistics meetings

e MCIJROTC photos

e Summer Internship photos

e HYPE Dance Team photos

o WESTCARE, GALA,

E1.2 Inclusive Cultural Understanding: School leadership values the cultures of students
and adults through the learning opportunities and materials provided to develop an
inclusive cultural understanding.

Criterion Findings

Evidence

e The school hosts various assemblies and
activities tied to cultural diversity.

e Culturally relevant teaching and celebration of

other cultures
e Cultural Clubs and Organizations
¢ World Language Classes

e SLO Ceremony

e  Spirit Showcase

e Gupot CHamoru

e Korean Exchange Class lessons

e UNDay

e Black History Month lessons

¢ Mythology lessons

e OHSBulletin

e School website and other social
media

e The Paw Print magazine

e Ambassadors Club

e United Nesians of Okkodo

e Japanesel

e CHamoru

E1.3 Rapport and Trust: School leadership develops rapport and trust with students, staff,
families, and the community, valuing the identities of all individuals.

Criterion Findings

Evidence

e The school provides opportunities for

stakeholders to take on leadership roles.

all

e SBA Council
e Clubs and Organization
e Mayor’s Council for SIS
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The school develops rapport, trust, and
appreciation amongst the faculty and staff.

The school develops rapport and trust with
students and families through communication.
The school takes initiative to offer social-

emotional learning and highlights its importance.

e Parent Teacher Student
Association

e Faculty and Staff Committees

e Accreditation Committees

e Staff Appreciation from
department

e School Assemblies

e Parent Teacher Conference

e Emails

e Phone Calls

e Office Hours

e SLO Ceremony

e  Community events

e SIS Program

each

Criterion E2: School Culture and Environment Criterion

Criterion Findings

Evidence

The Guam Board of Education creates Board policy for
student conduct and emergency procedures.

The leadership team organizes handbooks for students
and faculty/staff that explicitly states the behavior
expectations of students and faculty.

The school creates and shares with the faculty, staff,
and students the emergency SOPs of the school.

The school faculty provide internet safety expectations
for online learning platforms.

The school administration shares disciplinary
procedures.

The Professional Development team organizes school
assemblies that promote positivity and raise school
morale and spirit.

The School Morale Committee and Social Committee
create opportunities to celebrate the faculty, staff, and
administration.

e Board Policy

e  Student Handbook

e  Faculty Handbook

e  Emergency SOPs posted in
classrooms

e  Emergency drills

e Course syllahi

e lessonplans

e  Office Discipline Referral forms

e  Office Truancy Referral Forms

e  Student Orientation

e  Faculty Orientation

e School Morale Committee photos and

postings

e Faculty and Staff Christmas Party and

End of the Year Celebration

E2.1 Policies and Resources: The policies, regulations, and resources ensure a safe, clean,
and orderly place that nurtures learning for all students, including internet safety.

Criterion Findings Evidence
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Students are provided with a handbook in their classes
and a class syllabus that provides rules and
regulations for student conduct and behavior.

The school employs School Resource Officers to
assist with safety.

The school leadership team sends reminders of major
expectations in the school bulletin announcements.
The PBIS Committee shares updates of the discipline
infractions at the monthly faculty meeting.

The school leadership team shares the discipline
infractions with the students at school assemblies.
The school staff attend school safety training.

The school staff responds to the students’ need for a
clean and safe campus, most especially after the
damages sustained from Typhoon Mawar.

The school shares the behavior expectations for all
students on the first day of classes.

The Intramurals Program provides opportunities for
students to monitor and enforce school policies
among their peers.

The school allows students to participate in the
Discipline Advisory Committee to make decisions
about student conduct.

The school leadership present concerns at the School
Leadership/Department Chair meetings.

The school faculty and students provide a testimony to
the Guam Legislature regarding educational decisions.

Student handbook

Class syllabus

SRO Sign In sheet

School Bulletin

Faculty Meeting Agenda
Perception Survey Results
School Assembly agenda

O O 0O O O O O O

Student Orientation
presentation slides

SAFE Survey
Intramurals Log Sheet
Discipline Advisory
Committee

O O O O

Search and Seizure Training

E2.2 Trust, Respect, and Equity: The school culture demonstrates caring, concern and high
expectations for all students in an environment that honors individual differences, social
emotional needs and is conducive to learning.

