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Preface

Explain the school self-study process used to accomplish the expectations of the self-study.
By addressing the expectations of the self-study, the school will have addressed:

1 Theinvolvement and collaboration of all staff to support student achievement.

1 The clarification and measurement of what all students should know, understand, and be able to do

through

schoolwide learner outcomes and academic standards.

The analysis of data about students and student achievement

The assessment of the entire school program and its impact on student learning in relation to the

schoolwide learner outcomes, academic standards, and ACS WASC criteria.

1 Thealignmentofalong-r ange action plan to the schoolsdé areas of
and monitor the accomplishment of the plan.

=A =4

Since the last visit in school year 20112015, the school has been working diligently to addressal

area identified by the committeelhe team identified five critical areas for ongoing improvemént:

Continue to improve student academic achievement in core curricular areas to meet Schoolwide Learner
Outcomes and GuamoOés DOE [Rktargetsonoludiogscheolwsdé subgibwps d s g |
such as ELL, Sgcial Educationand socioeconomically disadvantaged stud2n&uam DOE should

improve student, teacher and class access to current instructional technology and increase professional
development gportunities for its use and accountability efforts to monitor effective implementation of

new initiatives and progrand Increase proficiency, for all students,nmathematics and English

Language Arts to meet and/or exceed Guam DOE expectations ansisgalugsible test apathy among

all grade |l evels and i ncrease s4tThasehod lsaderspigr f or m.
team should provide oppanitiesand/or forunsf or st udent sé voices to be |
Students need to havorums for raising issues via their student leaders as well as through other venues.
Students will have models of citizen participation by being active stakebafd#heir own educatios.

Continue to increase the capacity of faculty and staff tecpltisaggregate, and analyze student

performance data (including classroom data) in order to make informed decisions in the implementation

of rigorous common core standattogsed curriculum, instruction, assessment and accountability

strategies in the assrooms.

Thr ough t h estudyproocess,levidencessadws that critical area number four has been met.
This can be further examineddhapters two andhapter four, category EThis area has been removed

f r om t h eevisedattiongplaroHowever, progress in this area is still closely monitor&d.
comparison of theurrentaction plan and threvisedaction plan (chapter fiyecan be reviewed in this
report.

Over the last three yea®kkodo High School haseencollecting al analyging data in order to address
the remaining four critical areassroups were developed to focus on specific areas of policies,
procedures, and programs to deternviat the school is doing well and how to continue those efforts
and what the school neetisdo to strengthen the teaching and learning procesachers, staff,
students, and parents have bewmlved in these efforis

Okkodo Hi gh Sc hlealérshigean aomrsistedaf fdcus group leesielepartment
chairmen (home group leadgand accreditation coordinators. Thésaders were responsible for
portioning out parts of the study to their focus group meminets review and discuss findings in
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department meetingsThis was done to ensure that as many people as possiblewaved with

writing or contributing to the report in some walyocus group leadesent out surveys, collected data,

and followedup with their members about areas that needed more attention. They each did the primary
drafting of their respective focgsoup reports. The accreditation coordinatochestrated the overall
process for the seftudy andcompiled the draft;to one coherent report.

Schoolwide learner outcomes ledyeen reviewed and a means to measure achievement was studied.
The faculy and staff estblished a rubric (see appendixIhe performance indicators for the schoolwide
learner outcomes continue to be reviewed in order to strengthertaigesand student attainment.
Students are expected to do their best in all academeaeads, communicate effectively with others,
embrace cultural diversity, and respect the environment. Each semester, exemplary students are
recognized in each category during a schoolwide assembly.

Over the past three years, focus group membevsigupdated New staff members were assigned to

replace those who lefeach focus group consistedfotus group leadeyan administrator, teachers,

support staff, students, and parents. Thedesidp teantonsisted of the accreditaticoordinators

focus group | eaders, department chair mewereh@®ldCs), a
regularly andtems that were dcussed concentrated on the focus group areas

The school focused on Curriculum, Instruction, and AssessanenAccountaliity first. Home groups
(content departments and PL@sgtregularlyto discuss stude achievement. Groups reviewsttident
work, discussedesson plans, ancbllaboratedn assessments. Review and analysis of this work
continues today. This school yeaurveys were sent out to teachamsistudentdrom the Curriculum,
Instruction, and Assessmdntusgroups The survey findings were reviewed and discussed with the
entire faculty at monthly meetings and during professional development time. Thieedmata, PLC
work and survey resultgjereused to form profgsional development that targatgeas of growth in each
component and to develop plans to sustain areas of strefigthis reflected in chapter fiyéhe action
plan.

School Cultureanduport f or Student Personal and Academi:
demographics and surveyed students, parents, and staff to find out what their perceptions are of the
school 6s eResulis wayenshaeed dt faculty meetings, PareatherStudentAssociation
(PTSA)meetings, and during professional development time. It was also shared with students at Student
Body Associatior{SBA) meetings. The valuable findings from this focus group are being used to

ensure that the school continues to proddespectfulearning environment that is safe and welcoming

for all students.

The facus group that studigdrganization for Student Learning met regularly to analyze all aspects of
the school 6s pr opoticesnEhey syrveyed stakletlatsearsd presented findings to
faculty and staff. They led discussions that resulted in suggestions for improvements and ways to
sustain school strengths.

As each group focused on their content, their findings revealed areas that the school wasltiming

and areas that the school could improve upon. The findings were made known to the school community
through leadership meetings, faculty and staff meetings, grofed development sessions, SBA

meetings, an®TSA meetings. The school is usihg data to make the best decisions possible for
continued school improvement.



An overall analysis of the findings show that the school needs to continue to improve student
achievement, particularly in literacy and math skills. The school also needstoplasystematic
means of collecting, disaggregating, and analyzing student classroom data as well awidistrict
assessment data. Okkodo High School does well in providing a respectful envirevireee students

feel safe, supported, ameelcomeal. Efforts are being made to maintain this positive school climate.

The school 6s action plan aligns with these

ar ea:



Chapter I:  Student/Community Profile

Prepare a student/community profile . Include data and fi ndings for the following:
1 Demographic data, including the refined schoolwide learner outcomes
1 Disaggregated and interpreted student outcome data
1 Perception data summaries, if any.

Okkodo High School is one of six public high schools in the Guam DeparohEducation. It first
opened its doors in August of 2008. The school serves approximately 1,700 students in the northern
village of Dededo. The island is the closest and most developed U.S. territory to Asia and other

Micronesian islands. Thismakésuam an attraction for i mmigrants.
diverse population reflects thig.he attendance boundaries include severalifmome areas, parts of
Guambés industrial z o4meome reightborhaodd. ew mi ddl e t o hi gl

The stool serves the needs of both college bound and career path students. Okkodo High School offers
several rigorous Honors and Advanced Placement courses for students preparingylearfo@grees.

To prepare students for the workforce, Okkodo collabsratth the local community college to offer

courses in career technical fields such as electronics and computer networking. Carpentry and
automotive courses are available, as wel/l. The
largest indust, tourism. The school has a competitive and highly successful tourism academy,

marketing program, and culinary program. All three groups compete at a national level. For students
interested in the military, OHS offers a Marine Corps Junior ReserveeDTfraining Corps. Itis the

only Marine Corps JROTC program on island. This group also performs at national competitions.

The faculty and staff at Okkodo are committed to students. The school offers a tremendous amount of
support fpersonastandiadaelemic sigeds. The faculty is dedicated to being as highly qualified
as possible for their students. The school has a wide variety of student clubs and organizations, as well
as an active athletics program. The counselors manage an asgayioés for students that range from
academic assistance to social and emotional guidance.



Enrollment Trends

Student Enrollment
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Enroliment trends show no significant change in the overall number of students attending Okkodo High
School. In the last three years, the school population has averaged around 1,700 students with a small
spikein SY 1516.

Typically, the freshman class has the largest population. The current seniorsl@¥iarted with 451
freshmen in SY 145. To date, the cohort total is 309. On average, the freshman cohort dwindles by

20% by their senior year. Genkfactors contributing to this include students transferring terot

schoolsmoving oftislandor not meeting graduation requirements on time




Enroliment by Ethnicity
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There has not been a significant change in the number of students from the three predomérdnt stu
ethnicities in the past three years.

The three dominant ethnicities at Okkodo High School are Filipino, Chamorro, and Chuukese (Chuuk is
an islandstate in the Federated States of Micronesia, FSM). Citizens from the Philippines and
neighboring Miconesian islads migrate to Guam for workducational opportunitiesr for social

welfare programs

In the mid1980s, the United States entered into an agreement with the people of the Federated States of
Micronesia (FSM) to allow them to freely assoeiatith the U.S. Through this compact, their citizens

are able to migrate to any U.S. destination free from the strict requirements imposed on other foreign
nationals. Since Guam is the closest U.S. destination to the FSM and Chuuk is their most populated
islandstate, the population of immigrants from Chuuk increases steadily each year.

The Okkodo High School popul ation reflects the |
the largest ethnic group. Chamorros, the indigenous inhabitantsaofi,Gnake up the second largest
ethnic group. The third largest group is the Chuukese population.



Male students outnumber female students on average, 9:8.

Enrollment by Gender
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Special Populations
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Onaveragea bout four percent of the school 6s popul at
school offers a wide array of support for students wkcearotionally disturbed drave intellectual or

specific learning disabilities. School support is alsereded to students with visual, hearing, and

speech impairments. The school additionally offers assistance for students with multiple disabilities and
autism. The Guam DOE Division of Special Education helps Okkodo High School provide these
services.

Since SY 15 16, onehundred percent of students in the special education program have attended
classes imgeneral educatiosettings. Most of the them have hybrid schedules, mixings gemeral
educatiorclassooms with resource rooms. Each year theeesaveral students who are completely
mainstreamed.



ESL Trends
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On average, sixty wo percent of the school 6s popul ation h
at home. Three to fotrundred students are mainstreamed, watither modifications, and an average

of sixty students are in sheltered ESL classrooms. The remaining number of ESL students have exited
the program and are no longer receiving services.

Graduation Rate

Graduation & Retention Rates
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There were 345 graduate®fn the Qass of 2016. They started as a freshman cohort of 393 students in
SY 127 13. Twelve percent of the students dat graduate on time. From théaSs of 2017, there

were 392 graduates. At the start of their senior year, the number of stwdbrgsnior credits was only
318. Through credit recovery programs, 382 students were able to graduate in the Spring and after
completing Summer school, another ten students were able to graduate. They started as a freshman
cohort of 410 students in S81 14. Only four percent of students from this cohort did not graduate on
time. The graduation rate increased by eight percent from $YL630 SY 16 17.



Attendance and Discipline

School Year Average Daily Student
Attendance
157 16 86%
167 17 86%
177 18 89%

On average, eightgix percent of the population has been on campus daily over the past three years.
These numbers are generated through the distric:

teachers.

Top Discipline Infractions
SY 17-18
Infraction SY 157 16 SY 161 17 (As of Dec. 2017)
Use/Poss of Tobacco Produg 14% 34% 27%
Defiance/Disrespect/Insub. 14% 12% 21%
Disruptive Behavior 4% 5% 5%
Skipping 10% 8% 11%
Fighting 10% 5% 4%
Dress Code Violation 6% 7% 13%
Found OffLimit Area 1% 3% 5%




Top Infractions
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(As of Dec. 2017)

Use or possession of tobacco products has been one of the biggest discipline @b6lekosio High
School Smokelesdobacco islie most commoiform of tobaccaise Eighty-seven percent aftudents
who are caught il tobacco products are from neighboring Micronestands. A cultural trait of

people from these islands is to chew tobacco with betelThis is so engrained in the culture that it has
been very difficult for the schood tcurtail tobacco useWith the help of the district office, Okkodo has
implemented two programs to address this problem.

The first one is called Brief Tobacco Intervention or BTIl. Students caught in possession of tobacco or
using tobacco on campus leathe option to accept participation in BTl in lieu of suspension.
Approximately eighty percent participate in BTQn average, about twenty percent of students opt for
suspension.The discipline office refers the student to their school counselor cdureselor talks to the
student about the harmful effects of tobacco and sets up appointments for the student to receive five
phone calls from a Quit Coach. The Quit Coach is provided by The Department of Public Health and
Social Services. If the studemisses one phone call with their Quit Coach then they will be suspended
from school. The recidivism rate is high. Repeat offenders continue the program withsimgy @éone

time with their QuitCoach.

The second program offered is called SubstartmgsA Intervention or SAI. This is a twesdgy

program where a group of students who have been in trouble for use or possession of various substances,
including tobacco, spend their mornings in SAI sessions with trained counselors, provided by GDOE.

The SAI program wasmplementedhis schoolyear.

Additionally, the school is in the early stage of implementing Positive Behavioral Intervention System.
This system will assist the school with addressing the major infraction in which tobacco use is the
highest.

The school administrators also meet with parents to explain the harmful effects of this habit. There is a
Micronesian student club on campus with advisors who reinforce this message with the students, as well.
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Socioeconomic Data

On average, more thahalf of the student population qualifies to have breakfast and lunch at no cost or at a
reduced price. This large number qualifies the school to participate in the Community Eligibility Provision of
the Healthy, Hunger Free Kids Act of 2010. As a reswéry student in the school, regardless of family

income, is able to receive free meals. Once every four years, the school has to collect and process school
meal applications, record and track meal categories, and conduct verificatoppsoasd to dointhis

annually. Okkodo pays the difference between the cost of serving meals at no charge to all students and the
federal reimbursement. This is done through the district office.

Credentialed Staff Data

Okkodo High School has severfyur classroom teacheg one Consultant Resource Teacher, and one
transition teacher. The local community college (GCC) provides six instructors and one counselor for
career and technical education. The school has one MCJROTC instructor. This brings the total number
of teaders to eightythree. There are five counselors serving the academic and social needs of the
students. The school has one each of the following: librarian, health counselor, and ESL Coordinator.

The following information reflects facts about sevefuyr teachers plus the CRT and transition teacher
(seventysix, total). This does not include information about the MCIJROTC instructor, GCC instructors,
the librarian, health counselor, or ESL Coordinator.

Faculty by Ethnicity The three main stlent ethnicities are
represented among the teacher groups.
6 The largest student ethnic group, Filipino
Is also the largest teacher ethnic group.

The second largest student group is
/ Chamorros. Chamorros make up the
second largest teacher group, as well.

There is only one teacher from the third
= CHAMORRO = FILIPINO = CHUUKESE= OTHER largest student ethnic group, Chuukese.

Faculty Gender Breakdown (n = 76)
Female teachers outnumber male teache
by almost 2:1. In the student population
there are more males than females.

u Male

m Female
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The following classification chart includes information about teachers, counselors, the ljaddhe
ESL Coordinatar

Classification Minimum Experience and Training Number
Employed
TeacherdA (ED1A) 30 Senester hours of college credit but less th 0
a Bachelordos degree.
TeacherdiB (ED1B) 60 Semester hours of college credit but less t 0
a Bachel ordos degree.
Teacherd{C (ED1C) Bachel ordés degree wi 5
hours of professional educatioredits.
TeacheriD (ED1D) Masterdos degree with 0

hours of professional education credits.

Teacher Il (ED2) Bachel orés degree in 17
hours of professional education credits.

Teacher Ill (ED3) Bacheloe 6s degree includ 15
hours of professional education credits, and g
least 18 hours of college credits beyond the
Bachel ords degree wh
courses in the specialty area or graduate wor
Neither of whichwasappled t o t he
degree.

Teacher IV (ED4) Masterds degree incl 32
hours of professional education credits.

Teacher V (ED5) Graduation from a recognized college or 12
uni versity with a Ma
semestehours of professional education credi
and 30 semester hours of graduate credits
beyond the Masteros

Teacher VI (ED6) Graduation from a recognized college or 2
university with a terminal degree including at
least 18 semester hours of profesal
education credits.

Teacher Qualifications

The Guam Department of Education teacher qualifications are based on Guam Education Board Policy
1000 and the certification requirements established by the Guam Commission for Educator Certification,
aligned with local laws.

12



Administrators Data

Begona
Principal Flores M.Ed. 5 32 4 Teacher

Assistant Angelo

S . M.Ed. 2 2 6 Teacher
Principal Barcinas
AS_S|s_tant Rita Flores M.Ed. 10 10 7 Teacher
Principal
Assistant o Meno  MLEG. 10 6 15 Teacher
Principal
e M.Ed. 2 7 10 Teacher
Principal Valencia
Support Staff
Admin Officer Computer Clerical School Aides One-to-One
Operator Aides
1 1 4 12 13
Cafeteria Truant Officers/Social School Resource | Instructional Program
Workers Officers Aides
15 3 2 3

Truant officers, social workers, and School Resource Officers (SROs) service other schools, as well.
They are on campus inteittently throughout the school year. The SROs are present at least two or
three times per week.
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Schoolwide Learner Outcomes

The mission of Okkodo High School is to provide a respectful environment for quality learning that
builds knowledge and skills succeed in the twentyrst century. The faculty and staff of OHS have
developed four learner outcomes that all students should achieve by the time they graduate. These
learning results will help students to succeed in college or in their careersgsfivee century adults.
The schoolwide learner outcomes (SLOSs) include the four Es: Excellence in academics, Effectively
communicate with others, Embrace cultural diversity, and Environmentally respectful.

Performance indicators have been developedlmrheasure how well students are doing with meeting
these expectations.

Excellence in Academics Students demonstrate this by passing all classes through hard work and
initiative, taking advantage of academic opportunities;diedficted learning, and sohg problems
using critical and creative thinking skills.

Effectively Communicate with Others Students demonstrate this by writing English
proficiently, successfully exchanging information through reading and listening skills, using
nonverbal technigueto communicate accurately with others, and being aware of wider
communication through use of technology.

Embrace Cultural Diversity: Students demonstrate this by interacting with culturally diverse
groups, respecting cultural differences, seeking dppires to learn about differences, and
interpreting cultural experiences from more than one world view.

Environmentally Respectfut Students demonstrate this by participating in recycling efforts,
joining or initiating beautification projects, donatitigne or talent to community needs, and
getting involved in social and political issues.

The SLOs reflect the learning needs of Okkodo High School students and the expectations of
parents, students, and staff. They encourage students to-beessttdlearners by taking
responsibility for their academic success. They help students to build social skills needed for life
in a multicultural world. Finally, the SLOs focus on community involvement and outreach. When
students graduate from Okkodo High Sahdhey will be wellprepared for the world ahead of

them.

Each semester, teachers identify students who show great priongregsxemplary performance tife

SLOs. The students are recognized in a schoolwide SLO ceremony where they are giveneseatifica
incentives. The SLO ceremony is a way to encourage students to achieve the learning outcomes and to
celebrate their progres3.he ceremony emphasizes the behaviors that exemplify the SLOs.

14



Student Achievement Data

Okkodo High School track®i¢ number of students who fall below average or fail one or more of their
courses. The school also analyzes student performance on ACT Aspire assemstin8tatadards

Based Assessments, both are distuitte assessment&choolwide efforts are madeitaprove student
achievement. Teachers emplegearcitbaseds t r at egi es such as McRELG6s C
Works (CITW), Thinking Maps (TMs), and Sheltered Instruction Observation Protocol (SIOP). The
teachers recently began implementing proficiescales to better assess student mastery. They are also
using formative assessments to reteach material when needed. A schoolwide intervention system (SIS)
has been implemented since S¥151to offer academic intervention and cocurricular activites f

students.

Semester Marks

Percentage of Failing and Below

Average Marks by Semester: Math
28%

Percentage of Failing and Below
Average Marks by Semester: ELA
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Trends insemester marks show that the number of failing and below average grades increase
significantly in second semestethisoccurs in all four core content areas
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Schoolwide Intervention System (SIS)

Theschob6s i ntervention program, SIS, offersfor stude
tutoring If studensg arestruggling in more than one subject area, their BLAath classes take

priority. Each semeste2p0to 350students are tutored ELA, math, and science. Approximately half

of the students are able to pass their classes by the end of the semester. As a result of SIS, we are able tc
cut the potential number of failing grades by half, each semester.

ACT Aspire is the distrietvide simmmat i ve assessment used to measur e
college and career readiness. The scale scores are linked to college data through the ACT college
readiness assessment. They are also linked to the ACT National Career Readiness Certfiaate pro

A ready score means the student is on target to earn a passing grade in desalapeirse.lt a

district decision to administer the ACT Aspirenimth and tenth gradeosly. The subtests include

English, Reading, and Mathematics.
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Accord ng to GDOE6és Division of Research, Planning.

reported from 2014 to 2016, although there were students who reached thaEk@replary numbers
were includedn the ready level Starting with results fror@017, the exemplary level will be included.
These test results for Okkodo High School reveal a need to improve achievement in all test areas,
especially in reading and mdtbr the ninth and tentlgraders The schoolwide action plan focuses on
effortsto improve this Goals, expectations, and activities to increase student achievement in literacy
and math skills are identified in the plan.
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Another districtwide summative test used to measure student achievement is the St&ad@dls

Assessment (SBA)This assessment tool was developed by local teachers and is administered only to
students who are enrolled in specific content courses. The content areas that are tested include: English
11 and English 12, Algebra 1, Geometry, Algebra 2, Physical SciBizdegy, Chemistry, Anatomy,
Geography, Guam History, World History, US History, &fsiGovernment.
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Students perform better in English Language Arts as they reach eleventh and twelfth grade. However, a
need tamprowve student achievemesitill exists particularly in mathematicsThe school community is
committed to improving this. The action plan details efforts to address this.
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Advanced Placement Data
Course Offerings & Student Enrollment

SY 20141 2015| SY 2015/ 2016| SY 20161 2017 | SY 2017 2018
Literature & Compositior X X X X
Language & omposition X
US Government X X X X
CalculusAB X X X
US History X X
X = offered

Enrollment in Advanced Placement Courses
160 148

140

=
N
o

102
100

57

Number of Students
N NN ()] (o]
o o o (@]

o

SY 2014 - 2015 SY 2015 - 2016 SY 2016 - 2017

Since SY 2014 2015, the number of AP courses offered at Okkodo Higlo&@dtas increased. AP
Calculus AB was offered in SY 20152016, while AP US History was offered in SY 2018017. The
number of students enrolled in AP courses also increased by abb0ts#iddents each year.
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Percentage of Students Who Take the AP Exam
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m Percentage enrolled who took an exam
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Advanced Placement courses are offeresichools upon approval by the College Board. The purpose of
AP courses and exams is for students to earn college credit while they are still in high school. Since SY
201471 2015, the percentage of students taking the AP exam has decreased. This mdyp beedreest

of the AP Exam (at least $90 per exam since SY 20A®&16) or students not feeling prepared to take

the exam.

AP Literature Exam Scores
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AP Literature Average Exam Scores
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The number of students enrolled in AP Literature has steadily increased since SY280%54 There is
still a large number oftadents enrolled in this class who do not take the AP exam. However, the
average exam score for this course has steadily increased since SY2Z20H4

AP Government Students & Scores
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AP Government Average Exam Scores
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The number of students enrolled in AP Government has steadily increased since $2@034Thee

was a large number of students who did not take the ex&¥ 2015 2016 Teacher retention for the
course was not steady. It is important to note that the College Board states that the longer a person
teaches a particular AP course the average exane will increase.

AP Calculus AB Students & Exam Scores
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AP Calculus AB Average Exam Scores
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AP Calculus was offered the last two years at Okkodo High School, and generally has an enroliment of
15 students or less. Since SY 201%016, the average exam score has increased. The number of
students who did not takke exam also increased from 2 to 4 students.

AP US History Students & Exam Scores
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AP US History Average Exam Scores
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AP US History was offered for the first time in Okkodo High School during SY R@IHEL7. A large
number of students did not take the exam. The average exam score was 1.9.

