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Preface  

Explain the school self-study process used to accomplish the expectations of the self-study.  

By addressing the expectations of the self-study, the school will have addressed: 

¶ The involvement and collaboration of all staff to support student achievement. 

¶ The clarification and measurement of what all students should know, understand, and be able to do 
through  
schoolwide learner outcomes and academic standards. 

¶ The analysis of data about students and student achievement 

¶ The assessment of the entire school program and its impact on student learning in relation to the  
       schoolwide learner outcomes, academic standards, and ACS WASC criteria. 

¶ The alignment of a long-range action plan to the schoolsô areas of need; the capacity to implement  
and monitor the accomplishment of the plan. 

 

Since the last visit in school year 2014 ï 2015, the school has been working diligently to address critical 

areas identified by the committee.  The team identified five critical areas for ongoing improvement: 1. 

Continue to improve student academic achievement in core curricular areas to meet Schoolwide Learner 

Outcomes and Guamôs DOE common core standards growth targets, including schoolwide subgroups 

such as ELL, Special Education, and socioeconomically disadvantaged students 2. Guam DOE should 

improve student, teacher and class access to current instructional technology and increase professional 

development opportunities for its use and accountability efforts to monitor effective implementation of 

new initiatives and programs 3. Increase proficiency, for all students, in mathematics and English 

Language Arts to meet and/or exceed Guam DOE expectations and address possible test apathy among 

all grade levels and increase studentsô performance on all standardized tests 4. The school leadership 

team should provide opportunities and/or forums for studentsô voices to be heard on an ongoing basis.  

Students need to have forums for raising issues via their student leaders as well as through other venues.  

Students will have models of citizen participation by being active stakeholders in their own education 5. 

Continue to increase the capacity of faculty and staff to collect, disaggregate, and analyze student 

performance data (including classroom data) in order to make informed decisions in the implementation 

of rigorous common core standards-based curriculum, instruction, assessment and accountability 

strategies in the classrooms.   

 

Through the schoolôs self-study process, evidence shows that critical area number four has been met.  

This can be further examined in chapters two and chapter four, category E.  This area has been removed 

from the schoolôs revised action plan.  However, progress in this area is still closely monitored.  A 

comparison of the current action plan and the revised action plan (chapter five) can be reviewed in this 

report.    

 

Over the last three years, Okkodo High School has been collecting and analyzing data in order to address 

the remaining four critical areas.  Groups were developed to focus on specific areas of policies, 

procedures, and programs to determine what the school is doing well and how to continue those efforts 

and what the school needs to do to strengthen the teaching and learning process.  Teachers, staff, 

students, and parents have been involved in these efforts. 

 

 

Okkodo High Schoolôs accreditation leadership team consisted of focus group leaders, department 

chairmen (home group leaders) and accreditation coordinators.  These leaders were responsible for 

portioning out parts of the study to their focus group members or to review and discuss findings in 
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department meetings.  This was done to ensure that as many people as possible were involved with 

writing or contributing to the report in some way.  Focus group leaders sent out surveys, collected data, 

and followed-up with their members about areas that needed more attention.  They each did the primary 

drafting of their respective focus group reports.  The accreditation coordinators orchestrated the overall 

process for the self-study and compiled the drafts into one coherent report. 

 

Schoolwide learner outcomes have been reviewed and a means to measure achievement was studied.  

The faculty and staff established a rubric (see appendix).  The performance indicators for the schoolwide 

learner outcomes continue to be reviewed in order to strengthen expectations and student attainment.  

Students are expected to do their best in all academic endeavors, communicate effectively with others, 

embrace cultural diversity, and respect the environment.  Each semester, exemplary students are 

recognized in each category during a schoolwide assembly.   

 

Over the past three years, focus group membership was updated.  New staff members were assigned to 

replace those who left.  Each focus group consisted of focus group leaders, an administrator, teachers, 

support staff, students, and parents.  The leadership team consisted of the accreditation coordinators, 

focus group leaders, department chairmen (DCs), and the schoolôs administrators.  Meetings were held 

regularly and items that were discussed concentrated on the focus group areas.   

 

The school focused on Curriculum, Instruction, and Assessment and Accountability first.  Home groups 

(content departments and PLCs) met regularly to discuss student achievement. Groups reviewed student 

work, discussed lesson plans, and collaborated on assessments.  Review and analysis of this work 

continues today.  This school year, surveys were sent out to teachers and students from the Curriculum, 

Instruction, and Assessment focus groups. The survey findings were reviewed and discussed with the 

entire faculty at monthly meetings and during professional development time.  The combined data, PLC 

work and survey results, were used to form professional development that targets areas of growth in each 

component and to develop plans to sustain areas of strength.  This is reflected in chapter five, the action 

plan. 