Criterion Findings Evidence

The school offers a range of classes that honor the
individual differences of students.

The school promotes inclusivity, providing support for
diverse learning styles, and fostering a positive social-
emotional environment.

The school respects the gender expression of
students.

Encouraging open communication, recognizing
individual achievements, and offering resources for

ESL

Basic Life Skills (BLS)
Adaptive PE

SPED

Advanced Placement/Honors courses

Extended School Year
Eskuelan Puengi
Summer School
GALA
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emotional well-being contribute to a culture that
honors differences and promotes learning.

Training and support for students in
SPED and ESL

SIS SEL Lessons

HEROES Club

Corridor Passes for Identified
Restrooms for transgender, nonbinary,
or other gender-nonconforming
students.

SIS Assemblies and In-class activities
SLO Ceremony

Class Pep Rallies

Spirit Week

E2.3 School Culture: The entire school community has an atmosphere of trust, respect,
equity, and professionalism.

Criterion findings: Findings:

The school shares expectations for behavior and o Student Handbook
professionalism. o Faculty/Staff Handbook
The Intramural Program provides opportunities for o Course Syllabi
students to monitor and enforce school policies o Student and Teacher Orientations
among their peers. o Presentations and Assemblies
The school offers services for emotional support. o Intramural Program log sheet
The school respects the gender expression of o School Counseling
students. (@) WestCare
The school offers various coursework to teach and o District Psychologists
demonstrate professionalism. o HEROClub

o Corridor Passes for Identified

The school provides a line of communication to voice
student and faculty concerns.

The school provides an atmosphere of camaraderie
where students build trust and respect, along with
sportsmanship.

O O O O O O O O O O O O o0 o

Restrooms for transgender, nonbinary,
or other gender-nonconforming
students.

School to Work Program

GCC Courses

College Fair

Career Day

Job Fair

SIS College and Career Lessons
SIS Grade Level Assemblies
Student Body Association Meetings
School Leadership Meetings

SIS Mayors Council

The Paw Print

Sports Programs

Grade Level Assemblies

Pep Rally
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Criterion E3: Multi-tiered Personal, Social-Emotional,

and Academic Support

Criterion E3: Multi-tiered Personal, Social-Emotional, and Academic Support All students

receive appropriate multi-tiered personal, social-emotional, and academic support to help

ensure student learning, college and career readiness and success. Students with special
talents and/or needs have access to an equitable system of personal support service,

activities, and opportunities at school and in the community.

Criterion Findings

Evidence

Students who are special needs or ELL are given
personalized goals to reach, with modified instruction.
Students in the special education program have
specially designed instruction for academics, direct
and/or consult related services, and/or supplementary
services based on their needs.
The students in the ESL program are given
accommodations and modifications in the general
education classroom.
The Transition Teacher assesses student interests and
develops their postsecondary goals to help them
transition for life after high school.
The school provides a wide range of Advanced
Placement and Honors courses for our students who
are interested in more rigorous and college-
preparation courses.
The school has a partnership with the Guam
Community College to offer specialized coursework
for students interested in attending the college after
high school.
The school offers elective courses for students to
demonstrate their special talents.
The school creates a college and career calendar to
provide support for working students and those
interested in attending college courses.
The school provides academic support through credit
recovery or advancement opportunities.

o Eskuelan Puengi

e  CRT/Transition Teachers
e  SPED program

e ESL program

e |EP Documents

e AP/Honors Course listing
e Course Syllabi

e GCC Courses

e  Choir

e Band

o Art

e  Fashion Construction
e Theatre

e  Summer School

e GALA

e  GCClInternship

e GCCLabs

e  GCC Summer Education Program

e Lunch Courses (Band, Intramurals,
Office Aide)

e  Course by Conference

E3.1 Multi-tiered Support: School leadership implements personalized, academic multi-

tiered support and alternative instructional approaches to meet student needs.




Criterion Findings

Evidence

The school team provides opportunities for academic
intervention, social-emotional learning, and college
and career mini lessons to meet the needs of our
students.