In conclusion, teachers of Addurses work with their respective departments to ensure students entering
AP courses after taking a regular or honors prerequisite are prepared to handle the rigor and expectations
of AP courses. The AP program at Okkodo High School has improved astsdgppincreases in

average exam scores.
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Chapter Il: Progress Report

Summarize progress on each section of the current schoolwide action plan that incorporated all schoolwide
critical areas for follow-up from the last full self-study and all intervening visits.

The following critical areas identified by the visiting committee in 2015 are as follows:

1. Continue to improve student academic achievement in core curricular areas to meet

School wide Learner Outcomes and GuambsColeepart ment
Standards growth targets, including schoolwide subgroups such as ELL, Sp.Ed. and
socioeconomically disadvantaged students.

2. Guam Department of Education should improve student, teacher and class access to
current instructional technology and increase professional development opportunities for
its use and accountability efforts to monitor effective implementation of new initiatives and
programs.

3. Increase all student proficiency on mathematics and English Language Arts to meet
and/or exceed Guam Department of Education expectations and address possible test
apathy among all grade | evels and increase studen:

4. The school Leadership Team should provide oppol
to be heard on an ongoing basis. An important stakeholder, students need to have forums

for raising issues via their student leaders as well as through other venues. Students will

have models of citizen participation by being active stakeholders in their own education at

Okkodo High.

5. Continue to increase the capacity of faculty and staff to collect, disaggregate, and analyze
student performance data (including classroom data) in order to make informed decisions
in the implementation of rigorous Common Core Standards-based curriculum, instruction,
assessment and accountability strategies in the classrooms.

Goal oneof the schoolwide actionplans a di r ect r e sstudlytandbdth ptevioes s c h o o
visits. Goal one is to improve student acadengiavement in core curricular areas to meet SLOs and
GDOE Common Core Standards growth targets, including schoolwide subgroups such as ELL, SPED,
and socioeconomically disadvantaged students and address possible test apathy among all grade levels.
This gaal addresss critical areas one and three as identified by the last visiting committee.

The school has been diligently working toward achieving this goal. Support for struggling students is

of fered through the school éesventiom Systenvoe BIS$. iOocea pr o g r
week,for grades ten through twelystrugglingEnglish and matktudents spend one hour in tutoring
sessions.The hour is spent on extra instructional time with the teacher in a smaller setting. Students

also use this e practicing and applying skills for maste&SL and Special Education mainstreamed
students participate in this program, as well. Sheltered ESL students spend this extra time practicing

their skills with the ESL math or English teachevghen studerst reach the established benchmark of

65% in their English or math class, they are removed from tutoring and placed in a cocurricular class or
study hall.
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The goal of offering cocurricular opportunities students is to get them involved with schoobslor
organizationso they carpuild a sense of belonging and pride in their sch@acause students choose
cocurricular classes based on their intereits telps to keefhemmotivated aboulearning and

research shows that they will be less likielyrop out. The cocurricular class is antersion of skills
learned in aegular subject aredDne examplef thisis Mock Trial, an extension of American
Govenment and Theate@r acocurricular class can teacmew craft or skillsuch as quilling.Students
also have the option to attend study hall where they work independently to complete assignments or
catch up on readingcach cocurricular class provides opportunities for students to build success in
achieving the schoolwide learner outcomes.

SISfor the Freshman éademy also includes offmur tutoring sessions. However, their cocurricular
offerings focus on study skills and responstiddavios neededo be successful high school students.
These SIS courses also provide opportunities for stadepracticethe SLOs.

Each semester, approximatélyo-hundred students are tutored in math aneéhundred are tutoreid
English. On average, about half tife students who start tutoring, during SIS, are abkatm passing
scoreduy the end oftie semester. Threduces the number of potential failiggadesy half each
semester.

In the classroom, teachers encourage students to do their best on tests such as PSATs, ASVAB, ACT
Aspire, and SBAs. Counselors explain the importance of thettestisdents. Counses conduct

grade level meetings to encourage students to take tests seriouslyartieir bestThe Schoolwide
Learner Outcomes (SLO) ceremony offers incentives for students to do their best in acatlemics.
recognizestudentsin a schoolwide setting, for progress in achieving the SLOs or for exemplary
performance.

District-wide assessment results show gains in English Language Arts and some areas of Mathematics.
The school is committed facreasingstudent achievemeatd will continue its efforts to improve in
this area. This goal will remain in the revised action plan.

Goal two of the action plan calls fohte s c h o ol | eadership team to pro
to be heard on an ongoing basis. The forurhailibw students to raise issues via their student leaders.
This goal stems from the visi tTihreg scdimmil tdtse 64 u de!

Association hasnade great strides in accphshing this goal. A recent perception survey sds¢hat a

high percentage of students feel that they are able to voice their concerns and have their issues heard by
the school leadership. More details about this goal can be found in chapter four in the School Climate
and Student Personal and Acadefarowthsection. Because the goal has been meuilitnot be

included in the revised action plan.

Goal threeis to continue to increase the capacity of faculty and staff to caliseiggregateand

analyze student performance data (including classmata) in order to make informed decisions in the
implementation of rigorous Common Core Standdoased curriculum, instruction, assessment, and
accountability strategies in the classroonibis goal addresses critical areas numbers two and five from
the visiting committee There has been much progress made in building capacity with faculty and staff.
The amount of professional development that has been offered over the last three years has improved
teaching and assessment methods. The school nesmi#itaue efforts to more effectively collect,
disaggregate, and analyze data. This goal will be included in the racised plan.
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Chapter Ill:  Student /Community Profile o Overall Summary from Analysis
of Profile Data and Progress

Provide an overall summary from the analysis of the profile data:
1 Based on past progress and current data, explain the implications of the data with respect to
student performance

1 Select two to three student learning needs based on the data, noting the correlated schoolwide
learner outcomes

91 Listimportant questions that have been raised by the analysis of the student performance,
demographic, and perception data to be used by Home and Focus Groups in their study.

Semester marks reveal that most of the failinglzaidw average grades occur in Math and ELA.
Science is the next highest area, followed by Social Studies. The trend shows that there are more failing
or below average grades in second semester than in first.

An i mportant quest i oyhsthts hapgening ;n seconchsensestehpare@dts first A Wh
s emest er ?réasosfBrohsisdutelstadent apathy and an increase in course rigor based on
second semester content.

According to the ACT Aspire assessment, approximately 64% of our fegshre not on track to be
successful in a collegevel English class and 80% are close or need help in Reading. Approximately
86% of our freshmen are not on track to be successful in a ct#leglaMath class.

Important questions raised by these findirage: Is the content of freshman courses aligned with ACT
Aspire skills? Do the students enter high school with necessary skills to perform atlgvatie Are
teachers receiving professional development to address target areas and needed lev&l of rigor

Approximately56% of sophomores are not on track to be successful in a ctdlegeEnglish class and
85% are close or need help in Reading. About 96% of sophomores are not on track to be successful in a
collegelevel Math class, according to tA€T Aspire assessment.

Important questions raised by these findings are: Is the content of freshman courses aligned with ACT
Aspire skills? Do the students enter high school with necessary skills to perform aeged@deAre
teachers receiving professal development to address target areas and needed level of rigor?

According to StandardBased Assessments, an average of 86% of students are below basic in Algebra 1
skills. About 77% of students are below basic in Algebra 2 skills and apptekrd% of students are
below basic in Geometry skills.

Important questions raised by these findings are: Is the content of freshman courses aligned with SBA
skills? Do students have prrequisite skills to perform at gradevel? How much of contenteawe

able to cover by the time students are testA@d®teachers receiving professional development to

address target areas and needed level of rigor?

An average of 59% of students &#eow basic in Chemistry skills and 55% are below basic in World
History skills.
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Important questions raised by these findings are: Is the content of freshman courses aligned with SBA
skills? Do the students start the class with necessary skills to perform ateyel®e Are teachers
receiving professional developntén address target areas and needed level of rigor?

Okkodo High School students are expected to practice excellence in academics and to effectively
communicate with othersThe school is taking steps to increase student achievement and attaihment o

the schoolwide learner outcomes. Departments and PLCs are discussing ways to accomplish this. The
school 6s action plan has been revised to refl ec:
student performanaaver the next few years.
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Chapter IV: Self-Study Findings

For each criterion, respond to the indicators and related prompts for each criterion and note the supporting
evidence. Refer to the areas to analyze and examine in determining the degree to which the criterion is
being met.

For each category, provide the following: (1) the identification of strengths and (2) the identification of
prioritized growth areas.

C Note: The five criteria categories are:

A. Organization: Vision, Mission, Schoolwide Learner Outcomes, Governance, Leadership and Staff, and
Resources

B. Standards-based Student Learning: Curriculum

C. Standards-based Student Learning: Instruction

D. Standards-based Student Learning: Assessment and Accountability

E. School Culture (Environment) and Support for Student Personal and Academic Growth.

Category A. Organization: Vision, Mission, Schoolwide Learner Outcomes,
Governance, Leadership and Staff, and Resources

Al. Vision, Mission, and Schoolwide Learner Outcomes Criterion

The school has a clearly stated vision and mission (purpose) based on student needs, current educational
research, and the belief that all students can achiewglatacademic levels. Guided by the Guam
Depart ment of Education State Strategic Plan t
standards, schoolwide learner outcomes, and the schoolwide plan.

Vision, Mission, Schoolwide Learner Outcomes, Profile, Schoolwide Action Plan

A1.1. Indicator: The school has established a clear, coherent vision and mission of what students should
know and be able to do; t h e -quality stantlatds andiis dongent p | a
with research, practss, the student/community profile data, and a belief that all students can learn.

A1l pPrompt: Eval uate the degree to which the devel oj
schoolwide action plan has been impacted by pertinent student/communily gatdi, identified global
competencies, and current educational research.

Findings Supporting Evidence

Okkodods mission statement SchoolProfie
GDOE, which is that every student will be respectful, Mission Statement
responsible, and ready for life. Okkodd g h S ¢ h o ¢ Schoolwide Learner Outcomes
mission is to provide a respectful environment for quality Daily Announcements
learning that builds knowledge and skills to succeed in the okkodohighschool.net
twentyf i T st century. The sch

learner outcomes were developed specifically with the OH

student profile and demographics of the school community

mind. Seventyone percent (71%) of teachers were in

agreement that there is an existing process for regular rev

and revision of these items.

29



The first schoolwide learner outcome is to be effective
communicators. The demographics show a consistent
increase in the number of students who hear or speak a
language other than English at home. Sthkitge percent of
the student population is identified as ESL (English as a
Second Language). Okkodo Highifeol students are
expected to demonstrate effective communication skills,
which includes English proficiency, in order to be success
in a global economy.

The next schoolwide learner outcome is to embrace cultur
diversity. The demographics revelaat other than the three
main ethnic groups; Filipino, Chamorro, and Chuukese, th
are at least a dozen other ethnicities represented. This m
up is a microcosm of the island population. The school
community agrees that it is necessary to expeceatsdo be
able to not only tolerate other ethnicities but to embrace a
appreciate them as well if they are going to be successful
the twentyfirst century.

In keeping with a mandate of the Guam Legislature to pra
service learning and to encage students to be mindful of
their duties as stewards of the environment, the school ex
students to be environmentally respectful. Students from
small Pacific islands know firdtand the adverse effects of
climate change. This expectation encousagfadents to be
attentive to behavior that could harm their environment.

Lastly, an expectation of the school community is that
students will value and promote excellence in academics.
study of semester marks and annual standardized assess
reveal aneed for students to do better academically. Schoc
programs, funding, and resources are all geared toward
helping students meet these expectations and advance th
school 6s mission.

The schoolwide learner outcomes are announced daily ov
the intercom anthclude examples of positive behavior that
demonstrate the outcomes.
website, okkodohighschool.net.
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide

Action Plan

A1.2. Indicator: The processes to ensure involvement of representatives from the entire school community
in the development/refinement of the vision and missrereéfective.

A1.2. Prompt: Evaluate the effectiveness of the processes that ensure involvement of the entire school
community.

Findings Supporting Evidence

The current mission and schoolwide learner outcomes hay Faculty Meeting Agendas
been in effect since SY 112. The procss to develop this ~ PC Meeting Agendas
was lengthy and involved as many stakeholders as possit

Feedback from teachers was gathered through their

department chairmen and faculty meetings, almost one

thousand students provided their input through questionng

Surveys wee sent home to parents to ensure that the

expectations also reflect what the parents want their childi

to be able to do upon graduation.

Understanding of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide Action Plan

A1.3. Indicator: Students, parents, and other members of the school community demonstrate understanding
of and commitment to the schoolds vision and mi

A1.3. Prompt: Evaluate the dege to which the school ensures that students, parents, and other members
of the schoolds community wunderstand and are ¢
schoolwide action plan.

Findings Supporting Evidence

The school 6s mdsshwalwidaleasnerat e Daily Bulletin

outcomes are published in every classroom, on bulletin ~ Announcements
boards, and on every official agenda, memo, or letter give g.pggl Correspondence
out to stakeholders. Student officers announce the missic
and outcomes every morning
announcment system. Every morning one outcome is Field Trips

announced along with an example of how to practice it to  Assembly/Activity Agendas
ensur e that the sc_hool C O M pborent and Student
goals. Additionally, one of the schoolwide learner outcom Perception Surveys

is featured at the opening of PTSAetiags. The mission
and outcomes are explicitly stated in lesson plans, field tri
forms, and assembly or activity plaBased on perception
surveys, 89% of students and 89% of parents are aware
OHSO6s vision and missi onts
and 83% of parents are aware of OHS SLOs.

Lesson Plans

Regular Review and Revision

Al.4. Indicator: The school is implememtg an effective process for regular review/revision of the school
vision, mission, schoolwide learner outcomes, and the schoolwide action plan based on student needs in
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an evolving global society.

A1.4. prompt: Evaluate the effectiveness of the processdgular review/revision of the school vision,

mission, schoolwide learner outcomes, and the schoolwide action plan.
Findings Supporting Evidence

Every year, the school develops a report to determine the WASC Progress Reports
school s progress towards SLORubric

outcomes. Teachers and staff are given electronic copies iLO 'zecogn'“on Ceremony
the report. Demographic, program, and curriculum data a sgﬁgosvide ntervention Svstem
reviewed. Decisions are made based on the review. The - y
Schc_)oIW|de I_nterventlon System was developed as amea perception Surveys
provide tutoring foistudents who were struggling in their

classes. For example, it was determined that the school

needed a more tangible means to evaluate and encourage

attainment of the SLOs. As a result, a rubric was develop

for teachersd assess studentsvdty semeter a SLO

Recognition Ceremony is held to encourage students to si

for attainment, 65% of teachers found the current selectiol

process for SLO awards to be effective.

Schoolwide Learner Outcomes and Vision and Mission

Al15. Indicator: School wi de | earner outcomes and academi
and mission.

A1.5. prompt: Evaluate the ways in which schoade learner outcomes and academic standards are
refl ected in the school s vision and mission.
Findings Supporting Evidence

The mission of Okkodo High School is to provide a respec School Mission Statement
environment for quality learning that builds knowledge anc gcpoolwide Learner
skills to sicceed in the twentfirst century. The schoolwide o tcomes

learner outcomes are to effectively communicate with othe

practice excellence in academics, embrace cultural divers

and be environmentally respectful. The learner outcomes

embedded in the migsi statement. The qualities necessar

to meet the school ds missi

outcomes. Being able to communicate effectively and

embrace diversity are qualities necessary to succeed in th

twentyfirst century. The goal to increasedént academic

achievement is reflected in the mission.

32

c



A2. Governance Criterion

The school ds program and operations are in aligr
b) the Guam Deartment of Education rules, regulations, and procedures. The Board of Education
delegates implementation and monitoring of these policies to the Guam Department of Education.

Understanding the Role of the Governing Authority

A2.1. Indicator: The schoolcommunity understands the governing authority's role, including how
stakeholders can be involved.

A21. Prompt: TO what degree does the school community
including how stakeholders can participate in the schamlgernance?

Findings Supporting Evidence
Currently, there is a clear understanding of the relationshi| Title 17 Chapter 3of Guam
between the Guam Education Board and the school Code Annotated
community. Seventyine percent (79%) of parents Guam Public Law 30183

understand Guambés Educat itso

decision guide the work of the school. Changes to the rol G4am PL 31-019

board members, made over the last seven years, clearly ¢ Board Meeting Agendas
the roles of board members in relation to the superintende parent-TeacherStudent
The change is primarily from one of general supervision t¢ Association

one d policy making. Board members are required to rece
training that will safeguard against micromanaging the .
department. One concern is that 919%06fS teachers believe Perception Surveys
there is a lack ofollaboration between the board and

stakeholders and fear to exgseheir concerns due to lack o

anonymity.

The school community understands that they can participz

in the school 6s governance

voicing their concern®n occasion, Okkodo High School

hosts board meeting&ighty-three pecent (83%) of students

are aware that they have the option to voice their concern:

communicating with the class council office®nother way

for stakehol ders to partic

bring issues or concerns to the principdPaBA meetings.

Eighty percent (80%) of pa

planning process by attending PTSA meetings. The princ

makes these issues known to the Superintendertiiggind

turn, discusses the issues with the board.

Parent-Teacher Conference

Relationship Between Governing Authority and School

A2.2. Indicator: The schoolrdoss wndha&krehtodnde t he rel ationship
decisions, expectations, and initiatives that guide the work of the school.

A2.2. prompt: Provide examples of how stakeholders understand the relationship between the governing
a ut h o rcsibng, @eectatons, and initiatives that guide the work of the school.
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Findings Supporting Evidence

School stakeholders understand the relationship between Grade-Level Orientation
Board and their involvement in school decisions. The sch Agendas

administrators inform parentead st udent s o Faculty Meeting Agendas
decisions and expectations through student and parent

orientations. At the orientations, administrators discuss th PD Planner
five goals that the Board has adopted in the GDOE State PD Agenda

Strategic Plan and draws the connection from those gwals Gyuam Board of Education
the school 6s mission and s websitei Goo.gl/5ShP55V
professional development session is planned in alignment

with the Boardbds five goal

understand that the curriculum standards and distrab

assessments are adopbgcthe Board. Board decisions are

disseminated to school stakeholders through the

Super i nt en dhedistrictoffice kebpis engloyees

informed through the GDOE email networkhe Board of

Education and district management maintain atougate

website for stakeholders to easily access information.

Faculty, Staff, and Governing Authority

A2.3. Indicator: There is clear nderstanding about the relationship between the governing authority and
the responsibilities of the faculty and staff.

A2.3. Prompt: To what degree is there clear understanding about the relationship between the governing
board and the responsibilities tife faculty and staff?

Findings Supporting Evidence

Teachers and administrators understand that the curriculu Guam Board of Education
standards and distrigtide assessments are adopted by the Websitei Goo.gl/5hP55V
Board. Teachers use these standards to guide daily learni | asson Plans

objectives and schoolwadlearner outcomes. Administrator:
use them to determine systemic intervention efforts.
Information regarding Board decisions are transmitted to t
professional staff via email, memorandums, or presentatic PD Agendas

during faculty meetings. The Guam Board dtiEation also  Faculty Meeting Agendas
maintains a website that provides access to updated
information.

Schoolwide Learner
Outcomes

New Teacher Mentoring

Collective Bargaining
Agreement
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A3. Leadership and Staff Criterion i Data-Informed Decision-Making

Based on multiple sources of data, the school leadership and staff make decisions and initiate activities
that focus on all students achieving the schoolwide learner outcomes and acstdadards. The school
leadership and staff annually monitor and refine the schoolwide action plan based on the analysis of data

to ensure alignment with student needs.

Broad-Based and Collaborative Planning Process
A3.1. Indicator: T h e

s ¢ h o o Iprdcess s braablasad,cgllaborative, and has the commitment of
the stakeholders, including the staff, students, and parents.

A3.1. Pprompt: Comment on the effectiveness of the school planning process to ensure that it-lsasexid
collaborative, and fsters the commitment of the stakeholders, including the staff, students, and parents.

Findings

The school planning process is brdabsed and collaborative
Teachers and staff are committed to school improvement.
According to a survey,7% of the faculty and staff agree th:
administration, faculty and staff share leadership roles in
making decisions to improve student achievem@&scisions
for the school action plan are determined by student need
The plan is also developed witlafftinput. Sixtyeight
percent (68%) of teachers are aware of goals stated in the
school 6s action pl an. The
of administrators and fatty and staff representatives atie
DCs of each department. The Department Chairralay
information from the leadership team to the teachers as w
as solicit input and feedback from the teachers and report
the leadership team. This feedback is taken into consider
when developing the school action plan. The school actio
plan is developed by the faculty and staff. A draft is
presented to them at faculty meetings and professional
development sessions for further input or feedback before
final version is complete. Analysis of student achievemen
the basis for the schbaction plan. Student achievement di
is presented to parents and reported to the wider commur
through different media outlets. Seventy percent (70%) of
parentsurveyeca r e awar e of the sc
However, the development of the plam@e almost
exclusively by the teachers and administrators with a stror
influence from student input through their Student Body
representatives.

Supporting Evidence

PD Agendas

Leadership Team Meeting
Agendas

Department Meeting Agendas
School Action Plan
PLC Binders

Schoolwide Intervention System
Data

Freshman Academy Data
Perception Surveys

Correlation between Student Learning and the Schoolwide Action Plan

A3.2. Indicator: The analysis of multiple sources of data
perceptual procesg)ui des t he school

0s

(e.g., demographic, student achievement,

school wide action p|

A3.2. Prompt: How does the school ensure that the analysis of multiple sources of data, schoolwide learner
outcomes, and academic standards are incorporated into the schoolwide action plan and impact the

developnent, implementation, and monitoring of the plan?
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Findings Supporting Evidence

Critical learner needs are the basis of the school action pli School Action Plan
Okkodo High School faculty and staff are continuously ~~ SBA Meeting Agendas
seeking ways to increase student achievement. The scho Faculty Meeting Agendas
action plan clearly describes actions that need to be taker Leadership Team Meeting
timelines for accomplishments. As critical learner needs Agendas

change, so does the plan. Based on the needs of the stu¢ Schoolwide Intervention System
the action plan is consistently reviewed and refined. The D2t

school actn plan currently focuses on increasing student Freshman Academy Data
achievement in Math and ELA, focusing PD on these critic

|l earner needs, and finding

be heard by school officials.

Alignment of All Resources and the Schoolwide Action Plan

A3.3. Indicator: There is correlation between the allocation of time/fiscal/personnel/matsoakrces and
the implementation, monitoring, and accomplishment of the schoolwide action plan.

A3.3. Prompt: Evaluate the degree to which the allocation of all resources supports the implementation,
monitoring, and accomplishment of the schoolwide actian.pl

Findings Supporting Evidence

Fiscal and material resources are allocated for programs t School Budget
will increase achievement of schoolwide learner outcomes Library Funds
OHS is a leasedchool, the Government of Guam leases tt .
facilities from a private company. Thidaionship helps the DePartment Meeting Agendas
school to maintain a facility that is conducive to keeping  Leadership Meeting Agendas
equipment and supplies at optimal conditiomeachers and

staff channel their needs to their department chairmen. T

DCs then make those requests known at the leadersinip te

meetings. The requests are included in the budget propo:

Although the school leadership includes these requests in

budget, the final determination about how much money is

allotted to the school is dependent upon the Government «

Gu a m6 s comditian.c The librarian uses funds to suppo

achievement by purchasing educational technology, novel

video and audio recordings, and various reference books,

name a few. This school year, Social Studies teachers eau

received a multimedia projectand the science department

received two threeimensional printers. The fine arts

department received a grant of approximately {iftgusand

dollars. This grant was used to purchase equipment and

instruments that are also benefiting the Chamorro laggua

department. Over the past few years, other content teach

received equipmentUsing nonappropriated fundsuch as

school clubsprganizationsand administrative fungsurchase

resources to supplement school programs.
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Progress Monitoring of the Schoolwide Action Plan

A3.4. Indicatorr The school 6s Leadership Team has defined
progress of the implementation of the schoolwicksoa plan.

A34. Promp: Comment on the roles and responsibilities
degree to which this team monitors the progress of the implementation of the schoolwide action plan.

Findings Supporting Evidence

The schobprincipal oversees all school operations. She h OHS Organizational Chart
four assistant principals who are tasked with managing  ,am Professional Teacher
specific duties. One assistant principal oversees Curricult gy51uation Program
Instruction, and Assessment, another assistant manages

business and facility issuesdaspecial education complianct

One assistant principal deals with attendance issues and 1

English as a Second Language program. Finally, there is

assistant principal who manages student discipline. As ez

administrator meets the goals of theiesific areas, they are

likewise accomplishing the goals of the school action plan

Each assistant principal works with a specific department

teachers to improve or extend effective instructional practi

through classroom observations and by progdireaningful

feedback. This process leads to higher student academic

achievement, the goal of the school action plan.

School Community Council

A3.5. Indicator: The School Community Caowil (SCC) reviews and monitors the schoolwide action plan,
and provides opportunities for stakeholder input and feedback.

A3.5. Prompt: To what extent does the SCC review and monitor the schoolwide action plan and provide
opportunities for stakeholder impand feedback?

Findings Supporting Evidence

Input from the school community determines the contents School Action Plan

_the s_choo_lv_vide action plan. Administrators and teach_ers Leadership Meeting Agendas
identify critical academic needs based on student achieve .
data. Addressing critical acawhic needs is one goal of the SBA Meeting Agendas
action plan. Another goal of the action plan comes directly PTSA Meeting Agendas
from students. This goal seeks various ways to give the  pp Agendas

student body a voice in school activities. Another goal of 1
action plan deals with providing relevant,easchbased
strategies to expand effective instruction to improve stude
achievement. Goals of the action plan are constantly
discussed at faculty meeting&ofessional Development
sessionsDepartment meetingkeadership Meeting®TSA
meetings, anchi Student Body Association meetings. The
action plan is the topic of discussion at every leadership
meeting.

Department Meeting Agenda
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A4. Leadership and Staff Criterion i Schoolwide Organization for Student Achievement

A qualified staff facilitates the achievement of the schoolwide learner outcomes, academic standards, and
the successful implementation of the schoolwide action plan through a system ohtmapaduction,
and ongoing professional development.

Qualifications of Staff

A4.1. Indicator: The school implements state personnel policies and procedures to ensure that staff are
qualified based on background, training, and preparation.

A4.1. prompt: Evaluate the procedures to ensure all staff members in all programs are qualified for their
responsibilities within any type of instruction to ensure quality student learning and teaching.

Findings Supporting Evidence

Okkodo High School reviews the backgnds of all the staff Guam Commission for Educator
to find those who have proper training and preparation, T certification
administrators must be certified in Administration and OHS Master Schedule
Supervision and must maintain a valid teaching certificate P_TEP Binders o _
OHS teachers are evaluated on a yearly basis using the List of Staff Training Sessions
guiding principles of the StaffSurveys
Professional Teacher Evaluation Program (PTEP) standat

and McRELOGOs Power Wal kthro

PTEP evaluation, signed by the principal, is also required

order for teachers to lable to recertify or reclassify. Suppc

staff, inclusive of school aides, cteone aidesinstructional

program aidesand clerical staff, must have a diploma from

accredited high school or have a General Education Diplo

The principal fills thes positions with those who have

experience with adolescents and are the most qualified

candidates for the school site. In addition, the support staf

through specialized training and become certified prior to

during the school year as first resporsdier CPR, Applied

Behavior Analysis Training, Autism Awareness, Guam Po

Department Traffic Control Training, Safe Crisis

Management, Restraining Technigues, Search and Seizui

Mediation Training, Bullying, and Sexual Harassment.

Eighty-two percent (8%) of staff agree that OHS effectively

supports PD with time, personnel and materials to help

students achieve SLOs and academic standards.

Maximum Use of Expertise

A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for
all assignments so that the expertise of the staff members is maximized in order to promote quality student
learning ad teaching.

A4.2. prompt: Evaluate the process to assign staff members and provide an appropriate orientation process
to ensure all staff are qualified and prepared for their responsibilities in order to promote quality student
learning and teaching.
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Findings Supporting Evidence

Assistant principals are assigned to operations based on t ©HS Master Schedule
strengths and background. There is one assistant principi List of Administrators
Curriculum, one assigned to Attendance and ESL, one for Support Staff Assignments
Student Discipline, and one who is in chargSpécial Department Meeting Agendas
Education and Facilities. Teacher assignments are deterr Leadership Meeting Agendas
by their content area of certification. Within their content

areas, teachers may express their preference for which

discipline to teach. For example, a teacher certified in soc

studies can express their preference to teach Guam Histol

verses US History. This process is completed through the

devel opment of Okkodods ma

preferences are channeled through department chairmen.

school maximizes its supportstd 6 s experti s

each individual to specific areas and situations where they

most needed. During the school day, the school aides are

maximized in the areas in which the students are present.

Individuals are assigned to be responsiblegtoking lot and

drop-off/pick-up areas during appropriate times. Other sta

members are assigned inside the school building in all the

wings and common areas. Their duties include supervisir

monitoring, and ensuring the safety of all students. Theay i

help support teachers in the event that an unexpected sitL

arises in class. Okkodo High School strives to ensure tha

every classroom has a fully certified teacher but in the eve

that there is an emergency or a substitute teacher is not

available a school aide will act as a substitute

Defining and Understanding Policies and Procedures

A4.3. Indicator: The school has clearitten policies and procedures that define responsibilities and
expectations, operational practices, and decisiaking processes for administrators and staff.

A4.3. prompt: Evaluate the written policies and procedures that define responsibilities, tapera
practices, decisiomaking processes for administrators and faculty. Determine the degree of clarity and
understanding of these by administration and staff.
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Findings Supporting Evidence

The school has administrator and facuititten policies, ad  ©kkodo High School
handbooks that define responsibilities, operational practici Or92nizational Chart
decisionmaking processes, and relationships of leadershif Sggj'fa';‘éfs"””e' Rules and
and staff. The school 6s O Eaculty Handbook
and supervisor responsibilities. In addition, specific job student Handbook
dutesad f unctions are define
descriptions. The depart nharentsurveys
empl oyeesd job duties. Th

budget for approval also involves identifying staff positions

the school that wlilcarry out programs and functions to

support educational services for students. The number of

credentialed staff and support staff is determined by

established ratios by the district that will adequately suppc

student needs and ensure safety. Additibnl vy, t he

faculty handbook and student handbook contain school ru

and policies that further clarify and delineate how both sta

and students will operate. The decisraaking process is

best characterized as collaborative and bitwaskd.

Leadership roles are, for the most part, representative of

collective groups who vote for their leaders to represent tr

interests. Faculty and student leaders are usually voted ir

their positions while some positions are appointed by advi

or adminstrators or assumed by volunteers. Furthermore,

83% of parentsurveyedare aware that OHS has clear

policies and procedures for administrators, faculty, and ste

for student achievement.

Internal Communication and Planning

A4.4. Indicator: The school has effective structures for internal communication, planning, and resolving
differences.

A4.4. prompt: How effective are the exisg structures for internal communication, planning, and
resolving differences?
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Findings Supporting Evidence

The school has effective structures in place for internal ~ Department Meeting Agendas
communication, planning, and resolving differences. Leadership Meeting Agendas
Department meetings allow for actigagagement of all staff GDOE Personnel Rules and
Issues or concerns are brought to the attention of the DCs Regulations

turn, the DCs bring up these issues with the Leadership T PLC Binders

The team is made up of DCs and school administrators.

Likewise, information from the administratossdisseminatec

to the teachers through the DCs at leadership meetings. |

department holds meetings, at least, once a month and

leadership meetings usually take place every week. The

administrators maintain an opéor policy for teachers whc

fall under their supervision for the Professioiaacher

Evaluation Program. d€ulty meetings occur monthly.

Another effective avenue for communication and planning

through the departmentdos e

members have access to a GDQ@ka# account. This is the

primary means of communication from the distietel to the

school. Personnel rules and regulations govern the mann

resolving differences. Handling matters at the lowest leve

usually practiced without having to gardbugh the grievance

procedure.

Staff Actions/Accountability to Support Learning

A4.5. Indicator: The school evaluates the effectiveness of the prae@sgbprocedures for involving staff

in shared responsibility, actions, and accountability to support student learning throughout all programs.
This includes an evaluation of the collegial strategies used to implement innovations and encourage
improvementsuch as shadowing, coaching, observation, mentoring, group presentations.

A4.5. Prompt: How effective are the processes and procedures for involving staff in shared responsibility,
actions, and accountability to support student learning throughout afjraras? Provide representative

examples and data regarding impact on student learning.
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Findings Supporting Evidence

The school leadership has procedures in place to ensure : Faculty Meeting Agendas
share responsibility, actions, and accountability for studen Leadership Meeting Agendas
learning. The mcess is one of collaboration. The School Action Plan
administration takes into consideration teacher input wher Annual Budget

making program decisions. This ensures a shared vision S¢hool Report Cards
among the teachers and commitment to program goals. ~ ESkuelan Puengi Reports
Accountability is achieved through DC and admiritir Summer School Reports
follow-ups. DCs and administrators check on task comple

and offer support when necessary. During leadership anc

faculty meetings, student achievement data is shared and

discussed. The staff and administrators then develop an

action plan to adeiss weak areas. Evaluation and

documenting evidence manifests itself through reports net

by the school and district. Annually, the school can measi

its progress and make recommendations through perform.

indicators, budget preparation, school megard,

accreditation followups, and program reports such as the

Schoolwide Intervention System, Eskuelan Puengi (Night

School) and Summer School.
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A5. Leadership and Staff Criterion i Research and Professional Development

Leadership and staff are involved in ongoing research and professional development that focuses on identified
student and teacher learg needs.

Support of Professional Development

A5.1. Indicator: The school effectively supports professional development/learning with time, personnel, material,
and fiscal resources to facilitate all students achieving the schoolwide learner outcomesdamic standards.

A5.1. Prompt: How effective is the support of professional development/learning? Provide evidence andssxample
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Findings

Okkodo High School follows the five goals of the Guam Department of Educat
State StrategiPlan Goal three states that all GDOE personnel will meet high
standards for qualifications and-gning professional development and will be he
accountable for all assigned responsibilities. The school also follows the obje:
of the schoolwide awin plan which includes a professional development goal.
GDOE offers development sessions both on andstafhd. It is up to teachers to
stay abreast of these opportunities. Fdte percent (51%) of teachers agreed th
administrators offer trainingpportunities to all faculty and staff members. Often
different divisions within the department will publish upcoming professional
development sessions on the GDOE website. Interested teachers then comm
attending the sessions and afterward provigi@itrg for others. For example, a

recent PD session in Washington DC
Two of Okkodob6s teachers traveled t
they returned they were given time to conduct localRD foGu a mé s s e «

studies teachers. Okkodo High School hosted the development session. Ever
school year, professional development days are incorporated into the school
calendar. The administration continually promotes professional developnaent
hi ghly encourages teachers to take
Curriculum Leadership Team (CLT) plans PD for teachers throughout the yeal
team determines what kind of development is needed based on district expeci
studentdemographics, student achievement data, and teacher needs. Within 1
three years, teachers participated in at least thwtydifferent types of profession:
development. The most commonly attended sessions have been about best |
(Shelterd Instruction Observation Protocol, Classroom Instruction That Works
Thinking Maps), Proficiency Scales and Special Education. According to the s
survey, 77% of teachers are actively implementing Classroom Instruction that
Works (CITW) strategies their classrooms, 89% are using Thinking Maps, anc
63% are actively using Sheltered Instruction Observation Protocol (SIORpsts
in their classroom. PowecBool is an online school management system that all
GDOE schools use. It manages attemeagrades, enrollment, schedules, and o
pertinent student information. Okkodo High School or the district has paid for
many professional development sessions attended by the teachers including t
Advanced Placement Summer Institute, Physical Educ&@urriculum and
Development Sessions, Autism Training, Stand&ased Grading and Proficienc
Scales, McRELOGs Classroom Instruct.i
this evidence, the school leadership greatly supports professional developmer
time and resources.

Supervision and Evaluation

Supporting
Evidence

Guam
Educational
Board Goals
School Action
Plan

PD Agendas
List of PD
sessions
attended
Teacher
Perception
Surveys

A5.2 Indicator: The school implements effective supervision and evaluation procedureden to

promoteprofessional growth of staff.

A5.2. PromptHow ef fective are the school
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Findings Supporting Evidence

The school 6s evaluati on pr Guam Professional Teacher
are evaluated using the Guam Prafessl Teacher Evaluation Program
Evaluation Program (PTEP). Administrators meet with PTEP Cycle Chart

teachers to discuss goals for the year. They conduct seve .
classroom observations and provide teachers with meanir | €acher PTEP Binders
feedback. They review lesson plans and classroom recor:
orderto guide teachers to improve or expand their
instructional practices. One component of PTEP includes
student and parent perception survey. This provides teac
with insight into how their practice is being perceived and
offers an opportunity to fiect on their pedagogy. The
purpose of the evaluation is to encourage professional grc
and increase student achievement through effective
instruction.

Measurable Effect of Professional Development

A5.3. Indicator: There are effective operating processes that determine the measurable effect of professional
development, coaching, and mentoring on student performance.

A5.3. Prompt: Comment on the effectiveness @& firocesses in determining the measurable effect of
professional development, coaching, and mentoring on student performance. Provide evidence how
professional development/learning has had a positive impact on student learning.

Findings Supporting Evidence

At the conclusion of PD, teachers are asked to reflect on t Professional Development
current practice and identify areas where they may need t ~9€N4as
make immediate changes. They are also asked to consid PD Exit Tickets .
long-term changes they will make over time based on wha PLC Agendas and Minutes
. e c Student Work Samples
was presenteduring PD. Fiftyfive percent (55%) of Marks Analysis
teachers agree that the Distivgide Professional
Development days are effective. During PLC time, teache
discuss the strategies learned in PD and how they are wo
when they apply them in their classes. Thaye discussions
about what worked or didnbo
specific learners based on common formative assessmen
results. However, 63% of teachers disagree that there are
processes to measure the effectiveiné$D on student
performance. Administrators observe classes and take not
how PD strategies are implemented. Semester marks are
analyzed and distristide assessment results are studied tc
see if PD strategies were effective. Ninety percent (90%) ¢
parents believe theirchil6 s educati onal
and 86% of students believe their educational needs are k
met at OHS.

District-Wide Assessment
Results

Teacher Surveys
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A6. Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively and

appropriately in accordance with the legal intent of the program(s) to support students in accomplishing

the schoolwié learner outcomes and academic standards.

Allocation Decisions

A6.1. Indicator: Deci si ons about resource alloca
schoolwide learner outcomes, the academic standards, and the schoolwide action plan.

A6.1. Prompt: TO what extent are resources all
learner outcomes, the academic standards, and the schoolwide action plan?

Findings

Resources are allocated for programs that will incriesseer
outcomes and achievement of the schoolwide action plan.
Budget requests are made to ensure students and teache
have as many material resources as possible within the G
budget. Teachers apply for various community grants to
secure materialssmt avail abl e in the
allotment. In many cases, teachers purchase equipment :
material on their own. Wh
admi ni strators make reques
Curriculum, Instruction, and Assessment for fungcand
equipment Through their diligent efforts and the cooperati
of the Deputy Superintendent, the school has received fur
for its PD requests. The Division of Curriculum and
Instruction also arranges for PD and training of Okkodo
teachers to exgnd instructional practices and develop
effective assessment tools. The school provides some
resources to recognize student achievement of the school
learner outcomes. A student club called Students Helpinc
Students subsidizes the cost of tangibéemives for SLO
awardees and various student needs.

Allocation Involvement

Supporting Evidence

OHS Budget

PD Agendas

C and | Training Agendas
SLO Awardees

Students Helping Students
Payables

Various Community Grants

tions

ocated

A6.2. Indicator: The school leadership and staff arealved in the resource allocation decisions.

A6.2. Prompt: Comment on the extent to which leadership and staff are involved in the resource allocation
decisions. What impact has the process for the allocation of resources made on student learning?
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Findings Supporting Evidence

Annual budget formulation begins from the ground up. Inf OHS Budget
from Okkodo teachers is solicited. Their input is channele ptgp Agendas
through their department chairmen to the leadership team
The team then works to refine the budget. The lehgers
team is representative of-gthool stakeholders. It is Department Meeting Agendas
composed of content department chairmen, a counseling Faculty Meeting Agendas
representative, a Guam Community College representativ

the school health counselor, support staff representatives,

administrators. Comunication between the leadership tea

and teachers is consistently maintained throughout the

refinement process. Parents are included in the process ¢

regular PTSA meetings. All stakeholders are then given tr

opportunity to participate in budgetgsentations that are

open to the community. This presentation is organized by

GDOE and is required by law. However, there is a low-tur

out of parents at the presentation.

Leadership Meeting Agendas

Practices

A6.3. Indicator: Processes and procedures are in place for developing an annual budget, conducting internal
and external audits, and utilizing sound quality business and accounting practices, including internal
controls wthin the school to ensure protection against mishandling of institutional funds.

A6.3. Prompt: Evaluate the effectiveness of the processes and procedures for developing an annual budget,
conducting audits, and utilizing sound quality business and acecmumptiactices, including internal
controls within the school to ensure protection against mishandling of institutional funds.

a7



Findings Supporting Evidence

Okkodo High School is in compliance with Board Policies Guam PL 2626 861156118
when conducting business and accounting peet Policy is ggoarq Policy 700, 702, and
in place that sets up internal controls for enforcing procedi 715

guidelines that safeguard school assets and funds. OHS .
follows board policy to maintain management integrity anc S Standard Operating
et hics when making budget aProcedures
audtor communicates with the school to provide guidance SBA Meeting Agendas
and training to ensure quality business and accounting

practices are being conducted. When needed, the auditol

makes site visits to discuss procedures with administrator:

business office personnel,caadvisors and student officers «

chartered clubs and organizations. In addition, Okkodo H

School has procedures in place for dealing with-non

appropriated funds. The procedures include a Money

Committee that oversees the receipts and expenditures of

student activities. The money committee is composed of

school administratoschool treasureg teacher

representative, and the Student Body Association preside

The composition and roles of members are established by

public law. This committee sb makes the final approval of

all expenditures in excess of ehendred dollars from the

Student Activities Fund. Along with this, a system of chec

and balances has been put in place to handlappropriated

funds. Designated clerks are authorizeddcept payments

from parents for transactions such as transcripts or studer

verifications. Different staff members then secure the moi

in a safe and generate checks. The school treasurer write:

monthly nonrappropriated funds reports. This systeim

checks and balances is in place to ensure proper account

practices. In addition, because Okkodo High School

recognizes the importance of protecting against the

mishandling of funds, a security system has been installec

the business office.

Facilities Conducive to Learning

A6.4.IndicatorrThe school 6s faciliti-qualtylearnngadequat e

A6.4. Prompt: To what etent do the facilities support high quality learning?

48

t

o

S



Findings Supporting Evidence

Okkodo High School 6s f aci | RatingsfromRegulatory
support high quality learning. Ninetiaree percent (93%) of Agencies
parentssurveyed e el Ok k o d o 0 squatedoc i | Map of OHS Campus
support quality learning. Occasionally, air conditioning uni
will break down, but overall the facilities are safe, function
and weltmaintained. The buildings and cafeterias Lesson Plans
consistently earn A ratings from regulatory agencies. All  parent surveys
classroms are properly ventilated and maintain temperatu

of seventytwo degresd-ahrenheit or below. Okkodo High

School boasts a staté-the-art library to support high quality

learning. The library is fully automated. The number of

students who visit the library daily is recorded electronical

Students are able to accesslibery database online. Book

checkouts and returns are recorded through barcode scar

The library is outfitted with a Promethean Interactive Boar

twenty deskop computers, and thirty laptop$he library is

currently expandingotinclude a computdaboratory with

thirty additional desktopsAll computers are internet ready.

To accommodate the Freshman Academy, ninth graders ¢

housed in their own wing complete with restroom facilities

and a cafeteria. Each wing of the campus contains-Bi Wi

router to give teachers access to the internet for grading

recording, and instruction. The school also has a carpenti

workshop and an automotive garage. Both are outfitted w

materials and equipment for their respective course work.

The PreStart ppgram is seklcontained in a stardlone

building equipped witta functioning kitchen and dining aree

The school also boasts outstanding sports facilities that

include fields and courts for softball, baseball, soccer,

football, basketball, volleyball @tennis. The track and field

area includes a concession stand, restrooms, and an upd:
rubberized track. The sch

quality learning.

Library Records

Instructional Materials and Equipment

A6.5. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials
and equipment, such as textbooks, other printed materials, -@adal, support technology,
manpulatives, and laboratory materials are effective.

A6.5. Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate
instructional materials and equipment, such as technology tools and software, the support feystems
technology, software, textbooks, other printed materials, manipulatives, and laboratory materials.
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Findings Supporting Evidence

Each department chairman keeps an inventory of textbool Textbook Inventory

Not every cl_ass has a set c_)f textbooks_. In these cases, & Equipment Sign-out Records
compile their own set of printed material to use for instruct
and refer to the textbook as a supplemental resource.
Teachers have access to awdgual equipment such as Lesson Plans
multimedia projectors, televisions, DVD/VHS players, Board Policy 721
computers and other eleatic devices. Although there is a
procedure in place for requesting supplies or materials, th
requests may not be filled due to limited budget constraint
within the Government of Guam. Ninefyur percent (94%)
of teachers and staff feel that they ao¢ involved in resource
allocations at the school site. Despite this, school staff anc
teachers are very resourceful and develop creative ways t
address curricular goals and schoolwide learner outcomes
through other means. Teachers have the abilitpiteat lab
fees from students to purchase supplemental material. Tt
school 6s | ibrary provides
resources for students and teachers. Funding for library
resources comes from passport funds and various grants
issued through thdistrict office. Passport funds are releast
at the end of each fiscal year and are distributed to school
based on population. Board Policy 721 requires school
librarians to submit a thregear plan that clearly outlines
funding intentions. The plan raube aligned with the
American Association of Sc
standards, GDOE content standards, and individual schoc
needs to enhance academic achievement, especially in
literacy. The thregrear plan includes collaborative efforts ¢
the stool librarian, the administration, and department
chairmen.

Library Three -Year Plan

Perception Surveys

Qualified Personnel
A6.6. Indicator: Resources are available to hire, netgilalified personnel for all programs.
A6.6. Prompt: Determine if resources are available to hire and retain qualified personnel for all programs.
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Findings Supporting Evidence

Okkodo High School currently has sevefdyr classroom Staffing Pattern
teachers, one trangih teacher, and one Consulting Resour Qualifications Chart
Teacher. There are five counselors, one librarian, one Sc
Health Counselor, and one ESL coordinator. The Guam
Community College provides Okkodo with six instructors ¢ PD Agendas
one counselor. All together there ameaty-one credentialed

staff members. OHS has twelve school aides, twelvamne

one aides, three ESL assistants, fifteen cafeteria staff, fou

clerks, one computer operator, one truant officer, and one
administrativeofficer. All together there is a spprt staff of

forty-eight people. All support staff have either a high sch

diploma or GED. They are involved in numerous training

programs and development sessions throughout the year

i ncrease their capacity to

promote schoolwide learner outcomes. There are five

administrators at Okkodo High School, one principal and f
assistant principals. Al |

in administration and supervision. All five are fully certifiec

in school adminisation. Resources for hiring qualified

teachers and staff are dep

availability of funds from the Government of Guam.