The Student Body Association organizes school
assemblies to showcase student achievement and to
promote social interaction.

The school promotes multi-tiered support and
expectations.

The school provides academic support through credit
recovery or advancement opportunities.

e SIS lesson plans

e SIS Bell Schedule and Calendar

e  Scheduled pep rallies in school
calendar

e Addition of the 5th SLO

e SLO Ceremony

e  SLO examples in the school bulletin

e  Eskuelan Puengi

e  Summer School

e GALA
e  GCCInternship
e GCCLabs

e  GCC Summer Education Program

e Lunch Courses (Band, Intramurals,
and Office Aide)

e  Course by Conference

E3.2 Multi-tiered Support Effectiveness: School leadership assesses the effectiveness of

multi-tiered support for students’ social-emotional learning needs.

Criterion Findings

Evidence

The PD committee administers semester surveys to
evaluate the effectiveness and perception of the SIS
program.

The PD committee administers semester surveys to
evaluate the school’s support for each SLO.

The Student Body Association collects feedback from
the respective class council officers and allows for
input to make decisions for future school assemblies.

e SIS Surveys

e  Student Discipline Data

e School Counseling Data

e  SLO Parent/Student survey
e SBA Meetings

E3.3 Student Involvement: The school ensures a high level of student involvement in
curricular and co-curricular activities that link to schoolwide student goals/graduate

profile, academic standards, and college and career readiness.

Criterion Findings

Evidence

The school plans accordingly to meet the academic
and personal needs of students through its SIS
program.

The school organizes a Career Day to bring in
representatives from local businesses and the

e Academic Intervention

e  Personal Goal planning

e SEL Lessons

e College/Career Lessons

o WorkKeys and Choices360 curriculum
e  Career Day planning materials
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workforce to showcase the opportunities available
after high school.

The school organizes a Job Fair to allow high school
seniors the opportunity to network and to submit
applications to local companies and businesses.

The school allows opportunities for students to create
and lead clubs and organizations.

The school provides opportunities to showcase their
academic growth and personal talents.

Job Fair planning materials

40 school clubs and organizations
Bulldog Day
Presentations/Displays

E3.4 Student Self Advocacy: Students deepen their sense of self and make personal and
community connections that are meaningful and relevant and allow students to become
advocates for their own needs and supports.

Criterion Findings

Evidence

Students participate in community platforms to
advocate for their interests and concerns in how they
receive their education.

Students provide support and communicate with their
respective grade levels about concerns.

Students in the special education program get involved
in Special Olympics that deepen their sense of being
involved and supported in the community.

Students voice their concerns about schoolissues in
the monthly school magazine.

The school allows students to participate in the
Discipline Advisory Committee to make decisions
about student conduct.

Students advocate for their needs.

e |BOGS

e Written Testimony at the Guam
Legislature

e  Student Councils

e SIS Mayors Council

e  Scheduled Special Olympic Island
wide

e The Paw Print magazine

e Discipline Advisory Committee

e |EP meetings

e 1 o0n1communication with teachers

e Club and Organization Privilege of the
Floor in meetings

ACS WASC Category E. School Culture and Support for Student, Personal, Social-Emotional,
and Academic Growth Summary

Prioritize and list the strengths and growth areas for the criteria and indicators in this category based on the school’s
identified major student learner needs.

Areas of Strength

1. Opportunities for Participation through
2. Morale, Trust, and Rapport
3. Policies & Procedures in Place

Areas of Growth

1. Assessing the effectiveness of programs (data present but data decision needed for other
programs as well)



2. Adapting to the students needs with the shortened bell schedule
3. Send messages in other languages, (improve communications with types



Chapter 4: Review and prioritize all strengths and growth areas for each category;

reaffirm

Development: Generate a table (5 columns and 2 rows) that includes all the strengths (row 1) and growth areas (row 2) from the five

categories. Use this table to cluster the strengths and growth areas in prioritized order from all five categories into themes or strands.

A

B
Curriculum

C_
Instruction

D-
Assessment

E
School Culture

Strengths

- SIS, Students are
able voice their
concerns Mayor’s

- Committees were
established

-Tech committee
establishes a in
school tech support
for basic trouble
shooting.

- teachers are equip
with knowledge of
using technology.

-Increase in the number
of AP honors courses

-Enhanced Schoolwide
Intervention System
(SIS) to support the
social emotional well
being of students,
career, and academic
needs of the students.

-Improved
interdisciplinary lesson
planning and
collaboration.

Student centered
school environment

(school climate)

Faculty/Staff response
to student needs

Redesigned SIS
program:

1) Academic
Intervention

2) Social-Emotional
Development

3) College & Career
Readiness

-SIS now focused on
both academic, socio-
emotional learning, and
career readiness /

-SLO rubric for
assessment and later
on SLO Awards
Ceremony includes
both student and
teachers/

-Use of technology to
assess and give
feedback on student
work /

1. Opportunities for
Participation through

2. Morale, Trust, and
Rapport

3. Policies &
Procedures in Place

Growth Areas

- Data needed to
evaluate student
achievement

- increase
instructional apps
for the laptops and

-Systematic data
gathering of progress
in SIS and impact of
SLO. Systematic
analysis of data from

Systematic approach
to College and Career
indicators and
readiness standards
in all classes

-Communicate to all
stakeholders how
assessments data are
used to improve school
programs

Assessing the
effectiveness of
programs (data present
but data decision
needed for other
programs as well)




Instructional apps
needed for ESL
and other sources
of ESL students
and ESL in need
laptop case.

progress in SIS and
the impact of SLO.

-PLC feedback from
school
administration,
Department
Chairperson, and
members.

CFA’s still need to be
analyzed uniformly to
account for student
progress.

-Inclusion of college
and career readiness
indicators/skills
addressed during SIS
-Increase in the
number of
partnerships and
collaboration with
government and
private agencies.
College and career
indicators need to be
congruent with
student goals.

Further development
of PLCs to connect
students with real-
world, post-
secondary
opportunities

Enhanced use of
technology and digital
resources specifically
for classroom
instruction (Learning
and Teaching tools)

-develop systems of
data analysis that will
help inform our school-
wide initiatives as well
as instruction and
curriculum to all
stakeholders
Systematic and
consistent analysis of
student performance
data to determine
effectiveness of our
school programs

-PLC development to
analyze data to improve
instructions

Adapting to the
students needs with the
shortened bell schedule

Send messages in other
languages, (improve
communications with
types




Dialogue: Discuss and confirm strengths/growth areas and identified major student learner

needs.

Common strengths of the 5 categories are as follows; an enhanced SIS with a continual process of
follow up on implementation and maintain a student-centered environment to support positive school
culture through the incentive programs in place (PBIS). SBGs are implemented instructionally in

classroom, at times, in combination with traditional instruction.

The Growth areas reveal from the 5 categories are as follows; Since classroom laptops were
procured, include a more diverse set of instructional applications to accompany them in relations to
Career tech and college related skills. ESL* To further develop the PLCs by unifying Common Formative
Assessment and developing a systematic approach to analyze data via (Google Suite, Google classroom,
Schoology,) to inform instruction. To also reach a stage in which in the PLCs to discuss the social
emotional state of students within the tier 2 & 3 of the PBIS framework and their Career and college paths
in connections to real world or post-secondary careers within business partnerships. Additionally, to
establish a CTE framework within the school, and create partnerships in the business community to
support the framework and link students to the work force fluidly. Lastly, to develop data gathering
committee, that works in conjunction with other newly created committees, counselors, administration
and school improvement committee, that can be monitored then presented in PD and faculty meetings.
English 11 students increased, and Geometry students barely decreased, both not meeting the goal of 2%
decrease. When cohort group is analyzed as a whole, it appears that the 23-24 cohort struggled the most,
most likely due to the lack of face to face instruction because this cohort group was mostly online class

learning group which negatively affected learning.

Dialogue: Determine if the preliminary major student learner needs identified in the Chapter 2,
School Profile need to be changed or modified based on the Focus Group findings. Make

appropriate changes in the major student learner needs, if applicable.