Training Session Sheets
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ACS WASC/GDOE Category A. Organization:
Summary, Strengths, and Growth Needs

Review all the findings and supporting evidence and summarize the degree to which the criteriain Category
A are being met.

I nclude comments about the degree to whiildyhto address eneor i t er i
more of the identified student learning needs (Chapter IlI).

Summary (including comments about the student learning needs):

Okkodo High School 6s vision and mission stateme,]
actonplm are aligned with GDOE6s State Strategic PI
for student | earning. OHS stakehol ders are awa
plan and are actively involved and committed in meeting agudady reviewing such goals and

objectives.

The leadership and staff of OHS meet the qualifications of GDOE. They are also involved in ongoing
research and professional development to further their effectiveness in raising student achievement.
Furthernore, they work collaboratively to make datéormed decisions to achieve the SLOs and goals

of the schoolwide action plan. Teachers and staff are sent on various trainings and workshops throughout
the school year; however, an awareness of such trairiogédsbe announced in a timely manner and

offered to all faculty and staff before selections are made.

An integral part of the organization for student learning is the governance of the GEPB. The
stakeholders of OHS understand their relationship with tBeE; including how they can participate
and share ideas and/or concerns with the board. However, some teachers feel that avenues of
communication should be done in a timely manner, providing forums for discussion and input at the
school level prior to imgmenting districivide policies.

The last component of organization for student learning is the availability of resources. Resources are
allocated based on the school budget process. OHS has sufficient resources and utilizes them to meet the
schoolwide adbn plan, which is to increase student achievement. Based on a survey conducted, a
majority of teachers feel they need to be directly involved in the ordering of teaching supplies at the

school site.

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Strength

1 As stakeholders, students are confident that their ideas and concerns are taken seriously and
delivered administratively through the proper channels. Eitilrbe (83%) of students are aware
that the are able to voice their concerns by communicating with their class councils.

T I'n addition to meeting the school s vision, |
plan, 90% of parents believe that tthlagi rOkdkloidlo
facilities are adequate to support high quality learning.

1 Professional days are used to help teachers improve student achievement and increase
effectiveness in the classroom. More than 63% of the faculty is incorporating researched based
prectices in their classrooms: SIOP, Thinking Maps, and CITW.

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Growth
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1 The faculty feels there is a need to improve communication between the boarakaholsters
at the school site before distrgblicies are passed.

1 Professional development trainings and workshops should be offered to all faculty and staff in a
timely manner before teacher selections are made.

1 More than half of the faculty believesatithere is a need to improve the effectiveness, quality,
and relevancy of Distrietvide Professional Development sessions.

1 There is a need to improve the process to measure the effectiveness of professional development
on student performance.

1 Increasinglie number of teachers using proficiency scales in the classroom is also an area of
growth.

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in Chapter
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Category B: Standards-based Student Learning: Curriculum

B1. Curriculum Criterion i Student Participation in a Standards-based Curriculum

All students participate in a rigorous, relevant, and coherent starusdd curriculum that supports the
achievement of the schoolwide learner outconaesdemic standards, and priorities identified in the
schoolwide action plan.

Current Educational Research and Thinking

B1.1. Indicator: The school provides examples that document the effective use of current educational
research related to the curriculaeas in order to maintain a viable, meaningful instructional program for
students.

B1.1. Prompt: Comment on the effective use of current educational research related to the curricular areas
to maintain a viable, meaningful instructional program for stuseBkamine the effectiveness of how the
school staff stay current and revise the curriculum as needed.

Findings Supporting Evidence

All Guam public high schools must follow the graduation Board Policy 351.4
requirements set by public law and the Guam Board of  spOE content Standards
Education. Acurriculum guide, content standards, and and Performance Indicators
performance indicators are clearly defined by the district a
adopted by the Board. Using the curriculum guide, OHS Common Core State
makes decisions about specific course offerings based on Standards
studentsoO6 needs abnsd naidsvsainoc Next GenerationScience
ELA and Math departments follow Common Core State ~ Standards

Standards. The science department adheres to Next C3 Framework for Social
GeneratiorScienceStandards along with GDOE Content  Stydies

Standards. The Social Studies Department follows C3
Framework for Social Studies Stiards with GDOE Content _ _
Standards. All electives incorporate College and Career Curriculum Guide
Readiness Standards with performance indicators for theil Course Offerings
respective areas. Each of the core subjectsédnzeloped

curriculum maps for their disciplines. The work of theOBL

ensures that teachers are following the maps. Fidelity to t

maps guarantees that each student has access to the

curriculum. When teachers see a need to add courses to

curriculum, the Board has a process in place to do this. Ir

past three yars, OHS teachers hasaccessfully initiated

adding courses to the GDOE curriculum. Because of the

work of the school ds scien

a PreEngineering course, FC 413H, in the curriculum. Thit

school year, Mrs. Addie is piliolg another course, Genetics

FC 414HP, to be added to the curriculum by SY198 The

school 6s business teacher,

a Personal Finance Management class, BS 310P, with the

of curriculum adoption by SY 189, as well. A recent

teacheiperception survey shasthat 75% agree to the

school 6s demonstration of

Department Meetings
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Academic Standards for Each Subject Area

B1.2. Indicator: The school consistently implements, within and across grade levels or departments,
schoolwide learner outcomes aachdemic standards for each subject area, course, and/or program that
ensure the same high expectations for all students.

B1.2. Prompt: Evaluate to what extent clearly articulated schoolwide learning outcomes and academic

standards for each subject areamurse, and/or program are consistently implemented within and across
grade levels or departments that ensure the same high expectations for all students.

Findings

All teachers plan lessons and school activities around thei
content stadards. The GDOE standards are aligned with
state and national standards. They are expressly stated il
lesson plans and course syllabi.

Along with the GDOE, State and National Standards, OH<
embeds the SLO rubric as a measurement on how the Sc
Wide Learning Outcomes are addressed in class. This ca
observed through teacher s
the board as an indicator of what is being addressed daily
This rubric is the foundation to determine our School Wide
Learning Outcomes Aard Ceremony that is held every

semester in a school year. Awards are given to students f
showed exemplary character

To guarantee that these components are being addressec
observations from school administrators as well as PTEP
confereres are being conducted to oversee that are adhe
to the district expectations.

Teacher perception surveys show that 80% consider that
has defined academic standard for each subject area, cou
and/or program. Parent perception surveys show/8t4tare
aware of the Schoolwide learner outcomes

Congruence

Supporting Evidence

Lesson plans
Course Syllabi
Teacher Evaluations
Student Work
Department Minutes

PTEP (professional
Teacher Evaluation
Program)

Classroom Observatiors
SLO rubric
Curriculum maps

B1.3. Indicator: The school has mapped/paced written curricula in all content areas that are congruent to

the academic standards and the schoolwide learner outcomes.

B1.3. Prompt: Evaluate the extent to which there is congruence between written curriculum and #ie actu
concepts and skills taught, the academic standards and the schoolwide learner outcomes.
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Findings Supporting Evidence

The school administratoese required taomplete a PTEP Feedback
minimum of six classroom walthroughs each school year. LessonPlans

IS during these occems that the written curriculum is

evaluated against the actual curriculunvhat is actually Student Work
taught. Teachers in the math department regularly obsen ~ PLC Agendas
one another to provide feedback about content that is actt

delivered. Based on these observatidimsre is a high degre

of congruence between the written curriculum and actual

curriculum. Lesson plans contain explicit statements of

learning objectives, schoolwide learner outcomes, skills, a

concepts. Items stated in the lesson plans are obsarved

action during evaluations.

To support what is being observed and evaluated, the Dis
has investeth researctbased curriculunmethods that can b
effective in the daily delivery of the lesson as well as an
effective way of focusing on specificathods of teaching.
School administratordistrictwide were provided with the
opportunity to bedrained in BalanagLeadership in which
SMART goalsare created then implemented as a gauge of
what is effectively done within a school year. Since the
SMART goalsare fluid and can be changed, this is ugual
done with the input of the school stakeholders.

Teacher perception surveys show 77% agree that there is
congruence between the concepts or skills and SLOs and
Content Standards.

Student Work 8 Classroom Learning Targets

B1.4. Indicator: The examination of student work samples and the observation of student engagement
demonstrate the implementation of a standaedsed curriculum andeéhschoolwide learner outcomes.

B1.4. Prompt: Evaluate to what extent the examination of student work samples and observed student
engagement demonstrate the implementation of a stantdas#sl curriculum and the schoolwide learner
outcomes.
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Findings Supporting Evidence

Currently, teachers examine student work in PLCs. They PLC Agendas
this information tcadjustlessons and assessm_er&*kudent Lesson Plans
work also reflects the standards and schoolwide learner
outcomes antb what degree the students are performing.
The stiool is moving toward grading through proficiency Proficiency Scales

scales. As teachers become proficient in using the scales Projects and Presentations
student work will more accurately reflect their abilities.
Although student work is examined in PLCs, the school ne '
to do more to unify the press of examining work samples ~ Summative Assessments
and observing student engagement. Thinking Maps

Currently, the school distric$ making changes to the way
students are being graded. Stand@dsed Grading (SBG)
and proficiency scales abeing piloted in various schools ol
island from elementary to high school. Because Okkodo F
School was identified as a pilot school, the establishment
the Curriculum Leadership Team (CLWas doneThe team
consiss of teachers from the fowore subjects and other
teachetleadersTraining has been provided to the AL
memberdrom Marzan@ Research.ab.

This team is an integral past executing standascbased
grading by providing guidance and support to teachers. Ir
addition to the training, the district provided community
outreachmformation on the changes that will be made in
assessing their child. Changes to current board policy on
gradingneed to bedjusted to meet the goals of standard
based grading.

Teacher perception surveys show 78% agree that student
demonstratetheimplementation of standardsmsed
curriculum and the SLOs

Student Work Samples

Research Rubrics

Accessibility of all students to Curriculum

B1.5. Indicator: A rigorous, relevant, and coherent curriculum is accessible to all students through all
courses/programs offered. The school examines the demographics and needs of students throughout the
class offerings. T h ecessaochastiwitie$ facilitaten actess taiedt sucoenssafdr allp r &
students.

B1.5. Prompt: Eval uate studentsé access to a rigorous,
programs. To what extent do the instructional practices of teachers and other actadtigate access
and success for all students?
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Findings

Every student at Okkodo High School has access to a
rigorous, relevant, and coherent curriculum. The core
subjects each have curriculum maps that guarantee each
student has acss to priority standards. The priority
standards have been identified by content teachers in GD
high schools. This was done during District Wide
Professional Developmeatthe high school level. These
standards are considered to have endurancestadhdards
focus on skills that wil!/
lifetime. The priority standards have leverage, meaning tt
address knowledge and skills that can be used in various
disciplines. Finally, the priority standards are considered
essetial. These are standards that deal with skills and
knowledge needed to succeed in the next grade level. Wi
the implementation of Common Core State Standards, Ne
Generation Science Standards, and the C3 Framework fo
Social Studies Standards, rig@shincreased in the Okkodo
curricul um, The districto
Instruction That Works (CITW) and Sheltered Instruction
Observation Protocol (SIOP) both offer teachers research
based strategies to encourage student success avantgl
rigorous curriculum.

In addition to the various teaching strategies mentioned, ti
district has provided continuous training on Advanced
Placement, Technology, Balamdeeadership, STEM and
Robotics, Differentiated Instruction, and Special Needs
(Autism and Assistive Technology) to support a rigorous,
coherent and relevant curriculum.

Teacher Perception surveys show 73% agree that OHS of
a rigorous, appropriate and clear curriculum for all prograr
while gudentsurveys show 90% agree that OHffers
rigorous academic courses that are challenging.

Integration Among Disciplines

Supporting Evidence

Lesson Plans
Curriculum Maps
Department Binders
District PD Agendas

Power standardsfrom
district PD

B1.6. Indicator: There is curriculum integration amongdplines at the school.
B1.6. Prompt: Evaluate to what extent there is curriculum integration among disciplines.
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Findings

Curriculum integration occurs often at Okkodo High Schoc
The Freshmen Academy is designed to align instmctio
among the core subjects, support crossicula planning
and increase collaboration with students of the same cohc
In addition, elective teachers of threshnan cohort
collaborate with content teachers to emphasize expected
behavior ando reinforce lessons.

Science subjects such as genetics and biology have comk
classes to engage in class activities. Marine Biology integi
Chamorro fish names into the instruction. Carpentry class
built furniture and other necessary devices for multiple

classroors of diverse subjects to facilitate instruction. Othe
rubrics are shared, for example, a debate rubric is shared
between sociatudies and English teachers. Social studies
teaches and English teachers discuss horizontal alignmen:
match a sinar topic or event simultaneouslyhe Nurse and
P.E. department collaborate in B.M.I. implementation.

A recent eacheperceptionsurvey shovs that62% of
teachersntegrateotherdisciplinesin their classes.

Anotherexample ointegration among disciplescan be
found withthe GCC program. Guam Community College |
continued to bridge postecondary course work with the hig
school level. Programs such as{3tart (Culinary),
Electronics, Carpentryarketing,Automotive and Tourism
are offered tstudents who are interested during their
sophomore year. If students continue with the program fo
three years, studeswill earn a certificate ofompletionfrom
Guam Community College.

Various core subjects and elective programs have
demonstrated iegration. Some of the examples are:

1 ELA Department

0 Hosts a senior production at the end of seco
semester. This production is a culmination c
literacy skills demonstrated through fine arts

0 ISAFE Program: ELAeacherg10"and 11"
grade) were awded a mobile lab of 30 laptog
and a router to teach internet safety

o Advanced Placement
1 Math Department
o Advanced Placement

o0 The introduction to Roboticsalsbeen
integrated in the content
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Lesson Plans
Senior Production Agenda
Student Work Samples



o0 Teacher trainingn Roboticsis provided at the
district level.

A Robdics/STEM Instructors were
awarded threglimensional printers to
use to create robotic imagasd a pool
for underwater robotics is currently
being installed on campus

1 Science Department

o0 The introduction to Roboticsalsbeen
integrated in the content

0 Teacter trainingin Roboticsis provided at the
district level.

A Robotics/STEM Instructors were
awarded threglimensional printers to
use to create robotic imagasd a pool
for underwater robotics is currently
being installed on campus

A Six Spin5 Acer laptops

Curricular Development, Evaluations and Revisions.

B1.7. Indicator: The school assesses its curriculum review and evaluation processes for each program area
to ensure student learning needs raet through a challenging, coherent, and relevant curriculum. The
assessment includes the degree to which there is involvement of key stakeholders.

B1.7. Prompt: CO mme n t on the effectiveness of the school
to ersure student learning needs are being met. Include comments regarding the extent to which there is
involvement of key stakeholders.
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Findings

Department Chairmen identify curricular needs for their
content areas and follow district pojiand formal curriculum
adoption policies to recommend changes. As noted earlie
Okkodo teachers have been proactive in reviewing and
evaluating the curriculum. Thanks to the hard work of one
our science teachers, a fegineering course has beeldad
to GDOEGs curriculum and a
being piloted. The school
on adding a Personal Financial Management course to the
curriculum. The DCs act as liaisons between their
departments andtheschoad | eader shi p t
input from their content teachers. Within departments, the
make decisions regarding the sequential flow of courses, f
planning of the master schedule, SBA/ACT skills alignmer
and formative assessment tools. Electivarses are
dependent upon student demand. Each year, counselors
informational meetings to brief students on the available
options for electives and requirements for core subjects.
the informational briefing, students choose the classes the
want for the upcoming school year. The key stakeholders
involved with this review and evaluation process include,
students, teachers, counselors, and administrators.

Conferences, PTSAeetings parent portalemails, meetings
with counselors and teacheasidclass syllah provide
insights or open communication with the school throughot
the curriculum process.

Articulation and Follow-up Studies

B1.8. Indicator: The school articulates regularly with other schools within the district and/or local colleges
and universities. The school uses follagy studies of graduates and others to learn about the effestvene

of the curricular program.

B1.8. Prompt: Share examples of articulation with other schools within the district and/or local colleges
and universities, including comments on the regularity and effectiveness of these efforts. What has been
learned from tk followup studies of graduates and others regarding the effectiveness of the curricular

program?
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GDOE Curriculum Guide
OHS Course Offerings
Master Schedule

Leadership Meeting
Agendas

Department Meeting
Agendas

Course Selection Meeting
Agendas



Findings

For the past two years, Okkodo High School teachers hav
met regularly with their counterparts in the other public hig
schools These meetings have been facilitated by the distr
office with time and venues arranged by them. In the
meetings, teachers agree on priority standards, a timeline
cover each standard, and various assessments. These el
are intended to provide guaranteed and viable curriculum f
all GDOE students. Working relationships have been fost
between OHS ELA and Math teachers and ELA and Math
professors at the Guam Community College and the
University of Guam. Along with vertical alignment
disaussions, the communication between the institutions
allows OHS to review placement results of recent graduat
The results inform the sch
teaching and learning within math and ELA. Okkodo High
School is working on improvingtudent achievement in botr
areas to increase the number of students who place into-c
earning, collegdevel, ELA and math courses in post
secondary institutions.

Although, currently there is no system in place to folagpv
with OHS graduates, aeities will be included in the revised
action plan to address this.

A recent student perception survey shows 84% agree that
OHS provides adequate information about attending colle:
after graduation and a teacher survey shows 80% agree tl
OHS providespportunities for career exploration,
preparation for postecondary education and training for al
students.
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PLC Agendas

Department Meeting Agendas
Placement Test Results
GDOE Senior Exit Survey



B2. Curriculum Criterion i Planning and Monitoring Student Learning Plans

All students have equal access to the school 6s
to prepare them for the pursuit of their academic, personal, and gokeasker goals.

Variety of Programs 0 Full Range of Choices

B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of college/career
and/or other educational options. The school provides career awareness, exploration, and preparation to
promote collegand career readiness.

B2.1. Prompt: How effective are the processes to allow all students to make appropriate choices and pursue
a full range of college/career and/or other educational options? Discuss how the school ensures effective

opportunities for cager awareness, exploration, and preparation to promote college and career
readiness.
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Findings

Okkodo High School offers a plethora of opportunities for
students to explore college and career options. The
outstanding efforts of thesslho | 6 s counsel o
possible year after year. The counselors arrange Career |
events with the goal of facilitating connections between th
studentsd current academic
endeavors. Members from the community spenal#tyeon
campus talking to students about the skills required to per
their jobs successfully. The school also has an active Scr
To-Work program with an average fifty students per year
taking advantage of this opportunitipuring the first
semegtr, students learn essential job skills, labor market
information, and career exploration needed for gainful
employment. By second semester, students begin workin
a job site. They are carefully monitored and provided with
support as needed. This gram has been successful in
providing a means for Okkodo students to seamlessly
transition from school to stable employment. Another way
college or career options are made available to students i
through university presentations. Representatives froerake
different universities are invited to speak to students abou
academic programs that may interest thdre district
coordinates a College Fair for seniargd juniorgo attend to
learn more information about pestcondary opportunities.
This schol year, a new club was formed under the guidan
of a counselor, called College Kids. This club organizes
college presentations on campus by inviting representativi
from various colleges or universitie¥hey also offer
assistance for students to blit applications and financial
assistance formsAll elective classes offered at OHS
incorporate College and Career Readiness Standards in tl
lesson plans. These standards emphasize reading, writin
speaking, and listening skills. It prepares stusiémbe ready
for college or a career.

Parent perception surveys show that 86% agree that OHS
provides adequate college information for their children wi
a student perception surveys show that 84% agree that O
provides adequate information aboueatling college after
graduation. Also, 86% agree that OHS provides enough
information about nofollege programs after graduation.

Student-Parent-Staff Collaboration

Supporting Evidence

Career Day Schedules

Schootto-Work
Agreements

College Presentation
Schedules

Perception Surveys

Work Keys
Assessments

B2.2. IndicatorrPar ent s, students, and staff coll
learning plan, college/career, and/or other educational options.

B2.2. Prompt: Evaluate to what extent parents, stats, and staff collaborate in developing and
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monitoring a studentdos personal l ear ni
Findings Supporting Evidence

For students who have an Individualized Education Plan, |EP Meeting Schedule
parents meet withthe schéos Consul t ant Add and Drop Forms
(CRT), the studentods <cl as

S :
me mber s . They discuss t h e Perception Surveys

educational goals. Course selection is planned during the Grad Stats
meetings. A followup meeting is held every year ®iew  Counselor Log
the studentos attain men t © Counselor Presentations
student, the parents or teachers can call a meeting to che

the student if a need arises. For students who do not hay Parent Portal Log
formallEPcounsel ors di scuss st StudentPortal Log
plans, or graduation status with them. This meeting cover

needed credits and service learning hours for graduation.

Parents, students, and tea

through midquarter progress reports, quarterly report card

and PowerSchodgrades (which can be accessed at any tin

during the quarter). For students who are not on track to

mastery, they are placed appropriately for intervention dur

the school 6s intervention

change courses during add andgitime at the start of each

semester. Students meet with their counselors to discuss

best path for them based on their pgstondary plans. After

meeting with counselors, students discuss course selectio

with their parents. Changestothestudéns | ear n

does not take effect until their parents acknowledge that tt

agree with the plan.

The school 6s i nf daseda For panrentss
who do not have internet access, they can come to the sc
to meet wit h drtobeupdatediontbes c
studentds progress.

Teacheiperception surveys show that 80% agree paagnts,
studens, and staff collaborate in developing and monitoring
student's personal learning plan, college/career and/or ott
educational options.

Monitoring/Changing Student Plans

ng

pl

an, 1

B2.3. Indicator: The school implements processes for monitoring and makppgopriate changes in

studentsod6 personal | earning plans (e.g.

c |

asse.

B2.3. Prompt: Evaluate the effectiveness of how the ways the school ensures that processes are utilized for
monitoring and making appropriatchanges in students' personal learning plans (e.g., classes and

programs).
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Findings Supporting Evidence

Okkodo High School has a process in place to monitor an Counselor Log Sheets
make appropriate changes i course Matrix

plans. Currently, students approdbhir counselors or
counselors call out students when changes to their learnir
plans need to be made. The counselors work with the
students, and their parents, to make changes that will kee
them on track for graduation while meeting their specific
learring needs.PowerSchool provides student access to
limited changes to their class schedules for the subsequel
school year with counselor verification.

Teacher surveys show 85% agree that OHS implements
processes to evadllearnnggoal. st

Perception Survey

Transitions

B2.4.IndicatorrThe school i mplements strategies and prog
educational level or pos$tigh school options, and regularlyatuates the effectiveness of the strategies
and programs.

B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transition to the
student 6s next e-tighsachaoloptions and fo eequiady evaluate pHeaiveness of
the strategies and programs.