When analyzing data regarding the top infractions throughout the past years, it appears that level 3
infractions decreased greatly, however, the infraction of Defiance/disrespect insubordination remained
consistent as the top 3 infractions. A modification of the SIS courses to curb this infraction is warranted.
PD sessions and Faculty may include more training on these areas, since most of these occur inside the

classroom.

Another major learners groups are composed of ESL and SPED groups. Although a majority of
Okkodo students are qualified for free and reduced, the entire student population categorized as title 9.
Focus Group Findings are consistent with ESL identified student learner needs within Ch.2’s school profile.
The Appropriate changes needed would be to address closing the gap between performance levels of
students within a classroom. The gap is defined as a student coming from the outer islands without any
English speaking skills, attempting to reach the level of English the student is supposed to be in. However,
due to the diversity of “gaps” from the different level as they enter and as they leave, a teacher is left with
the difficulty in multi-tasking several different students, thus calling for a quicker way of assessing the

students and needing the help of assistive instructional apps, to help narrow down these gaps.

SPED graduates remain successful in terms of graduating students out of the school, therefore the
program should maintain its current course and if necessary, make adjustments in the future. One thing
that could be inconsistent is the numbers of SPED kids who remain in the program from their freshmen
year to senior year are frequently absent or tend to transfer. Typhoon Mawar displaced several SPED
students from their home districts, including “swamp road”, resulting in students living in other relatives’

homes which are out of district.

Dialogue: Discuss how these themes or priorities inform what strategies/activities are needed to
ensure that the major student learner needs including diversity, equity, and inclusion issues are

being addressed in the schoolwide action plan and comment on proposed next steps in the table.

Okkodo has a population of ESL students that have amounted to over 60% over the past three
years, therefore the school is entirely under title 9, in which all students qualify for free and reduce lunch.
Fee. Since the school became more inclusive, those who identify as LGBTQ are able to use the restroom in
the lounges of the selected wings. The ESL teacher team suggests attaining access to differentiated
learning assessments and instruction software such as MobyMax and IXL along with software to
implement it. The current application generally used to assess reading level is “Readtheory” for the English

class. However, The aim is to prioritize major student learners to acquire laptops, mifi-devices, and



instructional apps to help alleviate the multiple gaps of English levels at the start. SIOP (Sheltered

Instruction Observation Protocol) is the model instruction practiced in the ESL classrooms.

Summarizing: Provide a summary confirming the major student learner needs based on the
School Profile and the Focus Group findings. Cite data/evidence that supports the identification of

the major student learner needs.

ESL teachers use have several programs that



Chapter 5: Revise the schoolwide action plan; establish
an ongoing follow-up process to monitor implementation

and accomplishment of the schoolwide action plan.

Chapter 5: Revision of Schoolwide Action Plan

* Review: Review the Focus Group summaries (Chapter 3), the identified major student
learner needs and the table of prioritized strengths, and growth areas (Chapter 4).

* Modifications: Use the table from Chapter 4 to determine the schoolwide action plan
strategies/activities that should be modified based on the findings, strengths, growth
areas, and major student learner needs.

* Assurance: Ensure that the schoolwide action plan refinements are aligned to the
GDOE State Strategic Plan and include measurable student-focused outcomes that
reflect the major student learner needs and addresses diversity, equity, and inclusion
goals.

+ Consensus: Gather feedback, gain consensus, and ensure commitment of all staff and
stakeholders/educational partners.

+ Continuous Improvement: Describe the process to monitor student learning based on
the major student learner needs, the schoolwide learner goals/graduate profile,
academic standards, and the progress on implementing schoolwide action plan.



Revised Schoolwide Action Plan SY 23-24

Goal 1: continue the implementation of Professional Learning Community to produce Common Formative Assessments in all subject areas, group

discussions regarding results, collaboration of the sharing of lesson plans/rubrics, using data (Data Committee) to inform instructional planning, to begin

interdisciplinary collaboration when feasible, and to establish lines of systematic and technological lines of communication for School leadership to

support and guide PLCs.