Findings Supporting Evidence

Professional Learning Communities meet to ensure that PLC Meeting Agendas
students have access to the curriculum needed in prepare crriculum Maps

for the next grade level. Teachers of core subjects follow .
curricdum maps. The priority standards identified in each College and Career Readiness
curriculum map aressentiaktandards. They are identified Standards

be skills that ar@eededo be successful in the next grade  College Prep Grants

level. Department meetings have discussions about stude College Presentations
progress and readiss for the next grade. All elective UOG /GCC i Upward Bound
teachers use College and Career Readiness Standards al ETS '
with their content standards. Decisions about instruction ¢ — _

assessment are made for vertical alignment. OHS counse Military Internships

are in communication with the Univéssof Guam and the ~ Work Experience

Guam Community College. The counselors make IEP and Transition Plans
arrangements for OHS students to benefit from any progr:
that will helpthemtransition into college. The GCC
instructors run a satellite program on campus that thoroug
prepares studesifor continued growth at GCC after
graduation. The GCC counselor meets with students to a
them with things previgusCollegeF S
Access Granor current Reach for College Grant

Schootto-Work Documents
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A recent teacher perception survey shows that 9§f#ea
OHS implements academic support programs to ensure
students are meeting all graduation requirements. A pare
perception survey shows that 87% agree OHS provides
academic support programs to ensure their child meets
graduation requirements while adent survey shows that
91% agree that OHS provides academic support program:
ensure they can meet graduation requirements.
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B3. Curriculum Criterion i Meeting All Curricular Requirements

Upon completion of elementary, middle, or high school program, students have ragtnith@rds with
proficiency for that grade span or all the requirements of graduation.

Real World Applications 8 Curriculum

B3.1. Indicator: All students have access to real world applications of their educational interests in
relationship to a rigoroustandardsbased curriculum.

B3.1. Prompt: Evaluate the opportunities that all students have to access real world applications of their
educational interests in relationship to a rigorous, standdvdsed curriculum.

Findings Supporting Evidence

Okkodo HighS ¢ h o0 o | 6-®-W&'lcpnograni provides Schootto-Work Documents
students with the opportunity to apply their education to re 5cc course Desciptions and
world situations. During first semester, students learn skil Syllabi

needed to be successful in the work force. During seconc
semester, they report to &jsite where they apply those
skills. The Guam Community College satellite classes offi Internships and Job Listings
students many opportunities to apply their marketing, tour Service Learning List
carpentry, electronics, automotive, and culinary skills in a
work-based learning environment and thrbuigternships. In
other courses, teachers provide students with many ways |EPS
apply their skills through projects, research, and presentat
Students completgeventyfive hours of service learning
throughout their high school career. Service learning
opportunities give students another means to applywedd

skills.

Outreach programs, offered through GCC and UOG, prov
opportunities for students to gain exposure to real world
applications through workshops applicainie variety of
different fidds.

CommunityBased Education is provided for special needs
students. CBE allows them to be exposed to work
experiences that are related to their fgestondary goals
while earning elective credits upon completion of work hot
This supports their Indidual Education Plans.

Teachelperception surveyshow that 78% agree OHS
studens have access to real world applications of their
educational interests in relationship to a rigorous, standart
based curriculum

Lesson Plans

Teacher Surveys

Meeting Graduation Requirements (or end of grade span requirements)

B3.2. Indicator: The school implements academic support programs to ensure stadernneeting all
requirements.

B3.2. Prompt: Comment on the effectiveness of the academic support programs to ensure students are
meeting all requirements.
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Findings Supporting Evidence

Counselorsnonitorthe graduation status of each student. Counselor LogIn Sheets

a stude? is not meeting the requirements to be on track f &,5quation Status Reports
graduation, the counselors make the students aware of \ .

credits they are lackingr how many service learning hour IEP Meeting Schedule
are needed Counselorénform students otredit recovery ~ESL Meeting Schedule
and service learning oppgunities During the semester,  g|S List

teachers refer students for intervention if they are in
jeopardy of not meeting requirements for their classes.
Students arplaced in the Schoolwide Intervention Syster Summer School

Night School Documentation

tutoring componerto ensure grgress toward meiag Documentaion
courseexpectations All other students are placedtime SIS AsmuyaoEnrollment
co-curricular enrichment componei&tudents irspecial Lunch and After School Class
prograns aremonitored closely as well. List

Among thestudents, parents, and teactmrs/eyed, at leasi
87% agree that OHS prowd academic support programs
ensure students meet graduation requirements.
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ACS WASC/GDOE Category B. Standards-based Student Learning:
Curriculum:
Summary, Strengths, and Growth Needs

Review all the findings and supporting evidence and summarize the degree to which the criteriain Category
B are being met.

I nclude comments about the degree to which these criteri
more of the identified student learning needs (Chapter IlI).

Summary (including comments about the student learning needs):

Okkodo HighSchool has seem increase iroffering rigorous classes in Advanced Placement and
honors courses. This is evident as additional classeshegen piloted such as Genetldenors, Pre
Engineering and Financial Literacy. In addition, courses in the Raesihcademy such as Honors
English 9, World Geography Honors and Biology Honeere established in SY %6 to present.
Supplemental curriculum programs have been offered within the Health classesRashexs: A Sexual
Abuse Prevention Curriculum fmo the LaniKate Task ForcelFIT Echoi a cancer outreach and
education programgnd Making Better Choise Health teacherembed these curriculum programsoin
relatedtopics throughout the school yearhese additional courses and curricular programmsat widely
known among stakeholders.

As additional rigorous classes are offettbé Guam Department of Education contist@support
teachers in expanding different curriculum resedvabed methods by offering traininglhe school
supports this byending teacheleaders to training sessions, both on origlind. This has resulted in
several teachers earning trainer certificates that enable them to train teachers on campus.

One of the trainings that has been on the forefront is, StaB@medGrading. Currently, Guam
Department of Education is revising the method of grading in which it targets the student as an
individual learner. This is done by identifying power standards and addressing proficiency skills. OHS
is a piloted school for SBGThe uniqueness of this grading method allows the teachers to identify what
skills need to be addressed. Discussion on addressingissioeg during Department PLC time.

During Department PLC meetiggeachers discuss curriculum maps, establish srseegshat
identify what students are learning and what growths need to be addretsadg common prep
periods for each content area would help with gathering and analyzing student data.

Category B: Standards-based Student Learning: Curriculum: Areas of Strength

1 Increase of honors and Advanced Placement Courses
1 Additional classes in the core subject and exploratory courses are offered

1 SchootWide Intervention System (SIS) for students falling behind benchmark on their academic
work

1 Okkodo High Schoodhas increased Electiasse®.g. Geneticglonors and Pr&Engineering

1 Counseling Department routinely monitors academic, future planning fesposhdary,
career/military and personal wddeing of OHS students
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1 Extension programs partnersiipith comnunity, Government/Private agencies amstitutes of
higher learning such as:

o0 Special Need Students (SPEOBE Program
o Department of LaborAHRD
0 GCC Internship Prograitwork Experience

A Students who obtained a mastery certificate of completion
o UOG Upward Bund Program

Category B: Standards-based Student Learning: Curriculum: Areas of Growth
1 System of gathering data and how data is analyzed
1 PLC feedbackrom school administrators, Department Chan and members
1 Awareness of various programs implementediiferent subject areas

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in
Chapter V.
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Category C: Standards-based Student Learning: Instruction

C1l. Instruction Criterion T Student Access to Learning

Differentiated, highguality instruction provides access, challenge, and support for all students to achieve
the academic standards and the schoolwide learner outcomes.

Differentiation of Instruction

C1.1. Indicator: The school 6s i nst r decehtinte insardctiors by adrying corgemtp e r s
processes, products, and/or learning environment to ensure that all students achieve the academic standard:
and the schoolwide learner outcomes.

C1.1. prompt: How effectively do instructional staff members défgiate instruction to ensure that all
students achieve academic standards and schoolwide learner outcomes?

Findings Supporting Evidence

Many teachers differentiate instruction for students. PLC Minutes
Currently, the schoolwide instructional progran@assroom | asson Plans
Instruction That Works (CITW), Sheltered Instruction :
Observation Protocol (SIOP), and Thinking Maps (TM)  Ferception Surveys
provide many opportunities for differentiation. With the

implementation of SIOP, teachers accommodate not only

ESL population but our other speqgmipulation groups. The

different types of instructional practices are discussed in v

for different learners and encourage all teachers to work w

students at similar levels. In a recent perception survey, 7

of students believe three to six of thigiachers differentiate

instruction for students. Of the 62 teachers surveyed, 829

teachers say they often, if not always, differentiate instruci

for students.More detailed observation data from

administrator®r instructionalleaderswill assistin measuring

the effectiveness of the differentiated instruction.

Student Understanding of Performance Levels

C1.2. Indicator: Instruction is organized to support clearly articulated and communicatethtpéargets
so that all students know beforehand the standards/expected performance levels for each area of study.

c1.2. prompt: Comment on the extent to which students are expected to learn and know where they are in
meeting the learning targets, and wiia¢y need to do to meet the learning targets.

72



Findings Supporting Evidence

Students and parents receive a syllabus from each teache Course Syllabi
the start of the school year. The syllabus outlines the lear | asson Plans
targets for the courséleachers provide daily leaing
objectives for students and are encourage to constantly
reference the objective several times throughout their less Perception Surveys
and they have students personalize the learning objective

This practice tells students exactly what they are expectec

learn. Tt school is moving toward implementing proficien

scales and standards based grading. We are not in full

implementation yet, howeveeverakeachersare pilotingthe

proficiencyscales in their classes. The scales provide a cl

measure for meeting le@ng goals. Students know what th

need to do to meet the target. The scale shows them if th

are close to the learning target, what they need to do to m

the target, and what is expected of them if they want to go

beyond the objective. By SY 43D, proficiency scales and

standards based grading will be fully implemented by all

Okkodo High School teachers. Results reflect that 83% o

students who took the survey feel that three to six of their

teachers ensure students know the lesson objectives and

schoolwide learner outcomes before teaching the lessons

the 62 teachers surveyed, 90% of teachers believe they o

if not always, ensure students are aware of the lesson

objectives and schoolwide learner outcomes.

Proficiency Scales

Student sé6 Feedback

Cl.3.Indicator: The school takes into account student séb
experiences.

C1.3. Prompt: Provide examples of the school using student feedback to adjtrsiction.
Findings Supporting Evidence

Teachers use student feedback to plan lessons and make adjus Lesson Plans

to existing ones. Teacher perception surveys are sent out at tl .

of the school year to gain student feedback. Results of the su PTEP Binders

are usedto make improvements to instructional strateg Formative Assessments
approaches to specific skills or concepts, and to identify aree Perception Surveys
growth. Adjustments can be found in teacher lesson plans. Te:

are also required to reflect on the results of the surveys andeter

a write-up in their Professional Teacher Evaluation Program (P1

binders. Results show that 40% of students believe that three

of their teachers use student feedback to adjust instruction. Hov

36% of students believe only one or twdludir teachers use stude

feedback to adjust instruction. Of the 62 teachers surveyed, 5(

teachers believe they adjust instruction based on student fee(

The focus groups determined teachers may be adjusting instr

based off student feedidabut teachers may need to be more exp

of when and how they use student feedback to adjust instructio

73

f



2. Instruction Criterion i Rigorous and Relevant Instruction

All teachers prome students with a variety of activities and assignments that are engaging
(e.g.,technologyenhanced and experiences beyond the textbook) and call for higher order thinking.

Current Knowledge

C2.1. Indicator: Teachers are current in the instructionaltean taught and researtlased instructional
methodology, including the integrated use of multimedia and technology.

c2.1. prompt: Evaluate the extent to which teachers are current in the instructional content and effectively
use multimedia and other tedadlngy in the delivery of the curriculum.

Findings Supporting Evidence

Okkodo High School teachers are certified in their aegas PD List

hold degrees in the content in which they teach. Teachel Toacher Certification
required to recertify every five or ten years, dependingher
type of certification they hold. To recertify, they regula PD Agendas
attend content area workshops to stay abreast of cL Perception Surveys
instructional content. They also attend educational technc [ esson Plans
courses to stay current in their delivery of curriculum. Sclt
PD sssions model the use of technology for the classro
Every teacher,with the excepion of PE teachers, ha
multimedia equipment. Teachers can borrow supplem:
equpment from the library. There has bean increase ir
inventory of multimedia equipmeénin the past five years
Currently, a cohort is developing for distant/online learnin
the school district. Findings from a perception survey rei
that 76% of students feel that three to six of their teac
effectively use multimedia and othasrins of technology tc
teach a lesson while 78% of teachers believe they often, |
always, effectively use multimedia in the classroom all
time.

Library Log of Multimedia
Equipment
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Student Engagement

C.2.2. Indicator: Students who are intellectually engaged are involved with challenging content, through
well-designed tasks and activities requiring complex thinking.

c2.2. prompt: Evaluate the extent to which students are iattilally engaged. Provide examples.
Findings Supporting Evidence

Students are intellectually engaged in numerous Honors AP and Honors Course List
Advanced Placement classes. Along with AP and Ho Co-curricular List

courses, students are able to enroll in the UOG dual enroll ~qrse List

program. Stdents can also enroll in the GCC Dual Enrollm .
Accderated Learning (DEAL) program offers Okkos Perception Surveys
studentscholarship. Ovetthe past four years, the Schoolwi GCC Dual Enroliment
Intervention System (SIS) provides students the opportuni Accelerated Learning (DEAL)
improve grades through tutag or to advance in their studic yOG Dual-Enrollment

in study hall. Cecurricular activities offer students mo

opportunities for intellectual engagement. Events such

Poetry Slam, Science Fair, Fish Bowl Competition, Cham

Language Competition, Japanese Languagengedtion,

Student Exchange Programs, Clase, Academic Challeng

Bowl, Annual Intramural Sports Competitions, Underwe

Robotics Challengeéviock Trials, Salon CulinateBand, Show

Choir competitionsnd otherdoster opportunities for studen

to be inellectually engaged. With the implementation

proficiency scales and standaftulsseegrading, classes wil

increase opportunities for more rigorous learning. Percej

survey results show 79% of students surveyed believe thr

six of their teacherprovide lessons and activities that engi

students intellectually while 93% of teachers surveyed bel

they often, if not always, provide lessons and activities

engage students intellectually.

Teachers as Facilitators of Learning
C2.3. Indicator: Teachers are facilitators in a studeahtered classroom.

C2.3. Prompt: Evaluate and comment on the extent kachy teachers are facilitators in a studesgntered
classroom. Provide examples.

Findings Supporting Evidence

Many of Okkodo High School teachers act as facilitator: Lesson Plans
their classrooms.  The instructional program, Shelt¢ pp Agendas
Instruction Observation Pratol (SIOP) that teachers ha .

been trained in, provides many opportunities for stud PLC Minutes
centered classrooms. SIOP stresses that teachers p Thinking Maps
students with more opportunities to speak, read, and v stydent Work
OHS teachers participate in-going PD that givethem ideas
about how to do this. SIOP PD sessions have modeled
lessons for teachers. Teachers are breaking up their

Perception Surveys
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hundred minute block into opportunities for students to sy
to one another as pairs, small groups or to the whole clasi.
prompts, sentence frames, and summary frames, studer
given opportunities to practice writing skills. Teachers also
formative assessments such
not only participate but also show evidence of learning. \
SIOP techniques, teachers are facilitating student leari
They use clear learning objectives to have students read,
and speak about their skills and content. Classroom Instru
That Works (CITW) and Thinking Maps (TMs) also provi
many opportnities for student centered learning with f
teacher acting as facilitator. Survey results show 739
surveyed students believe three to six of their teachers prc
a studententered classroom. Of the 62 teachers surve
87% teachers believe theyften, if not always, promote

studenicentered classroom.

Variety of Strategies

C2.4. Indicator: Teachers use a variety of st r alicatigni oé s

knowledge acquired and communicate understanding.

t

(0]

C2.4. prompt: Evaluate and comment on the extent to which teachers use a variety of strategies to support

studentsé access and application of knowl edge

Findings Supporting Evidence

During PLC meetings, student work is examined. The w Student Work Samples
shows evidence of students applying their newly acquired ¢ | asson Plans

and demonstrating their understanding. Many samples inc .
studentds determining egeat -CMinutes
comparing and contrasting, making inferences or drayv Perception Surveys
conclusions, and analyzing. Although there is some evid Common Formative
of students having a means to apply their knowledge or pre Assessments (CFA)
a new skill, there is room for growth in this area especiall

English Language Arts and Mathematics. For Eng

Language Arts and mathematics courses, teachers have

developing and administering Common Format
Assessments (CFA) to asse

devel op instruct i oneeds Perdeptia

survey results reveal that 76% of students surveyed be

their teachers wuse a vari

access and application of knowledge and shows that 87

teachers believe they often, if not always, use aetyarof
strategies t o support st

knowledge.

C2.5. Indicator: Student work demonstrates the utilization of tools and ressyeg.technology, online
resources, etc.) to research, discover, and build knowledge about the world.

C2.5. Prompt: Evaluate and comment on the extent to which student work demonstrates the utilization of
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tools and resources to research, discover, bnitd knowledge about the world.
Findings Supporting Evidence

Students and teachers are now encouraged to utilize Lesson Plans
interactive online programs such asdntbdo, Google st,dent Work
Classrooms, Kahoot!, Moodle, Nearpod, Padlet, Plick
Prezi, QuizletQuickeysandZipgrade, etc. Teachers provi Student Products
students with a clear learning target and checklist GCC Course List
information that the students need to discover or con perception Surveys
research about for their presentations. The Guam Comm :

College (GCC) coursesp particularly serve this psgp for EETT sign out sheet
students.  Students learn about their trddecarpentry,
automotive, electronics, tourism, marketing, and culinary s
i and then, through application, they discover insights into
content and build knowledge about the world around themn.
perception survey results show that 78% of our students be
three to six of their teachers provide lessons that rec
students to research, discover, and use various reso
Results also revealed that 87% of teachers surveyed b
they often if not always, provide lessons that require stud:
to research, discover, and use various resources.

C2.6. Indicator: Teachers involve students in oppmities that demonstrate thinking, reasoning, and
problem solving in group and individual activities, projects, discussions, and inquiries.

C2.6. Prompt: Evaluate and comment on the extent to which teachers involve students in opportunities that
demonstate thinking, reasoning, and problem solving in group and individual activities, projects,
discussions, and inquiries.

Findings Supporting Evidence

Teachers use a schoolwide instructional strategy ci Thinking Maps
Thinking Maps (TM). This strategy helps studerdsbtild | a5s0n Plans
cognitive skills. A thought process is linked to a visual patt
The pattern is used to provide a concrete visual for studel
help them organize their thought processes. Teachers us Student work
their instruction to model thinking for studentStudents us¢ pL.C Documents
the visual patterns to express their thought process to ide
text structure and comprehension of a reading selectic
lecture, or other educational material. The Maps demons
their thinking, reasoning, and problem solving. Thentioge
skills that are expressed include defining, describ
classifying, sequencing, compare and contrast, cause
effect, wholeto-parts, and making analogies. Along w
Thinking Maps, teachers offer a variety of opportunities
studentgo demorstrate their thinking in educational activitie

Classroom Observations

Perception Surveys

projects, discussions, and scientific inquiry. Th
opportunities can be seen during classroom observations :
teachersbo |l esson pl ans a ¢

department PLC documents. Surveyutess show 80% of
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students believe three to six of their teachers promote le:
for students to think critically and to develop problem solv
skills. Survey results also show that 87% of teachers be
they promote lessons for students to think @ity and to
develop problem solving skills.

Real World Experiences

C2.7. Indicator: Age-appropriate opportunities for real world experiences such as shajowin
apprenticeship, community projects, and other real world experiences and applications are available to all
students.

c2.7. prompt: Evaluate the degree to which agppropriate opportunities for real world experiences such
as shadowing, apprenticeshimmomunity projects, and other real world experiences and applications are
available to all students.

Findings Supporting Evidence

Okkodo High School offers many opportunities for student SchootTo-Work Job List
engage in agappropriate opportunities for real wor scc job Performance
experience through our Career and Technical Educa Ratings

program. During second semester, the SchioeWork class
is designed to send students out to job sites to apphejated
skills to realworld experiences. The GCC classes pro\ Lesson Plars

many occasions for studertb experience real world situatio perception Surveys
through internships. The marketing class, for examr
operates a store on campus for the school commt
Marketing students have to chance to apply marketing ski
a reatworld experience through running aipects of the stort
Automotive, carpentry, and electronics students also a
their newly acquired skills to school and community proje
Students in tourisnand ProStarhaveopportunities to interr
within the andfboa &ieveragemadustresd
Students enrolled in the GCC career technical programs
earn a Certificat®f Completion orMastery A Certificate of
Mastery qualifies students with introductory credits
transition intothdr respective program at GCGtudents are
requrel t o mai ntain at | east
hours of internship. For our special needs population,
school has a program called Community Based Educi
(CBE). The CBE program exposes students to work f
experiences and teaches themgailils. Service Learning is
program that serves as an extension of classroom les
Public high school students are required to complete 75 t
in order to graduate. Teachers are required by law to of
hours of service learning every schoolgeService Learning
is an opportunity for students to apply skills learned in
classroom in real world situations. According to the rec
perception survey, 69% of students believe three to six of
teachers provide students opportunities for nealld and

Internship Lists

Log of Service Learning
Opportunities
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career readiness experiences. Results also reveal that 8
teachers believe they provide students opportunities for
world and career readiness experiences.
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ACS WASC/GDOE Category C. Standards-based Student Learning:
Instruction:
Summary, Strengths, and Growth Needs

Review all the findings and supporting evidence and summarize the degree to which the criteriain Category
C are being met.

I nclude comments about the degree to which these criteri
more of the identified student learning needs (Chapter IlI).

Summary (including comments about the student learning needs):

Teachers execute every means possible to provide instruction that accommodates all types of
learners at any and all levels of skills. In a recent perception survey administered to teachers and
students, results indicate both surveyed gsagree instruction is effectively performed in the
classroom. Practically every teacher reviews lesson objectives and the related Schoolwide Learner
Outcomes (SLO) with students before engaging in a lesson. With constant training in instructional
prograns such as Classroom Instruction That Works (CITW) and Sheltered Instruction Observation
Protocol (SIOP), teachers deliver instructional methods that accommodate our general population as well
as our ESL and other special population groups. Routine pimiatsievelopment sessions afford
teachers opportunities to further develop strategies that ensure students are provided a quality learning
experience by trained professionals.

As a pilot school for Thinking Maps, every teacher in any content areasesclinhking Map
activities that provide visual gui dance to boos:
Thinking Maps aide students in further organizing ideas into coherent, thoughtful oral or written
responses in courses that intellectpahallenge students. The programs offered provide students the
opportunities to excel on a college bound path in the AP and Honors courses or to experievaedreal
application of skills in one of the several Guam Community College (GCC) career tddmicses.

Instruction in the classroom is further enhanced by the incorporation of technology by teacher
and students. Teachers enrich lessons by the use of mobile labs, EImo document cameras, audio visual
carts, projectors, Promethean boards, andhifee recently obtained 3D printers. Teachers have gone
beyond PowerPoint presentations and now incorporate online platforms such as Edmodo, Google
Classrooms, Moodle, Prezi, Padlet and Nearpod to name a few to enhance student learning.
Applications sub as Kahoot!, Quizlet, and Quick Keys are only a few platforms used to enhance review
and assessment methods in the classroom. Students are expected to utilize technology and online
resources to better their ability to research, discover, and apply ldgenile the classroom and
determine means of use in re@abrld application.

Teachers provide rigorous lessons for students at all levels of learning. Students who seek
advancement in academics can enroll in the many AP and Honor courses or may eviar dyply
University of Guam (UOG) and Guam Community College Dual Enrollment programs. Okkodo has
implemented the Schoolwide Intervention System (SIS) for students who need more time and assistance
in core content areas.

Recent perception survey resuitdicate that teachers not only routinely go over lessons and
SLOs but also effectively provide differentiated instruction for all types of learners. However, results
from student surveys revealed teachers must bring more awareness to how they uskestimeht of
any medium to adjust instruction that best accol

explicit on how studentsdéd written or or al respo.
of a lesson. Teachers must also be mrpéi@t on skills developed in neoareer technical courses.
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Students enrolled in GCC courses are aware of how lessons learned in the classroom apply to future
careers in the real world. However, all content areas teach other necessary workplabatskiks t

nurtured and strengthen through various class activities. Prioritization, time management, and teamwork
are some examples of reabrld skills used in lessons in the classroom that are applicable in the real
world. Teachers may need to reinfohmev lessons in the class pertain to real world opportunities
experiences by providing more opportunities for service learning since the program works as an
extension of the class lesson.

Category C: Standards-based Student Learning: Instruction: Areas of Strength

1 Teachers are trained in various instructional methods such as SIOP, CITW, and Thinking Maps
to differentiate learning for all populations of students and provide a stoeetared classroom
that keeps students intellectually engaged to fudbeelop critical thinking and reasoning skills.

1 Students are fully aware of lesson objectives and SLOs before teachers engage students in lesson.

1 There is in an increase of integration of multimedia equipment in the classroom in all content
areas.

1 Teaches provide rigorous classes for students of all populations that encourage students to
utilize their all their resources to research, discover, and build knowledge of the world.
Category C: Standards-based Student Learning: Instruction: Areas of Growth

1 Teachers need to bring more awareness of how they incorporate or use student feedback to adjust
instruction in the classroom.

1 Teachers provide opportunities students to develop careeradiness skills and to garner real
world experiences; however, téaes of norcareer technical courses should explicitly identify
careefreadiness skills developed in the lesson.

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in
Chapter V.

81



Category D: Standards-based Student Learning: Assessment and
Accountability

D1. Assessment and Accountability Criterion i Reporting and Accountability Processes

The school leadership and instructional staff use effective assessment processes to collect, disaggregate,
analyze, and repostate/district/school performance data to all stakeholders. The analysis of data guides
the school s programs and processes, the all oca
development of the schoolwide action plan.

Professionally Acceptable Assessment Process

D1.1. Indicator: The school leadership and instructional staff use effective assessment processes to collect,
disaggregate, analyze, and report state/district/school performance data to all stakeholders.

D1.1. Prompt: Evaluate thesffectiveness of the assessment processes.
Findings Supporting Evidence

The school leadership shares district performance data wi Faculty Meeting Agendas
teachers at faculty meetings. Whenever possible the PLC Binders

leadership team reviews the results with the students. A ¢ .

of the ACT Aspire results for individual students is given to ACT Aspire & DWA Results
parents during parent teacher conferences. Each teacher School Report Cards

given a copy of semester marks for anaysid can access

their semestemarks at any time through their PowerTeach

portal. PLCs analyze thesesults in addition to results from

Common Formative Assessments (CFAS) to discuss

instructional strategies, strengths and areas of improveme

and schoolwide decision making. The district office inform

the wider community, iers adout

the school 6s performance.

assessment is displayed in a yearly report card that is thei

disseminated through press releases, media interviews,

brochures or handouts passed out at PTSA meetings, anc

published on the GDE website. Th®WA results, once

published,aral so i ncluded i n our

Basis for Determination of Performance Levels

D1.2. Indicator: The school leadershimad i nstructi onal staff det er mir
growth, and performance levels to ensure consistency across and within grade levels and content areas.

D1.2. Prompt: Evaluate the impact and effectiveness of the basis for which stadsksztsgrades, growth,
and performance levels are determined.

Findings Supporting Evidence

Teachers work within their department PLCs and among t PD Agendas
same subject teams to develop Common Formative PLC Binders
Assessments (CFAs) aligned to district and national conte .
standards. Depth of knowledge questions are developed a >'S LISt
used by the PLC teams to assess student progress in lear Sample Proficiency Scales
the content and in application of the knowledge. While eac
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content teacher is free to develop varied lesson plans and
strategies, the agréeipon content CFAs provide consisten:
and also drive a continual process of revision and correcti
that reflect the district and national standards and the nee
the learner

Presently, the Guam Department of Education use$Q0%
grading systemTeachers determine the quality of work the
constitutes a passing grade at 60%. Okkodo High School
system in place to addressrak students. Students who eal
a grade below 65% in ELA, Math, Science, or Social Stud
will attend mandatory tutorgnsessioa during our
Schoolvide Intervention System (SIS). Students who earn
grade of 65% or higher have the opportunity to participate
co-curricular activity based on their interests. A majority o
teachers agreed to this benchmark and contribouttee
success of the program by offeringa@arricular activities
such as robotics, open gym, gaming, arts and crafts, and |
appreciation.

As GDOE begins to implement proficiency scales as a
standard assessment tool, the faculty has utilized Profeds
Development time in developing quarterly proficiency scal
for each content area and learning implementation metho
from teachers currently piloting standatuissed grading.
Standardsased grading implementation includes the use
proficiency sca#s and common assessments. Our goal is f
full implementation of standardsased gradingchool year
20192020

Modifications Based on Assessment Results
D1.3. Indicator: The schoolé¢ ader shi p team

uses assessment
processes, professional development, and resource allocations to demonstratedrixesuttentinuous

0s progr ams

Supporting Evidence

and

resul

proce

process.
D1.3. Prompt: Comment on the overall effectiveness of how assetsrasults have prompted
modi fications in the school

to demonstrate a resultfriven continuous process.

Findings

The school 6s i nst rractrésultmh a |

student achievement data. Assessment results reveal a
weakness in literacy and math skills. To address this, the
school uses Sheltered Instruction Observation Protocol
(SIOP) to improve reading, writing, speaking, and listening

SIS List

Marks Analysis
Progress Reports
SLO Rubric

skills. To inprove general thinking skills that will help with  5|.0 Recognition Agenda and

literacy and math computation, the school employs Thinkii
Maps. To expand instructional practices and improve
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pedagogy, teachers subscribe to resebased PD Binders
recommendations of Classroom Instruction thatrk&o
(CITW). The English as a Second Language (ESL) progra
works to build English Language Arts skills with our studel
population who hears or speaks a language other than En
at home. The special education program provides service:
our students two have individualized education plans.
Resources are allocated to these programs through the di
office.

The implementation of the SIS program has improved stut
passing rate by providing tutoring for students who need €
help in the core subg¢s of ELA and Math. Based on the
School Performance Report Card for school years-201%
and 20162017,decreases in failing marks have been show
since the start of the implementation of SIS. The report frc
SY 20142015 showed decreases in the nundfestudents
who failed or performed below average in all ELA and all
math classes, with the exception of English 10 and Applie
Math. The report from SY 2018017 indicated that 61% of
students tutored in ELA and 48% of students tutored in m:
were abldo passthe semester. The data in the School
Performance Report Card showsorrelation between
participation in SIS and the passing rate for semesthes.
results from SY 2012016 were inconclusive due to the
change of the benchmark from 65% to 70%isTdinange
resulted from a suggestion to address the passing score fi
ESL program.

Teachers also use an established rubric to measure stude
progress towards meeting our expected Schoolwide Learr
Outcomes (SLO). Exemplary students are given oeaitdis
and publicly recognized for their efforts in our SLO
Ceremony held each semester.

Monitoring of Student Growth

D1.4. Indicator: The schoolha an ef fective system to monitor
academic standards and schoolwide learner outcomes and provides appropriate interventions.

D1.4. Prompt: Evaluate the effectiveness of the system used to monitor the progresdunfeaits toward
meeting the academic standards and schoolwide learner outcomes.

Findings Supporting Evidence

Okkodo High School has a Schoolwide Intervention Syste SIS List

(SIS) in place. This is a systematic way for students in ne¢ p1arks Analysis
academic tutoring, to g¢he necessary intervention. Studen
must meet benchmarks in their core subject areas in orde
be removed from tutoring. This helps the school monitor tt SLO Rubric

Progress Reports
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number of students who are falling below benchmarks int SLO Recognition Agenda and
classes. SIS intends to boost studschievement in ELA, Recipient List

Math, Science and Social Studies. Progress reports are is credit and Service Learning
mid-quarter. This helps to monitor student achievement ar -~peck Log

provide academic assistance where necessary before the

semester grade is recorded. Work Experience Program

Student Roster

) , N Schootlto-Work Student
Counselorsand the ESL coalinatorprovide failing mark Roger

notices and counsel students as an intervention to make
their work to pass their classes. Counselors work with
students in planning their course work towards graduation
requirements and pesecondary goals. They also conduc Results from DWA, ASVAB,
credit and service learning checks to keep students on tra AP Exams, and PSAT

for graduation. Districtvide, career, and college assessmel work Keys

are provided to measure st
effectiveness of teaching standards. Work program
opportunities are offetkto students to access their
competency in the GCC career educational programs or
schootto-work program.

Failing Marks Notice
Recipient List

PowerSchool Log Entries

A rubric to measure the schoolwide learner outcomes is u
to monitor student progress. This assessment tool is used
recognize exemplary studsrduring our SLO Recognition
Ceremony held each semester.
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D2. Assessment and Accountability Criterion i Classroom Assessment Strategies

Teachers employ a variety of appropriate assessmenggtsate evaluate student learning. Students and
teachers use these findings to modify the learning/teaching process and support the educational progress
of every student.

Appropriate Assessment Strategies

D2.1. Indicator: Teachers use appropriate assessnsérategies to measure student progress toward
acquiring academic standards and the schoolwide learner outcomes.

D2.1. Prompt: Evaluate the appropriateness of formative assessment strategies used by teachers to measure
student progress and modify instriectal practices.

Findings Supporting Evidence

Teachers use a variety of appropriate formative assessme Survey Results
their classes to guide their instructional practices. Teachel | asson Plans
use unobtrusive formative assessments such as class
discussions to facilitate quést and answer sessions. They
use educational technology such as Kahoot!, Quizlet, Pad PLC Binders
and Plickers to quickly assess student learning. Teachers

exit tickets at the end of

of under st andi n gndfmake detisiors fod

their instruction for the next day. Teachers also use obtrus

formative assessments to determine the level of knowledc
understanding, or application on a particular topic. Teache

allow students to retake quizzes and testsipialtimes to

track student progress and adjust the emphasis of reviews

prior to administering summative assessments. The result

these quick unobtrusive formative assessments and obtru

formative assessments allow for teachers to review, retea

and reinforce when necessary.

Sample Assessments

Using Assessment Data

D2.2. Indicator: Assessment data are used to make decisions and modify instructional practices.
D2.2. Prompt: Evaluate the effectiveness of malfinstructional practices based on assessment data.
Findings Supporting Evidence

Based on a teacher survdyirty-sevenout offorty teachers CFA Results

regularly discuss assessment results in their PLCs. They ¢ taacher Survey Results
instructional practices that work for them aneke plans to
try new approaches to improve areas of weaknesses. Soc
Studies and Science teachers modify their instruction basi PLC Binder

the results of annual Standa#fiased Assessments as well ¢ ACT Aspire & SBA/DWA
the quarterly common formative assessments. Their Results

instructianal practices focus on the skills and concepts in
which the students need the most improvement. ELA and
Math teachers use the annual ACT Aspire results to guide
instruction. Instruction is modified to focus on ACT Aspire
skills and content weaknesses. 100Rthe teachers surveye:
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regularly (either always or sometimes) use formative
assessments while 97.5% of the teachers surveyed regule
(either always or sometimes) use summative assessment:
plan or alter their instructiah strategies.

Demonstration of Student Achievement

D2.3. Indicator: A variety of standardbased curriculuasembedded assessments (e.g., student work, pre
and post assesments, performance tasks, etc.) demonstrate student achievement of the academic
standards and the schoolwide learner outcomes.

D2.3. Prompt: Evaluate how a variety of standartiased curriculumembedded assessments demonstrate
student achievement of theademic standards and the schoolwide learner outcomes.

Findings Supporting Evidence

Okkodo High School teachers continuously assess studer Lesson Plans
learning and promote student achievement through a varit poggessments
of assessment tools. These assessment tools are alighed
the schoolwide learner outcomes, Guam Department of

Education Content Standards and Performance Indicators
Common Core State Standards, and National Standards.

CFA Item/Error Analysis

The ELA, Math, Social Studies, and Science teachers hav
developed Common Formative Asseents aligned to
proficiency scales based on priority standards to measure
studentsé mastery of the s
performance related to the standards, and plans are made
expand instructional practices to be more effective. Teach
employ a variety of formative and summative assessment
tools to demonstrate student achievement of national and
standards and schoolwide learner outcomes. Assessment
include but are not limited to the following: thinking maps,
essays, reflections, dio-visual and other digital medium
presentations, musical performances, journal entries, skits
oral presentatias, researctbased projects (such as STEM
projects), portfolios, demonstrations, and teachade and
standardized tests.

T he s ccareetethidiclcourses, offered in conjunction
with our local community college, provide students with
opportunities to earn certificates of completion and
certificates of mastery. Both certificates provide students \
careefready skills and help them tratisn into the Guam
Community College if they choose to pursue further
certifications or an assoc
GCC courses offered at Okkodo High School: Automotive
Carpentry, Electronics, Marketing, ProStart, and Tourism.
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The stiool offers the ACT KeyTrain curriculum in the
business and GCC courses to provide students with caree
technical skills. The program also allows students to take -
ACT WorkKeys assessment, which students can earn a
National Career Readiness Certifie. KeyTrain also include
a preassessment that rates students from levels 0 to 10.
Students are told their proficiency level and what they nee
do tomaster the necessary skills. The ACT WorkKeys
assessment categorizes students by the followingstevel
Below Proficiency, Bronze (Entry Level), Silver (Above
Entry Level), Gold, and Platinum. WorkKeys is aligned to i
Career Technical Education (CTE) standards and the ELA
Math Common Core State Standards. The WorkKeys
demonstrates the following SLOExcellence in Academics
and Effectively Communicate with Others.

Teacher Feedback to Students

D2.4. Indicator: Teachers provide timely, specific, and descriptive feedback in order to support students
in achieving learning targets, academic standardsseimablwide learner outcomes

D2.4. Prompt: How effective is teacher feedback in supporting students in achieving learning targets,
academic standards, arsthoolwide learner outcontes

Findings Supporting Evidence

Okkodo High School teachers provide timely feedback to Lesson Plans

support students in achieving learning targets and schoolv Te5cher & Student Survey
learner outcomes. The instructional program Classroom  pagits

Instruction That Works (CITW) includes reseaiudsed

recommendations forrpviding meaningful feedback. OHS Progress Report

teachers are trained in these recommendations. Teachers CFA and Pre- and Post Test
trained to provide students with feedback about what stud Results

did correctly, what they need to do to improve, and PTC Signin Sheet

opportunities to continue to work until they seed. Lunchtime Log Book/Sheets

In general, students surveyed felt a majority of their teachi
were providing both verbal and written feedback. Teacher
were surveyed as tbetypes of feedback given of which 63
provided written feedback followed by 43% providing verb
while 27% provided conference or meeting feedback.
Students surveyed also felt feedback was given in a timel
manner and provided them the opportunity to reflect on ar
of improvement.

Teachers are also trained in developing proficiency scales
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based on prigty standards. Teachers currently piloting
standardsased grading provide feedback using the
proficiency scale. The proficiency scale provides levels of
mastery, and students are able to understand their preser
level of mastery when given their scores feedback.

Teachers embed the schoolwide learner outcomes in theil
daily lesson plans, and the SLOs are reflected throughout
lesson. Teachers give verbal feedback to students throug!
the daily session. The faculty selects students who
demonstratenastery of the SLOs.
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ACS WASC/GDOE Category D. Standards-based Student Learning:
Assessment and Accountability: Summary, Strengths, and Growth Areas

Review all the findings and supporting evidence and summarize the degree to which the criteriain Category
D are being met.

I nclude comments about the degree to which adHdresseneor i ter i
more of the identified student learning needs (Chapter IlI).
Summary (including comments about the student learning needs):

The school shares performance daith teachers, students, parents, and other stakeholders. The school
could do b#er in reviewing and analyzing assessment data more efficiently in PLCs. As a whole, the
school provides a positive school culture by cel
Schoolwide Learner Outcomes. Improvements to failing marks in abjects, most especially English
Language Arts and Mathematics, have been made due to the implementation of the Schoolwide
Intervention System. However, the school could do better in evaluating the effectiveness of the program.
Suggestions for improvemeot SIS include efficient scheduling and a thorough tracking system for

student placement, attendance, and student grades. The school also makes attempts to create and
administer standardsased assessments that reflect the proficiency scales. More tirpeaticeare

needed for a smoother transitimproficiency scales, assessments, and standasi=d grading. Based

on survey results, a majority of teachers use f
of proficiency and make instruotial decisions to review, reteach, and reinforce lessons. Lastly, based

on student survey results, teachers give feedback in a timely manner and allow students to reflect on

their learning.

Prioritize the strengths and areas of growth for Category D.

Category D: Assessment and Accountability: Areas of Strength
0 Teachers use a variety of formative and summative assessment strategies and use these
assessments to assist with instructional planning.
Teachers use a wide range of technology as part of asséstratgyies.
The school utilizes professional development sessions to improve teacher use of technology for
formative assessments.
The implementation of SIS improves passing rate for the semester.
The school improves the response time for student feedisauol traditional printed progress
reports, parent teacher conferences, student parent conferences, and PowerSchool postings of
grades and comments.
0 The school holds the SLO recognition ceremony and uses a rubric to assess.
Category D: Assessment and Accountability: Areas of Growth
0 Teachers need more time and practice for a smoother transition to implement proficiency scales
for assessment.
0 The school can improve the system in place to monitor effectiveness of SIS in increasing student
achievement.
0 The stool can improve the PLC process to review and analyze formative assessment data.

O¢ O« O¢ O«

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in
Chapter V.
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Category E: School Culture (Environment) and Support for Student Personal
and Academic Growth

El. Parent and Community Engagement Criterion

The school leadership employs a wide range of strategies to encourage parental and community
engagement, especially with the teaching/learning process.

Parent Engagement

E1l.1. Indicator: The school implements strategies and processes for the regular engagement of parents
and community stakeholders, including but not limited to participation in the School Community Council.
Parents and community stakeholders are active partntérs taaching/learning process for all students.

El.1. Prompt: Evaluate the strategies and processes for the regular engagement of parents and the
community, including being active partners in the teaching/learning process.

Findings Supporting Evidence

Okkodo High School is committed to ensuring that paren Parent-Teacher Conference
are involved or informed about all facets of the school by Sign-In Sheets

offering a variety of programs for parental involvement.  ptsa Minutes

Based on a survey administered to parents in SY8L7 .

during the i‘quart)ér parent echer copnference, outof 71 P TSA Signin Sheets
responses, 84% strongly agree or agree that they are  Sign-In Sheets for Parent
involved in the planning processes of the school through Meetings

attendance at the Parent Teacher Student Association ESL Newsletters
(PTSA). There are several ways in which the school
encourages pantal involvementvhichinclude:

1 Distribution of memos regarding Parergacher
Student Association (PTSA) meetings and suppor
involvement in PTSA meetings

1 Quarterly progress reports sent home
1 ParentTeacher conferences held twice a year

Marquee
School website

M Parent attermhce in Individualized Education Plan
meetings or disciplinary heariag

1 School Website updates

Additionally, parents have been involved in extraricular
activities in various capacities. Some parents have takel
some important roles to keep themsslaetive in the schoo
community. For example, some parents have taken on
coaching positions for interscholastic sports and act as
chaperones for student activities such as car washes ani
school dances.
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Community Resources

E1.2. Indicator: The school uses community resources to support students, such as professional services,
business partnerships, rprofits, organizations, military, etc.

El1.2.Prompt:Eval uate the effectiveness of the school 6

Findings Supporting Evidence

Okkodo High School depends on community partnerships Participation Sign-In Sheets
support st ucdmepdrsenal needsa lBaemanshi| | asson Plans with Guest
from various norprofit organizations, Government of Guan Speakers

agencies, private businesses, other educational institution
and others have been identified in the chart below. The lis Event Photos
was compiled via teacher and staff dimsaire from SY 15 OHS Year Books
16, SY 1617, and SY 1718.

Additionally, the school has had opportunities for visiting
authors to come to the school for presentations and book
signings. These events are sponsored by the Internatione
Reading Association and coordied by our ELA teachers.
Community members are actively involved in our Chamor
Month (Mes Chamorrpcelebrations in March such as the
vill age mayoroés office. T
speakers, cultural dancers, and various cultural displays a
denonstrations are provided as an extension of the Cham
language classes and to promote achievement of the schc
wide learneroutcomes. Additionally, Okkodo High School
hosts Career Day for students. Various government agen
nonprofit organizatios, private businesses, and military
branches expose students to career choices that may be
available to them. In addition, OHS has hosted the Speci:
Olympics for the entire island. This event is an istandie
community effort in which government ageesi private
businesses, and different military branches are involved ir
assisting and promoting friendly sport competitions for the
i slandbs speci al needs con
campus, various student clubs and organizations of OHS
commit theirtime by assisting the Special Olympics
Committee in various ways.

92



Parent/Community and Student Achievement

E1.3. Indicator: The school ensures that the pasesmid school community understand student
achievement of the academic standards and schoolwide learner outcomes through the cusricular/co

curricular program.

E1.3. PromptDet er mi ne the adequacy

and

effecti

YeRt$r € s s

and school community understand student achievement of the academic standards and schoolwide

learner outcomes through the curricularfcarricular program.

Findings

Supporting Evidence

Okkodo High School takes a proactive approach on iss Okkodohighschool.net

concernng studentsdé academic PTSA Agendas
GDOE Quarterly

school community understands how crucial it is to
communicate school events, curricular, and cocurricula

programs with stakeholders. Below are the parent sun. Teacher Communication

results regarding communication with paresiteut the

school 6s mission, school
schoolwide action plan, and communication to parents
regarding childbés progrec

Okkodo High School communicates with parents
effectively.

Effective communication with paré&nis done in many
ways. Communication via PTSA meetings, letters sent
home via students, parent conferences, emails, or a ph
call. OHS has a website that is run by the Student Bod
Association (SBA) and the Pareh¢acherStudent
Association (PTSA).The website, okkodohighschool.ne
plays an important role in keeping stakeholders informe
about schoolwide learner outcomes, student achievem
and school programs. The school also submits this

i nformation to GDOE®Gs cert
the GDOE quarterly newsletter.
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E2. School Culture Criterion

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characteized by trust, professionalism, high expectations for all students, and ¢) maintains focus on
continuous school improvement.

Safe, Clean, and Orderly Environment

E2.1. Indicator: The school has existing policies, regulations and uses its resources &aesaid, clean,
and orderly environment that nurtures learning (e.g., internet safety, drills, etc.).

E2.1. Prompt:Comment on the effectiveness of a) the existing policies, regulations and procedures; and
use of resources to ensure a safe, clean, andlgrdevironment that nurtures learning, b) all aspects of

the school with respect to safety regulations including effective operating procedures for internet safety,
and c)initiatives and responses to address bullying and harassment.

Findings Supporting Evidence

The Okkodo High School student handbook explicitly states Student Handbook
behavior that is expected of students to ensure their safety v Faculty Handbook
on campus and to produce an orderly environment for learni .
The behavioral expectations and consequences for not Evacuation SOPs

complying are clearly stated in the student handbook. With t Student Procedural Assistance
exception of SY 14.7, student handbooks have been distribo. Manuel

to each student. During SY 11§, student handbooks were noi Board Policy

available. However, the school made its content a priority du

studenbr i entations as well as

www.okkodohighschool.net.