GDOE Strategic Plan: Alignment:

e Collaborative Leadership 1.1

e  Strategic Priority #7

Smart Goal

Strategies And Action Steps

Responsibility

Timeline

Evidence of Effectiveness

Goal 1: continue the
implementation of
Professional Learning
Community to produce
Common Formative
Assessments in all subject
areas, group discussions
regarding results,
collaboration of the sharing
of lesson plans/rubrics,
using data (Data
Committee) to inform
instructional planning, to
begin interdisciplinary
collaboration when
feasible, and to establish
lines of systematic and
technological lines of
communication for School

A. Subject PLC will create
a google classroom
“mainframe” to include
all teachers of the same
subject.

B. Common formative
Assessments based on
PSSTS will be
developed prior to the
school year

C. CFAs will be
administered beginning
quarterly and ending
quarterly. CFA data
results evaluated after
each administered CFA

A. Curriculum
Administrators
School Improvement
team
DC chairs

B. Teachers and School
improvement
Team will
collaborate in
verifying CFAs
reporting/evaluation
fidelity

C. Teachersin their
respective classes
will administer CFAs

A. End of school year, 23-
24, PLC will agree to
finish up CFAs prior to
Schoolyear 24’ - 25’ .

B. Start of school year 24’
and 25’ teachers will
begin PLC sessionin
creating a google
classroom of all
subject students, and
scheduling CFA dates.

C. PLC’s will monitor,
evaluate, analyze
results, and
horizontally align
assessments
according to the
learning gaps,

e Google classroom
“Main frame”

e Pre/post CFAtest
results

e PLC Logsheets

e Semester Marks




leadership to support and
guide PLCs.

D. Lesson plans, research

strategies, Instructional
activities, project
rubrics and other
assessments will be
shared amongst PLC
members.

E. PLC form “minutes” will
be uploaded in the
“mainframe”, reported
to SIC or
Administration.

D. Teachers, admin of
PTEP

E. SIC and School
Administration

(assignments,
projects, etc.)

D. PLC will meet at the
end of the quarter, to
go over post CFAs

E. PLC meetings, Pre CFA
data, assessment
alignment, and Post
CFA data. To be
repeated quarterly,

Goal 2: To ensure that Career Technical Education (CTE) is embedded into the school’s curriculum increasing CTE opportunities
for graduating students, diverse certification accessibility, creating business partnerships, and using data (Data committee) to
make decisions to guide the program. All the while fostering a collaboration with GDOE’s curriculum department, Guam

Community College, University of Guam, and other CTE institutions (online).

Strategic Plan: Alignment

e Collaborative Leadership 1.2

e  Curriculum, Instruction, Assessment 2.1

e  Strategic Priority #7

e  Strategic Priority #3 Family and Community engagement

Smart Goal

Strategies and Action Steps

Responsibility

Timeline

Evidence of Effectiveness

Goal 2: To ensure that
Career Technical
Education (CTE) is
embedded into the
school’s curriculum

F. SIC will conduct
surveys & interview
students, faculty,
staff and stakeholders
in the community to

SIC “School improvement
Committee will gain OHS
Stakeholder input
concerning CTE and
workforce development.

August 2024

e Surveys, Results,
Data collected

e CTE draft plan with
input highlighted




increasing CTE
opportunities for
graduating students,
diverse certification
accessibility, creating
business partnerships, and
using data (Data
committee) to make
decisions to guide the
program. All the while
fostering a collaboration
with GDOFE’s curriculum
department, Guam
Community College,
University of Guam, and
other CTE institutions
(online).

inquire demand for
CTE (6 months)

. SIC & Administration

will begin
collaboration with
DOE and GCC
programs to ensure
school’s prepares for
curriculum and
procuring budget if
necessary (6 months)

. Create Community

partnerships with
private businesses
and government
agencies.

Enhance GCC
programs and expand
GDOE CTE programs
to reflect enrollment
increases with our
ELL population.

SIC will use stakeholder
information and data to
create a CTE focus and
program for all OHS
students.

OHS leadership will solicit
and gain support for our
CTE plan from GDOE &
GCC leadership.

SIC to finalize plan and
create Community
partnerships with private
and public entities that
support workforce
development of our
graduates.

OHS will consistently
monitor and evaluate the
program to ensure that all
students are supported
with the plan.