To maintain order in the classroom and ensure a nurturing
learning environment, teachers provide a syllabus for every
student and parent describing student expectations dursgy ¢
time. Both students and parents must agree to abide by the
terms of the syllabus. The teachers also have a faculty
handbook that describes teacher behavior that will create a
orderly, and nurturing learning environment. The student an
faculty handbooks can be found on the school website,
okkodohighschool.net. OHS has safety regulations and effe
operating procedures in place for dangerous situations. The
school community practices evacuation drills, lock down
procedures, and earthquakdlslr

In general, expectations seem to be understood based on
perception survey results from students, parents, and teache
When all three groups were asked if the school environment
clean and orderly and in good condition, 80% of students, 9¢
of paents, and 93% of teachers either strongly agree or agre
with this statement. In terms of safety at school, 82% of stud
and 93%of faculty and staff either strongly agree or agree thi
they feel safe in schooHowever, it has been noted that
evacuabn SOPs should be updated and drills should occur ¢
regular bases.
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Additionally, student perception survey results, as shown be
suggest that bullying on campus is not a rampant issue. 72%
students either disagree or strongly disagree thatiesy been
bullied in school and 77% of students either disagree or stro
disagree that they have been bullied via social media. Howe
the school recognizes that even one instance of bullying is t
manyand will continue to bring awareness to tlsisue and
address any such instances that arise.

The school attributes such results to the ongoinglautiying
campaign that takes place throughout the school year. Sueh
bullying campaign includes:

1 Schootwide assemblies conducted by student leadad
administrators on Board Policy 40Rrevention and
Intervention Against Harassment, Intimidation, or Bullying
Cyberbullying, Sexting, and Sexual Harassment

i Training sessions during Islaivdde Board of Governing
Students (IBOGS) events conductedshydent leaders and
advisors

1 Anti-bullying awareness month activities sponsored by th
counseling office, class councils, student clubs and
organizations

1 Classroom presentations by School Resource Officers
1 As part of the school curriculum in the classroom

In addition, teachers also undergo bullying and harassment
training during faculty meetings and professional developme
sessions at least once a year.

Discipline and Behavior Management System

E2.2. Indicator: The school has an effective discipline and behavior management system that supports
learning, growth, and development.

E2.2. Prompt: Evaluate the effectiveness of the discipline and behavioagament system to support
student learning, growth, and development.
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Supporting
Findings Evidence

The discipline and behavior management system at Okkodo High School is  Discipline
emerging. The data chart below indicates the types and amount of discipline Reports
infractions at the school from August 2017 to January 2018. The highest rate Faculty
incidences, 123 was for use/ possession of tobacco products. The next highe: Meeting
defiance, disrespect, and insubordination at 95. Dress code violation at 61 cal Agendas
third and fourthwas skipping at 50. See chart below for further details. Among

top four types of incidences, two of them impact student learning direetiance, gtudegt |
disrespect, insubordination and skipping. To address these concerns as well Ag;(i:setazz;ae

overall student conducthe schools inthe process of implementing the Positive
Behavior Intervention and System (PBIS). This will provideaworal support
and the soci@ulture need$o achieve social, emotional, and academic success PBIS
PowerSchool
Log Entries

Manual

Additionally, in a perception surveadministered to 527 students, 64% either
strongly agreed or agreed that students were disciplined fairly. 27% either dis Referral Form
or strongly disagreed with the statement while 10% indicated that they do not

This data suggests that students must menméd or reminded on a regular basis

about the discipline policy and must be made aware about how the discipline

handles cases in a fair and equitable way. Additionally, the results suggest th:
students percei ve s c h cuotlanddherdf@eudfairt whe

holding them accountable for such things as uniform violations or accessing o

limit areas during noimstructional time. Some school aides hold students

accountable while others may not. To address this, the school adatiomswill

review policies pertaining to student conduct and uniform policies with school

and ensure that treatment of students is consistent, and therefore fair.

When teachers were asked about the fairness of student discipline, 84% eithe
strongly agreed or agreed that it is fair. This suggest that teachers are aware ¢
informed about student discipline policies and believe that treatment of studer
fair.
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High Expectations for Students

E2.3. Indicator: The school has high expectations for students in an environment that honors individual
differences and is conducive to learning.

E2.3. Prompt: Evaluateh e school 6s effort and success to ens
and in building an environment that honors individual differences and is conducive to learning.

Findings Supporting Evidence
The school has high expectations for studentshiciwthey  Perception Surveys
are reminded of every day during daily homeroom SLOs ceremony
announcements. The school

~ pictures

to meet the Schoalide Learner Outcomes (SLOs) are
Sample Lesson Plans

reviewed on a daily basis and incorporated into the daily
lesson plans of teachers. Basedsurvey results for
students, faculty and staff, and parents, high expectation
seem to be effectively communicated with students. 85%
students, 91% of teachers, and 90% of parents who were
surveyed either strongly agreed or agreed that the schoo
high expectations of students. See chart below for furthe:
details. In addition, the school holdssembliegachyear to
recognize students for outstanding achievement of the S
Student receive this recognition based on the SLOs rubri
and teachernomnat i on f or each of
school will continue to have high expectations for studen
and will review such expectations as stated in the school
mission, SLOs, and standard operation procedures of the
school.

Students, faculty, and staff veeadditionally asked about th
extent to which students respect each other. This include
respect for individual differences. The results indicate thi
among students, 56% either strongly agreed or agreed tt
students treat one another with respectevB8% either
disagreed or strongly disagreed with this statement. 10%
indicated that they donoét
staff survey regarding this same topic indicate that 95%
either strongly agreed or agreed that students treat one
another vith respect. This data suggest that while faculty .
staff observe mutual respect among students in the
classroom, the schoobmmunity can do a better job of
helping students recognize how respect can be expresse
which honors individual differences dag noninstructional
time. Respect among students that values individual
differences as well as respect for school property and
personal prop#y seem to be areas that need tonfygroved.

The school also recognizes that the PBIS program, once
implementedully, will help address mutual respect among
students that honors individual differences and other
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behaviors that contribute to teaching and learning in a
positive way.

Additionally, students as well as faculty and staff were as
about the extent tavhich students care about learning and
doing their best on tests. Students reported that 58% eitr
strongly agreed or agreed while 26% either disagreed or
strongly disagreed that students care about their learning
doing their best on tests. Teachalso reported that 76%
either strongly agreed or agreed while 15% disagreed wif
this statement. These results suggest that while learning
apathy is not a major concern, it must be addressed thro!
viable and relevant curriculum, two goals tied diretdlyhe
District State Strategic Plan.

Culture of Trust, Respect, and Professionalism

E2.4. Indicator: The school has a culture of trust, respect, and professionalism among all menters of
school community.

E2.4. Prompt:To what degree is a culture of trust, respect, and professionalism demonstrated by all
members of the school community?

Findings Supporting Evidence

Trust, respect, and professionalism are important indicato Perception Surveys
a posiive school culture. Students, faculty and staff, as we pygfessional Teacher
as parents were asked about the extent to which the scho g4 1uation Program
a culture of trust, respect, and professionalism. All three L

groups reported more than 80% that the school indeed ha Discipline Referral Forms
culture of trustrespect, and professionalism. These results Counselor LogEntries
indicate the level of care and concern from the school PBIS Program
administration, faculty, and staff that students and parents

perceive. The school will continue to foster a culture of tru

respect, and professionaliskurthermore, the

implementation of PBIS will ensure that these characterist

are actively reviewed as part of a system of care and conc

for students.
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E3. Student Support Criterion i Personalization

All students receive appropriate support along with a personal learning plan (as appropriate to the needs
of the child) to help ensure academic success.

Adequate Personalized Support

E3.1. Indicator: The school ensures that every student receives appropriate support services in such areas
as academic assistance, health, career, and personal counseling.

E3.1. Prompt: Evaluate the availability and the adequacy of services tostigfudents in such areas as
academic assistance, health, career, and personal counseling.

Findings Supporting Evidence

Okkodo High School provides support for students in car College Fair List

and _personql counseling. The cognseling department pl g|actives Fair Signin Sheets
crucial role inproviding these services for students. Wher _
students were asked about an adult they can go to if the' Career Day Signin Sheets
need help, 76% of students said they strongly agree or 8 School Health Counselor
with this statement. Students were also asked about the Department Binder

extent to which the school providasademic support Counselor Logs

programs in order to meet graduation requirements. 91%
students either strongly agreed or agreed that the schoo
indeed provides such support. Additionally, students wer _
asked about the extent to which the school provides College Presentations
adequate infonation about college and naollege College Board Student Acces:
programs after high school. At least 85% of students ASVAB

surveyed either strongly agreed or agreed that the schoc .
adequately provides such information. The results of thig Military Presentations
data suggest that the school is providing suppentices in  Education Talent Search
academic assistance, health, career, and personal coun: Career Day

Support programs in school are lead primarily by the BMI Logs
counseling department with support from the school
administration, other faculty, and staff. For example, the
counselors set upilitary and college presentations so tha Safer Choices Curriculum
students can learn as much as possible about the option Brief Tobacco Intervention
are available to them upon graduation. An electives fair Program

also offered during the school year to expose students tc
options available to them duog their high school career.
OHS works closely with postecondary institutions such a
the University of Guam and Guam Community College tc
provide information about the respective colleges. Hearing and Vision
Informative workshops explain an array of pertinent Screening
informaton such as financial aid, entry requirements, anc

expectations of postecondary institutions. Ofland

colleges and universities also offer informative presentat

Division of Vocational
Rehabilitation Presentations

School Lunch Program

Substance Abuse
Intervention

Healthy Living Brochures
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about their institutions. Every year, counselors coordina
and chaperone an eémpus College Fair for juniors and
seniors. This is another way to give students an opportu
to seek additional information about various universities
colleges. The counselors also collaborate with our Guar
Community College instructors to host thiedives Fair.
The fair is an opportunity for exploratory classes to
showcase what they learn and spark interest for the
underclassmen. Students are given an opportunity te si
up for more information about the class for registration.

Counselors cooidate Career Day to give students ideas
about the career choices that may be available to them.
Government agencies and private businesses are invitec
the campus to share their job descriptions with students
answer guestions they may have. Diffemmilitary
branches are also invited to Career Day. The Army, Guz
National Guard, Marine Corps, Navy, Air Force, and Coe
Guard have all showcased what they have to offer for
students who choose to join the armed services.
Demonstrations are done an@ndouts are given to
interested students. OHS is committed to providing
academic services that can prepare students for the futu
These academic services range from offering tutoring
intervention to ASVAB and college exam preparation.
Along with college and career support, the school health
counselor provides health services to students. He addr
studentsd health concerns
and PE Department to conduct BMI checks. Once resul
are recorded, students receive phgfsactivity and proper
nutrition counseling. The school health counselor also
works with the counselors and administrators about drug
alcohol prevention, teen pregnancy, and tobacco cessati
programs to encourage students to make positive choice

Direct Connections

E3.2. Indicator: The school demonstrates direct linksvietn student learning needs and the allocation
of resources to student support services, such as counseling/advisory services, psychological and health
services, or referral services.

E3.2. Prompt: Evaluate the direct links between student learning needs and the allocation of resources to
student support services, such as counseling/advisory services, psychological and health services, or
referral services, including supports and services for stdehb are atisk.
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Findings Supporting Evidence

The atrisk student population is supported with resources Brief Tobacco Intervention
assistance from the school community, the district office a g,pstance Abuse Intevention
other agencies. Resource allocation is dependent on supg
services from such perships. For instance, students whe
require additional support due to habitual discipline referre Outreach Logs

for tobacco product possession are referred to the Brief | st of Outreach Agencies
Tobacco Intervention Program or the Substance Abuse SIS List

Intervention Program administered by the riisoffice '
and/or the Guam Department of Public Health. For studen Counselor Log Entries
experiencing truancy, the school has an SOP to follow wit Nurse Log Entries
support from the SChOOIOOIadPowerSchooILogs
Attendance/ Truant OfficeSocial Worker, and Commiin _ ) _
Program Adle These services support the school and com Child Protective Service Form
from the Student Support Services Division and Student  Division of Special Education
Parent Community Engagement Outreach Program Support Programs
administered from the district office. Student Support Services

For atrisk students who are failing academically, the scho:
respondsvith interventions and support such as:

1 Enrollment in the tutoring during the Schoolwide
Intervention System (SIS) Program.

Attendance Referral Forms

1 Creating a child study team to discuss and decide
referral to special education services is necessary.

1 Requiring teachers to malcontact with parents for
students struggling academically.

1 Referral to counseling office for psychological and
emotional concerns.

1 Referral to school nurse for any physical concerns

Resources available to the
dependent pmarily on partnerships and support programs
currently available. The school will continue to foster these
partnerships and seek out more opportunities to provide
resour ces toiskpopuation.c hool 6 s

Strategies Used for Student Growth/Development

E3.3. Indicator: Strategies are used by the school leadership and staff to develop personalized approaches
to learning and alternative instructional options which allow access to and progress in the rigorous
standardsasel curriculum. Examples of strategies include: level of teacher involvement with all students,

a curriculum and instruction that promotes inclusion, processes for regular review of student and
schoolwide profiles, and processes and procedures for intemefgtig., ELL and other alternative

learning programs).

E3.3. Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff
to develop personalized approaches to learning and alternative instructional options Winclaecess

to and progress in the rigorous standa#laissed curriculum.
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Findings Supporting Evidence

The school leadership and staff recognize the wide spectr Special Education Binder
of learning abilities of the student population. As much as gg| Binder

possible, students are offeregexrsonalized approach to

|l earning. The school 6s sp
special education teachers, a consultant resource teacher
specialissf r om GDOEO&Gs Division
assist students with their unique needs, teekeol officials,
along with the student and parents, collaborate closely to
sure the needs of the student are met. Annual Individuali:
Education Plan meetings are held. These meetings deter
the future course work that the student will be eedag
based on his or her personal needs and academic goals.
English as a Second Language Coordinator alssplan
personalized approaches to student learning for the ESL
population. There are two placements for students receiv
ESL services. Eithghey are mainstreamed with the rest o'
the population and receive modifications from the regular
classroom teachers, under the consultation of the ESL
coordinator, or they remain in a sheltered classroom with
other students at similar English proficiereyels.
Counselors help students determine the best course selec
to meet their longerm educational goals. For students whi
havecareer technicajoals, counselors assist them with
appropriate courses and likewise for colldgeind students.
To offer support for students who are experiencing learnin
difficulties, a Child Study Team is formed. The team
provides consultative, evaluative, and prescriptive strategi
for teachers and parents. The team meets in order to ider
what type of supporbtprovide for the studentStudents
identified under section 504 of IDEA are provided
accommodations and modifications in the general educati
curriculum.

Child Study Team Process
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E4. Student Support Criterion i Accessibility

Students have access to a system of personalized supports, activities, and opportunities at the school anc
within the community.

Equal Access to Curriculum and Support

E4.1. Indicator: All students have access to a challenging, relevant, anerent curriculum. Schools
regularly examine the demographics and distribution of students throughout the class offerings
(e.g.,master class schedule and class enroliments) and the types of alternative schedules available (e.g.,
summer, class periods lmnd the traditional school day).

E4.1. Prompt: To what extent do all students have accessibility to a challenging, relevant, and coherent
curriculum? (Examine the demographics and distribution of students throughout the class offerings and
the types of adtrnative schedules available.)

Findings Supporting Evidence

Students have access to a challenging, relevant, an Surveys

coherent curriculum. Based on a student survey, 91 scc Class listings
of students strongly agree or agree that the school
offers rigorous and high academic cees that
challenge me. Additionally, parents reported in a Graduation Status
survey that 91% feel the same way. This data sugge Electives Fair

that the school indeed offers a curriculum that is
challenging, relevant, and coherent and must contin
to bring awareness to students and ipsréor such.

Course Offerings

Course Selection
Forms

One of the school 6s | ar
English as Second Language (ESL) students. Stude
identified as ESL range in 1000 plus every school ye
which is more than 50% of the entire school
population. However, only 36800 ESL students each
year receive services under the ESL program. Servi
include teacher modifications in the regular educatic
classroom. One of the alternative schedules availab
the ESL special population is the Guam Community
College (GCC) career caaes. These programs offer
students a focused curriculum in Marketing,
Electronics/ Computer, Carpentry, Hospitality and
Tourism, Automotive, and ProStart/ Culinaihe data
suggest that upwards of 10% of their class enrollme
includes students in the Eprogram.
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Another special population in the school is the speci
education (SPED) students. For the past three year:
percentage of SPED students in the GCC courses h
been 19% or higher. This data suggest that the SPE
students are indeeddluded in the GCC programs.
However, there is some concern regarding when SF
students are accepted into the GCC Program. Howe
since the GCC Program is federally subsidized,
program completion is a major requirement in which
full two years or thregears is required in order to
receive a certificate of completion. Accepting SPED
any student midway thro
ability to receive such certificate.

Curricular/Co-Curricular Activities

E4.2. Indicator: School leadership and staff link curriculas@arricular activities to the academic
standards and schoolwide learner outcomes for students who require access to a syssamatizper
supports.

E4.2. Prompt:Comment on the relationship between curriculaéooricular activities and the academic
standards and schoolwide learner outcomes for students who require access to a system of personalized
supports.

Findings Supporting Evidence

Cocurricular activities support the schoolwide learner List of School Activities
outcomes (SLOs) and academic standards. When student | ist of Clubs and
involved in cocurricular activities, a sense of belonging, Organizations

school pride, and personalized supports is developed. Suc . .
characteristis may be found in the many types of cocurricy LSt Of SIS Cocurricular
activities offered at the school such as student council, clL Offerings

organizations, competitive teams, and interscholastic spor Clubs and Organization
The number of cocurricular activities has steadily increase Charters

the last thregears due to an increase in the number of clul School Calendar

and organizations in operadl. Interscholastic Monitoring
Clubs and organizations go through a chartering process i Sheet

beginning of the school year in which any group of studen

may form a club or organization officially recogetzby the

school provided that they meet certain requirements:

1. Develop a constitution/ bylaws that establish the purpos
goals, and articles of incorporation of the club or organiza

104



2. Identify a main advisor and -@ulvisors to ensure adult
guidarce and support at all times.

3. Conduct a membership drive to recruit members to join
club or organization.

4. Develop a budget and school year calendar in order to
for upcoming events and financial projections.

5. Pay a$75charterfeetobesegier ed wi t h
business office and conduct activities sanctioned by the s«
such as fundraising.

Clubs and organizations go through an activity approval
process in order for their activity to be sanctioned by the
school. This process involsdilling out an activity request
form, securing a venue, providing chaperones and adult
supervision and obtaining the necessary signatures from
advisors, the activities coordinator, and final approval fron
the school administration.
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All clubs and organations link directly with the SLOs and/c
academic standards. For example, one of the SLOs is to
embrace cultural diversity. The school currently has a
Chamorro Club, Filipino Diversity Club, and United Nesiar
Organization which represent the three largésnic groups
on campusChamorro, Filipino, and Micronesians from the
Federated States of Micronesia. Each of these clubs prormr
cultural understanding within and amongithpeers Another
SLO is to be environmentally friendly. The Lend Earth A
Friend( LEAF) Club i s the wandho
club and leads the schaalreducing waste and recycling
efforts. Another organization that directly links to
environmental stewardship
Society (NHS) organization that reguly conducts campus
and community beautification projects. One of the other S
is to effectively communicate with others. This SLO directl
links to such clubs and organizations as the DECA Markel
Club, ProStart Club, and Hospitality and Tourism Glub
which effective communication is a key component that
drives the organization. The last SLO is to excel in acader
This SLO can be directly |
Challenge Bowl Team, Mock Trial Team, AP & Honors
Clubs, Math Honors Societyri-M Music Honor Society,
Vocation and Technical Honor Society, to name a few.
Another club in which the SLOs are embedded is the Stuc
Helping Students Club. This club focuses on providing
financial support to students, other clubs and organizatsn
well as to the entire school community. The SHS Club is
known to provide personalized supports for students in we
such as purchasing classroamd libraryequipmentscore
board equipmerdnd resources for students, providing spe«
education resoges and support, and paying for graduation
regalia or interscholastic sports uniforms for those who ca
afford to purchase on their own.
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School staff and the leadership team encourage students
participate in quarterly sports activities. There vgide
selection of sports for Okkodo students to choose from. E
and girls volleyball, basketball, cross country, soccer, bas:
and paddling are some of the organized sports that OHS
offers. In order to participate in sports, interested student:
mustturn in a physical form from their doctor giving them
medical clearance to play. Students must meet acceptabl
academic performance standafd@% or betterand be in
good standing with their citizenship grades. Students are
eligible for tryouts if thee requirements are met. Once
students are chosen to participate as part of the team, the
Athletic Director provides academic and attendance
monitoring sheets to guarantee that students maintain the
requirements. It is the responsibility of the studemhake
sure forms are completed before each game. Sports are |
only limited to interscholastic events but Okkodo High Sck
also offers intramural sports during lunch time. This serve
an alternative activity in which students can participate. A
physical education teacher runs the program. Various spc
activities are offered in the gym as scheduled.

The Schoolwide Intervention System (SIS) is also another
major way the school personalizes support for students. T
system allows students strugg academically to receive
additional time to meet academic standards via tutoring or
week. Data from previous years indicate that this program
made an impact in the overall passing rate of students ant
ultimately, has increased the graduatioe fat the school.
For students who are passing all their academic courses v
65% or higher, cocurricular activities are offered during the
SIS time. Such cocurricular activities include AP test study
tips session, student council meetings, artscaaftis time,
open gym session, and silent sustained reading time. The
cocurricular activities are reviewed by a committee based
teacher proposal. This proposal process includes identifyi
the SLOs, academic standards, or other recognized stand
for which theSIS time will dedicate itself
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In the 9" grade academy, the SIS takes on a different
approach. The tutoring component is still present to assist
students struggling academically. However, for students w
do not require tutoring, the SIS timgeused as an advisory
program. This advisory program focuses on the transition
high school with sessions on a variety of topics such as
understanding the high school credit system, time
management and organization, and sessions that allow
students t®ocialize in a positive way and build confidence
a high school student.

Meeting Student Needs Through Curricular/Co-Curricular Activities

E4.3. Indicator: The school has a process for regularly evaluating the degree to which currieular/co
curricular activities are meeting the needs of students who require accesgstera of personalized
supports.

E4.3. Prompt:Evaluate the school process for regularly evaluating the degree to which curricular/co
curricular activities are meeting the needs of students who require access to a system of personalized
supports.

Findings Supporting Evidence
The curricular/ cecurricular activities have increased in Club and Organization
school thus increasing opportunities to offer students Rosters

personalized support. This is based on the increase in Ul ~up Charters

of chartered clubs and organizations through the years. List of Chartered Clubs

, ) o List of SIS Cocurricular
The increase in the number of clubs and organizations me Offerings
more student participation with a variety of interest areas.
Club and organizations have specific goals that align with
school 6s SLOs or academic
students to expemce personalized support based on their
interests.

At the end of the school year, clubs and organizations
complete a survey about how the school administration,
activities coordinator, and Student Body Association (SBA
support clubs and organizatsmrOne of the major concerns |
SY1516 was the cumbersome process for activities to be
approved. The school administration along with the activiti
coordinator, SBA advisors and officers revised the proces:
activities approval in which decreased #mount of time and
lessened the amount of paperwork involved. This has not
an issue since. This is also directly related to the increase
the number of clubs and organizations because the activit
request process was made easier to conduct sturteities

108



Teacher participation as club advisors and active student
membership is prevalent on campus. This can be seen in
charters as well as through attendance-sigheets.
Cocurricular activities ar
statemenand schoolwide learner outcomes. Because of tl
school 6s diverse popul atio
outlets for students to participate. After a review of the
cocurricular offerings and student membership, it was
determined that the school could ohore to offer
opportunities for our ESL students from the outer islands.
recently formed club called United Nesians of Okkodo
(UNO), was a result of this review. Although the club is of
to all students, its focus is to bring together students from

Mi cronesia to get to know
appreciation for them. This gives our islander population i
sense of belonging and pride to be able to showcase the
positive attributes of their cultures.