September 2024

December 2024

Continual

e Email
correspondence,
District meetings,
Principal’s
meetings

e Completed CTE
plan.

Partnership listing. Meeting

schedule & attendance.

Data team to provide
informative tools to adjust
program based on student

achievement and needs.




Goal 3: To establish a Data Committee team within the School improvement Committee to create and administer surveys and qualitative interviews with

relevant questionnaires intended to monitor the school’s programs and inform instruction that will impact student achievement, evaluate factors relative

to the school action plan and report data to administration, school and faculty.

GDOE strategic Alignment:

Strategic Priority #7 “Data and Accountability”

Smart Goal

Strategy Actions steps

Responsibility

Timeline

Evidence of Effectiveness

Goal 3: To establish a Data
Committee team within the
School improvement
Committee to create and
administer surveys and
qualitative interviews with
relevant questionnaires
intended to monitor the
school’s programs and inform
instruction that willimpact
student achievement,
evaluate factors relative to
the school action plan and
report data to administration,
school and faculty.

A. Create a datateam
consisting of 2-5
members.

B. Review the Goals of
the School Action Plan
and consider relevant
data that is needed to
provide evidence that
the schoolis
addressing Action Plan
goals.

C. Create methods of
obtaining data (such
as survey, observation,
extracting from
sources such as
PowerSchool, Pulse,
etc) and timelines
when to have such
data on file (for

School
Improvement
Committee
Data team

May — August: create
data team; review
recommendations
made by the visiting
committee and goals
of School Action
Plan; determine data
collection methods
(to include storing of
data) and possible
scheduling of
administering
instruments such as
surveys

Ongoing: conduct
surveys and collect
data; analyze and
report results; reflect
on activities for the
school year and
determine

e Database

e Reports of data
analysis and
recommendations




example, having
semester marks no
later than a month or
two after the end of
the semester).

D. Create, manage, and
maintain database

E. Reportresults and
recommendations to
the school community.

F. Improve processes in
data collection,
analysis and reporting

successes and areas
for growth.

Goal 4: Maintain and improve the SIS program foci: (1) providing academic intervention, (2) addressing social emotional concerns through in-class

lessons related to the PBIS framework, and (3) the teaching of soft skills alighed with CTE standards and goals. Each focus will be evaluated by the School

Improvement and Data Committees periodically to determine successes and areas for growth."

Strategic Plan

e Student Behavior, Discipline and Safey. Strategy 5.4

e Strategic Priority #7

Smart Goal

Strategy and Action Steps

Responsibility

Timeline

Evidence of Effectiveness

Goal 4: Maintain the SIS
program of Academic
Intervention,
Implementation of Social
Emotional framework
(PBIS) to affect
classrooms through lesson
plans, and to introduce soft
skills in conjunction with

A. Determine data
collection methods
(such as surveys,
student attendance
and grades, etc) to
measure the
effectiveness of SIS
program foci.

B. Conduct pre-and
post surveys with

SIS committee
Data Committee
Administration
Counselors,
Teachers,

Every May — August: ensure
SIS is a period in student
schedules and determine day
of the week, time, and
frequency SIS will occur when
making calendar for following
school year; conduct
exit/post surveys of students
and faculty to determine

e Master schedule

e SIS lesson plans

e Survey results

e Discipline
infraction data




CTE. To include the
evaluation of Data (Data
committee) by the school
improvement in making
adjustments to the SIS
program periodically (Data
committee).

students to identify
skills needed to be
taught, how they
benefited from the
lessons, and
suggestions for
improvement.
Conduct exit surveys
with teachers to
determine changes in
student academic
grades and behavior
after facilitating SIS
lessons and provide
input for successes
and suggestions for
improvement.

successes and suggestions
forimprovement.

Every August: share results of
post survey from previous
school year with faculty and
students; determine lesson
plans/skills for 15 semester
SIS days and schedule of
disseminating surveys to
measure areas of SIS program
for the school year.
September ~ May: follow-
through that SIS classes on
designated days
December/January and
April/May: administer exit
surveys for students and
teachers. Present results to
school stakeholders.