Student Perceptions

E4.4. Indicator: The school is aware of the student perspective of support services through such
approaches as interviewing and dialoguing with student representdtthessahool population.

E4.4. Prompt: Comment on the student perspective about the effectiveness of support services after
interviewing and dialoguing with student representatives of the school population. (Ensure that students
represent the broad and dikse array of the school population.)

Findings Supporting Evidence

Students and parents are aware of academic support pro¢ Perception Surveys
provided by the school. In a survey administered to studer Special Ed Services
91% of students either strongly agree or agree that the sc

indeed provides support programs to meet graduation

requirements. Parents seem to concur with students on th

statement as 79% either strongly agree or agree with this

statement. Such support services include Counseling serv

SIS Tutoring, ESL serviceSPED services include: ED

Consultation and counseling, Itinerant Hearing Services,

Occupational Therapy, Speech /Language Consultation,

Transportation, Tutoring, Vision Services, Various Assistiv

Technology Devices, Training and Support in: Autism,

SchoolPrograms, Assistive Technology, ED, Deaf or Hard

Hearing Programs.
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ACS WASC/GDOE Category E. School Culture (Environment) and Support
for Student Personal and Academic Growth: Summary, Strengths,
and Growth Areas

Review all the findings and supporting evidence and summarize the degree to which the criteriain Category
E are being met.

I nclude comments about the degree to which these criteri
more of the identified student learning needs (Chapter Il1).

Summary (including comments about the student learning needs):

The school leadership encourages parental and community engagement to support the teaching and
learning process. The Parent Teacher Student Administré@®TSA) organization and partnerships with
government agencies, private businesses;pnofit organizations, institutions of higher learning, and

others like the military are the primary ways the parental and community engagement occurs with the
school.Students, parents, faculty, and staff overwhelming agree that the school campus is safe, clean,
and an orderly place that nurtures learning. Additionally, students, parents, faculty, and staff believe that
the school culture is characterized by trustfggsionalism, high expectations for all students that focus

on continuous school improvement. However, the school recognizes that the student handbook, faculty
handbook, and standard operation procedures mugidsted for the safety and wélkking of allwhile

on campus. Emergency drills and training must be conducted on a regular basis in preparation of crises
management. Additionally, students must be made aware of how discipline across the school is handled
in a fair and equitable way. Furthermore detnts must be engaged in ways that fosters respect while in
school. The school will address such issues primarily through the Positive Behavior Intervention System
(PBIS) that was recently adopted by the school community and is in its early stagesofentation.

With regard to personalized supports, students and parents agree that a system of personalized support is
implemented through the curricular and cocurricular activities. This is due to the increase in the number
of clubs and organizations onngspus that focus on meeting the SLOs or academic standards.

Prioritize the strengths and areas of growth for Category E.

Category E: School Culture (Environment) and Support for Student Personal and
Academic Growth: Areas of Strength

1 The school has antive PTSA organization and partnerships with various island agencies,
organizations, and businesses that support the students and school community.

9 Students, parents, faculty and staff overwhelmingly agree that the school is safe, clean, and
orderly placdhat nurtures learning.

1 Students, parents, faculty and staff overwhelmingly agree that the school culture is characterized
by trust, professionalism, high expectations for all students that focus on continuous school
improvement.

1 The school provides careand personal counseling for all students primarily through the
counseling office with support from such programs as the GCC Program, SPED Program, ESL
Program, and Student Support Services to name a few.

1 Personalized supptsris provided through curricarland cocurricular activities as seen from the
implementation of the SIS program, tHe@ade Advisory Program, as well as an increase in the
number of clubs and organizations operating through the years. Data shows that the SIS program
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correlates to thancrease in the number of students passing their classes and ultimately impacts
the graduation rate of the school. THeg@ade Advisory Program assist8 §raders with the

transition into high school. The increase in the number of clubs and orgamézaticampus

reflects the motivation of students and teachers to build upon common interests which serves the
community well. Additionallyall clubs and organizations are directly linked to SLOs or

academic standards.

1 Although in its early stages of ingmentation, the PBIS program has potential to address
discipline concerns and build the character of students to ensure they are responsible and
respectful.

Category E: School Culture (Environment) and Support for Student Personal and
Academic Growth: Areas of Growth

1 The school recognizes that the student handbook, faculty handbook, and standard operation
procedures must hgpdated for the safety and wéking of all while on campus.

1 The school recognizes that the PBIS program must be fully implemiengeldiress discipline
concerns and overall character of students to ensure they are responsible and respectful inside
and outside of the classroom.

1 The school recognizes that students must be made aware about how discipline is handled in a
fair, consistentand equitable way from all stakeholders involves.

1 Although the SPED and ESL special populations are adequately represented in alternative
curricular programs such as the GCC Programs, program consultation and understanding must be
promoted to ensurethetot h st udent sd needs and program ne

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in
Chapter V.
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Prioritized Areas of Growth Needs from Categories A through E

Prioritize the growth areas frothe five categories.

=A =4 =4 =4

= =

Improve process to measure effectiveness of PD on student performance

Increase number of teachers using proficiency scales in classrooms

Systemfor gathering data and how data is analyzed

Feedback by school admin, DCs &dC memberso improve PLC process to review and
analyze formative assessments

Bring awareness to how feedback is used in the classroom

Improve the system for SIS to increase student achievement

PBIS must be fully implemented to address discipline concerns
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Chapter V: Schoolwide Action Plan

A. Utilize the schoolwide strengths and growth areas to revise the schoolwide action plan.
a. Insert the table that lists all strengths from Categories AT E.
b. Insert the table that prioritizes all areas of growth from Categories Ai E.
c. Comment briefly on implications for revising the schoolwide action plan.
B. State any additional specific strategies to be used by staff within each subject area/program to
support sections of the schoolwide action plan.
C. Describe the s-gphpoooess)ensufrimglah angoing improvement process.
Strengths Areas of Growth

Stakeholders are aware of mission, SLOs, and action plar

Improve process to measure effectivenessibbR student
performance

Teachers find SLO awards to be effective and have seen
increase in student involvement

Increase number of teachers using proficiency scales in
classrooms

An increase in Honors and AP class offerings

Systenfor gathering data andow data is analyzed

Students feel like their voices are heard

Feedback by school admin, DCs and participants of the sub
toimprove PLC process to review and analyze formative
assessments

Parents believe their chil

Bring awareness to how feedback is used in the classroom

Over 65% of teachers are employing resedmrabed practices
i.e. CITW, SIOP, and TMs

Improve the system for SIS to increase student achievemen

Additional core classes and exploratory classes

PBISmust be fully implemented to address discipline conce

SIS assists with increasing student achievement

Piloted courses such as Genetics;Pmngineering, and
Financial Literacy

Counseling department routinely monitors academic statul
and future planingi college, career, military

Good community partnershipsAHRD, Upward Bound, Trio

Teachers trained in various instructional methods

Students fully aware of lesson objectives and SLOs

An increase in integration of technology for lessons

Rigorous course offerings

Use a variety of formative and summative assessments

Use of wide range of technology for assessment

Use of PD to improve teacher use of tech for formative
assessments

SIS to improve achievement

Improvement to response timer fgrade reporting

Use of rubric for SLO recognition

Active PTSA and good community partnerships

School is safe, clean, and orderly
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Trust, professionalism, and high expectations

Career and personal counseling for all students

Personalized suppothrough 9' Grade Academy, SIS

PBIS though in infancy stage
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Okkodo High School Action Plan SY 15 16

District Goal(s):

1: All GDOE students will graduate from high school prepared to pursue possecondary education on or ofisland or to assume
gainful employment within the public or private sector.
2. All GDOE students will successfully progress from grade to grade and from one level of schooling to another in order to
maximize the opportunities to successfully graduate from high school.

SMART GOAL Strategies and Action Steps | Responsibility Timeline Ewdgnce of
Effectiveness
1. Continue to improve _ _ SIS Quarterly Reports SIS Reports
student academic A. Effectively implement SIS | Administrabr | Semester Marks Analysis | Marks Analysis
achievement in core | Scheduling and attendance and Counselors Summative results SBA Results
curricular areas to meet| a@ccountability monitoring Faculty and CCSS Assessment
SLOs and GDOE staff Results
Comg\]c;n Cotre 'Stalncciiqr Spedal Semester Reports Report card grades
rowth targets, including o ;
gchoolwidg sibauos | B. Collect and maintain records Population End of year reports IEP goal progress
qQup of ELL. SPED. and Administrator Summative results

socioeconomically

disadvantaged students
and address possible te
apathy among all grade

socioeconomically
disadvantaged students

ESL Coordinato
CRT

levels.(Critical Areas 1
and 3)

c. Assess student achievement | Discipline Quarterly Assessment Quarterly reports
SLOs using common rubric and ?ggl'g;tsrator Semester Recognition | SUmmarizing results to
recognize exemplary students Ceremony show progress
Semester recognition
p. Address possible test Curriculum 1stSemestefollowing Summative Test Scores
(SBA/ACT Aspire) apathy édmmlsltrator school yeaf Annually Number of students
ounselors

among all grade levels through
incentives programnd huilding
a school culture that values tesit

results

earning incentives
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Okkodo High School Action Plan SY 15 16

District Goal(s):

4. All members of the Guam DOE community will establish and sustain a safe, positive and supportive
environment.
5. All GDOE operations activities will maximize the critical uses of limieéd resources and meet high
standards of accountability.

SMART GOAL Strategies and Action Steps | Responsibility Timeline Ewde_nce o
Effectiveness
2. The school leadershig A/ sBA meeting component | SBA Advisors | Weekly Agenda
team will provide a POTF will be encouraged Signrin sheets
forum for s .
voices to be heard on af B. Homeroom representatives | SBA Avisors | Weekly Agenda
ongoing basisThe will present student concerns to Homr(]-:troom Sigrvin Sheets
forum will allow SBA teachers
students to raise issues C. Bulletin announcements will SBA Advisors | Daily Bulleting announcemen

via their student leaders
(Critical Area 4)

inform school community of
pertinent topics.

SBA advisor runs social media
and school website to keep
students updated with school
events and information.

School website
Social media siteis
Twitter, Facebook, etc.
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Okkodo High School Action Plan SY 15 16

District Goal(s):

3. All GDOE instructional personnel will meet high standards for qualifications and ongoing professional
development and will be held accountable for all assigned responsibilities.
5. All GDOE operations activities will maximize the critical uses of limited resources and meet high
standards of accountability.

SMART GOAL

Strategiesand Action Steps

Responsibility

Timeline

Evidence of
Effectiveness

3. Continue to increase
the capacity of faculty
and staff to collect
disaggregate, and
analyze student
performance data

A. Teachers wi use technology
such as Powerchool
spreadsheet, Quick Keys App,
and oher software to gather
analytics

Professional
Development
Committee
Administrator

Beginning of first semester
Followup training start of
second semester

Training Signin Sheets

PLC and Department
binders

PowerTeacher

(including classroom
data) in order to make
informed decisions irhe
implementation of
rigorous Common Core
Standardsased

curriculum, instruction,
assessment, and

accountability strategies
in the classrooms.

(Critical Areas 2 and 5)

B. Content teachers will collect | Department | Weekly Discussion log with brie
and analyze student work and | Chairmen description of discussio
make curricular decisions base( '€achers and curricular decisions
on data made based on student
performance data in PL
meetings
C. Improve usefoCFA results Department Quarterly CFA Results
Chairmen
Teachers
D. Maintain PLC Data Binders gﬁg?;@ﬁm Quarterly PLC/DepartmenBinders
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E. Provide consistent training
with reinforcement and follow
up (CITW, Marzano
(SBG/Proficiency scaleggc.)
SIOP)

Professional
Development
Committee

Monthly

Signin Sheets
Agendas
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OKKODO HIGH SCHOOL
REVISED SCHOOLWIDE ACTIO N PLAN SY 18-19

Mission Statement

Okkodo High School provides a respectful environment for quality learning that Kk
knowledge and skills to succeed in thé' 2&ntury.

Schoolwide Learner Outcomes

Effectively communicate with others Excellence in academics
Embrace cultural diversity Environmentally respectful

Goal 1: Continue to improve studentademic achievement in core curricular areamnéet
SLOs and GDOBtandardsaandgrowth targets, including schoolwide subgroups such as
ELL, SPED, and address possible test apathy among all grade levels.

Goal 2: The school will fully implement PBIS, Posig Behavior Intervention and Suppor
This is a districtwide behavior management framework to create a learning environme
with a positive school climate.

Goal 3: The school will maintain the capacity of faculty and staff to collect and use dat
andyze student performance to inform instruction and assessment.
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REVISED SCHOOLWIDE ACTIO N PLAN SY 18-19

Goal 1: Continue to improve student academic achievement in core curricular areas to meet SL(
GDOE Common Core Standards and growth taygetiiding schoolwide subgroups such as ELL an
SPED and address possible test apathy among all grade levels.

Rationale: Critical Need: Annual placement tests, administered by the English and Math Departments, show that &
majority of students begin higgthool without the skills necessary to perform at grade levelhighenumber of students
who do not perform well in their ELA and Math classksstrates this.

For SY 1617:
9" Grade: 14% of students scored below average or fadlédinguage Arts course
24% of students scored below average or failed a Math coursélgrbra)
10" Grade: 286 of students scored below average or failed a Language Arts course
33% of students scored below averagdailed a Math course (Algebdg
11" Grade: 296 of students scored below average or failed a Language Arts course
32% of students scored below average or failed a Math coGesanietry
12" Grade: 86 of students scored below averagdailed a Language Arts course
16% of students scored below average or failed a Math course (ARebra

Growth Targets:

SY 1819 There will be a 2% decrease in the number of students earning a below average or failing grade in ELA and Math courses
SY 19-20: Same Target

SY 20-21: Same Target

SY 21-22: Same Target
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REVISED SCHOOLWIDE ACTION PLAN SY 18 -19

District Goal(s):

1: All GDOE students will graduate from high school prepared to pursue possecondary education oror off-island or to assume
gainful employment within the public or private sector.
2. All GDOE students will successfully progress from grade to grade and from one level of schooling to another in order to
maximize the opportunities to successfully gradate from high school.

: : - L Evidence of
SMART GOAL Strategies and Action Steps | Responsibility Timeline Effectiveness
1. Continue to improve . . SIS Quarterly SIS Reports
student academic A. Effectively implement SIS | Administrator
achievement in core | Scheduling, attendance, and Semesterly Marks Analysis
curricular areas tmeet | @ccountability monitoring by | Counselors
SLOs and GDOE incorporating PowerSchool Annually SBA Results
Standardsndgrowth scheduling Faculty & staff
targets, including DWA Results
schoolwide sibgroups Special Quarterly Report card grades
such as ELL and SPED _ Population
and address possible te B. Along with DWA results, Admini S | EP qoal
classroom assessment data fro| A¢ministrator ) Semesterly goal progress
apathy among all grade Counselors
levels. ELA and Math courses, and ESL Coordinato| Annudl ELA and Math Assessmei}
marks analysis, will be used to y
gauge ELL and SPED CRT
Teachers DWA Results
c. Assess student achievement| Discipline Quarterly Quarterly reports
SLOs using common rubric and Admltr:lstrator Student SelAssessmen
continue to recogne exemplary | 1eachers . .
students SLO Committeg Semester Recognition Teacher Tracking Sheeg
Students Student Recipients in
ceremony
D. Continue to ddress possible test Curriculum 1stSemestefollowing Summative Test Scores
(SBA/ACT Aspire) apathy among all gradg Administrator school vear Annuall
levels through incentives program and Counselors y y Number of students

building a school culture that values test
results

earningincentives
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REVISED SCHOOLWIDE ACTION PLAN SY 18 -19

Goal 2: The school will fully implement PBIS, Positive Behavior Intervention and Supports.
Is a districtwide behavior management framewdilat helps t@reate a learning environment w
a positive schoollmate.

Rationale: Critical Need: Discipline data reveals a need to decrease the number of infractions committed on camg
particularly in the areas of tobacco use, defiance/disrespect/insubordination, and skipping.

Supporting Data:
In SY 1617, out 0f578 infractions, 197 (34%volved use or possession of tobacco products.

In SY 1617, out of 578 infractions, 69 (12%) involved defiance, disrespect, or insubordination.
In SY 1617, out of 578 infractions, (8%)volved skipping.
Growth Targets:

SY 1819: There will be &8% decrease in the number of infractions committed on campus, particularly in the areas of tobacco use,
defiance/disrespect/insubordination, and skipping.

SY 1920: Same target

SY 2021: Same taget

SY 21-22: Same target
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REVISED SCHOOLWIDE ACTION PLAN SY 18 -19

District Goal(s):

4. All members of the Guam DOE community will establish and sustain a safe, positive and supportive environment
5. All GDOE operations activities will maximize the critical uses of limited resources and reehigh standards of
accountability.

SMART GOAL Strategies and Action Steps Responsibility Timeline Evidence of Effectiveness
2. The school will fully A. Identify interventions needed | School Climate Monthly Monthly data collection
implement PBIS, Positive | hased on behavioral data Cadrei Meeting Agendas
Behavior Intervention and Teachers,
Supports. This is a district students,
wide behavior manageent administrator
framework to create a . .
learning environment with| B. Devdop Incentive Programs | SCC Monthly List of Incentives
a positive school climate. Students Recipient Lists
Helping
Students Club
C. Ongoing Assessments of SCC Monthly Tiered Fidelity Inventory Manug

program to measure effectiveness

After-Action Reports
Assessment Tools
School Safety Perception Survg

Self-Assessment
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REVISED SCHOOLWIDE ACTION PLAN SY 18 -19

Goal 3: Maintain the capacity of faculty and staff to collect and use data to analyze student
performance to inform instruction and assessment

Rationale: Critical Need: Self-study findingsand facus group discussions reveal a need to maintain the capacity of
faculty and staff to use data to inform instruction and improve student achievement.

Supporting Data:

Currently, 87% of teachers use reseabzsed methods to teach content, i.e. Classroomudti®n That Works (CITW), Sheltered Instruction
Observation Protocal (SIOP), and Thinking Maps (TMs). This year, 6% of teachers are implementing SBasdar@rading and proficiency
scales. There is a need to increase the number of teachers, inPlbGegularly review student performance data and plan instruction accorg

Growth Targets:

SY 1819: The focus will be on core subjects for the followig§% of teachers will implement standatolssed grading and proficiency scales.
25% of teachers will use PLC meetings to review student performance data and plan instructicseasihast based on analy&i80% of teachers
will regularly use researebased strategies, i.e. CITW,SIQéhd TMs

SY 1920: Same target for SBGs and proficiersnales, same target for PLC work, maintain target for reséasdd startegies

SY 2021: Same target for SBGs and proficiency scales, same target for PLC work, maintain target for-besesal ctartegies

SY 21:22: Same target for SBGs and proficogrscales, same target for PLC work, maintain target for resbasgd startegies
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REVISED SCHOOLWIDE ACTION PLAN SY 18 -19

District Goal(s):

3. All GDOE instructional personnel will meet high standards for qualifications and ongoing professional
development and will be held accountable for &assigned responsibilities.
5. All GDOE operations activities will maximize the critical uses of limited resources and meet high standards of
accountability.

SMART GOAL

Strategies and Action Steps

Responsibility

Timeline

Evidence of Effectiveness

3. Maintain the capacity of
faculty and staff to collect
and use data to analyze
student performance to
inform instruction and
assessment

A. Teachers will be provided
necessary performance data in a
timely manner to make curricular
decisions and to guide theork of
the PLCs. Teachers will have

District Office

Curriculum
Administrator

Beginning of first semester

PLC meetings once every tw
weeks

Item Analysis
Progress Reports
Quarter Grades
TeachelLesson Plans

common preps by course, if Counselors PowerSchool Historical
feasible. Grades
Teachers
DWA results
PTEP
B. Increase number of teachers | Curriculum Continued teacheraining Proficiency Scales
using standardbased grading and | Leéadership during Q1 and Q2 CEAs
proficiency scales that align with | Team (CLT) .
CFAs By second semester of PD Agendas and Sign
Teachers SY 1819 all teachers will be | Sheets
implementing proficiency
Curriculum scales

Administrator

C. Provide consistent training with
reinforcement and follovup

(CITW, SIOP, Thinking Mas,
SBG, and proficiency scales), with
focus on effectiveness and impact
on student performance

Professional
Development
Committee
CLT

PLCs

Quarterly

PD Agendas and Sign
Sheets

Student Work Samples
Marks Analysis

DWA Results

Surveys
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Schoolwide Learner Qutcomes

Student:

Teacher:

Course:

Semester:

Period:
1 2 3 456

Grade:

For each Schoolwide Learner Outcome, evalgudents by placing a chenkxt to the appropriatecore that besttg the quality of the student's wor

klmehavior.

Effectively Communicatewith Others

Excellence in Academics

Embrace Cultural Diversity

Environmentally Respectful

4 Exemplary = Always 4
A. Writes Englishproficiently

B. Successfully exchangadgormation
through reading anlistening
C.Communicates accurately witthers

Exemplary = Always

A. Thinks critically anccreatively
B. Takes advantage atademic
opportunities
C.Self-directedlearner

Exemplary = Always

A. Interacts withculturally
diversegroups

B. Respects culturaifferences
C.Seeks opportunities tearn
aboutdifferences

Exemplary = Always

A. Throws trash away and keeps ackzan

B. Joins beautificatioprojects

C.Contributes time or talent tmmmunity needs

Competent=Usually
A. Writes Englishproficiently
B. Successfully exchangagormation

Competent = Usually
A. Thinks critically anccreatively
B. Takes advantage atademic

Competent = Usually
A. Interacts withculturally
diversegroups

Competent = Usually
A. Throws trash away and keeps ackzan
B. Joins beautificatioprojects

3 through reading anlistening 3 opportunities 3 B. Respects cultutaifferences C.Contributes time or talent tmmmunity needs
C.Communicates accurately withhhers C.Self-directedlearner C.Seeks opportunities tearn
- - — |aboutdifferences
Developing = Sometimes Developing = Sometimes Developing= Sometimes Developing = Sometimes
A. Writes English proficiently A. Thinks critically anccreatively A. Interacts withculturally A. Throws trash away and keeps atksan
2 B. Successfully exchangadgormation 2 B. Takes advantage atademic diversegroups B. Joins beautificatioprojects
L through reading anlistening ______ |opportunities . B. Respects culturaifferences C.Contributes time or talériocommunity needs
C.Communicates accurately withhers C.Self-directedlearner C.Seeks opportunities tearn
aboutdifferences
Emerging = Seldom Emerging = Seldom Emerging = Seldom Emerging = Seldom
1 A.Writes Englishproficiently 1 A.Thinks critically anctreatively |1 A. Interacts with A. Throws trash away and keeps acksan

B.Successfully exchanges
information through reading and
listening

C.Communicates accurately wittthers

B. Takes advantage of
academic opportunities
C.Selt-directedearner

culturally diversegroups

B. Respects cultural
differences

C.Seeks opportunities tearn

about differences

B. Joinsbeautificationprojects

C.Contributes time or talent tmmmunity needs

SLO AssessmentLesson Plamr Activity Description:
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