 

School Culture and Support for Student Personal and Academic Growth studied the schoolôs 

demographics and surveyed students, parents, and staff to find out what their perceptions are of the 

schoolôs environment.  Results were shared at faculty meetings, Parent-Teacher-Student-Association 

(PTSA) meetings, and during professional development time.  It was also shared with students at Student 

Body Association (SBA) meetings.  The valuable findings from this focus group are being used to 

ensure that the school continues to provide a respectful learning environment that is safe and welcoming 

for all students.   

 

The focus group that studied Organization for Student Learning met regularly to analyze all aspects of 

the schoolôs programs, procedures, and policies. They surveyed stakeholders and presented findings to 

faculty and staff.  They led discussions that resulted in suggestions for improvements and ways to 

sustain school strengths.     

 

As each group focused on their content, their findings revealed areas that the school was doing well in 

and areas that the school could improve upon.  The findings were made known to the school community 

through leadership meetings, faculty and staff meetings, professional development sessions, SBA 

meetings, and PTSA meetings.  The school is using the data to make the best decisions possible for 

continued school improvement. 
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An overall analysis of the findings show that the school needs to continue to improve student 

achievement, particularly in literacy and math skills.  The school also needs to develop a systematic 

means of collecting, disaggregating, and analyzing student classroom data as well as district-wide 

assessment data.  Okkodo High School does well in providing a respectful environment where students 

feel safe, supported, and welcomed.  Efforts are being made to maintain this positive school climate.  

The schoolôs action plan aligns with these areas.  Further details can be found in chapter five. 
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Chapter I:  Student/Community Profile  
Prepare  a student/community profile .  Include data and fi ndings for  the following:  

¶ Demographic data, including the refined schoolwide learner outcomes 

¶ Disaggregated and interpreted student outcome data 

¶ Perception data summaries, if any. 

 

Okkodo High School is one of six public high schools in the Guam Department of Education.  It first 

opened its doors in August of 2008.  The school serves approximately 1,700 students in the northern 

village of Dededo.  The island is the closest and most developed U.S. territory to Asia and other 

Micronesian islands.  This makes Guam an attraction for immigrants.  Okkodo High Schoolôs culturally 

diverse population reflects this.  The attendance boundaries include several low-income areas, parts of 

Guamôs industrial zone, and a few middle to high-income neighborhoods.      

 

The school serves the needs of both college bound and career path students.  Okkodo High School offers 

several rigorous Honors and Advanced Placement courses for students preparing for four-year degrees.  

To prepare students for the workforce, Okkodo collaborates with the local community college to offer 

courses in career technical fields such as electronics and computer networking.  Carpentry and 

automotive courses are available, as well.  The school also prepares students for the islandôs second 

largest industry, tourism.  The school has a competitive and highly successful tourism academy, 

marketing program, and culinary program.  All three groups compete at a national level.  For students 

interested in the military, OHS offers a Marine Corps Junior Reserve Officer Training Corps.  It is the 

only Marine Corps JROTC program on island.  This group also performs at national competitions.       

 

The faculty and staff at Okkodo are committed to students.  The school offers a tremendous amount of 

support for studentsô personal and academic needs.  The faculty is dedicated to being as highly qualified 

as possible for their students.  The school has a wide variety of student clubs and organizations, as well 

as an active athletics program. The counselors manage an array of services for students that range from 

academic assistance to social and emotional guidance. 
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Enrollment Trends             

 

                 

 

 

 

Enrollment  

 SY 15 ï 16 SY 16 ï 17 SY 17 ï 18 

9th 454 466 494 

10th 520 443 440 

11th 435 455 398 

12th 353 318 309 

Total 1,762 1,682 1,641 

 

Enrollment trends show no significant change in the overall number of students attending Okkodo High 

School.  In the last three years, the school population has averaged around 1,700 students with a small 

spike in SY 15-16. 

Typically, the freshman class has the largest population.  The current seniors (SY17-18) started with 451 

freshmen in SY 14-15.  To date, the cohort total is 309.  On average, the freshman cohort dwindles by 

20% by their senior year.   General factors contributing to this include students transferring to other 

schools, moving off-island or not meeting graduation requirements on time. 
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There has not been a significant change in the number of students from the three predominant student 

ethnicities in the past three years.   

The three dominant ethnicities at Okkodo High School are Filipino, Chamorro, and Chuukese (Chuuk is 

an island-state in the Federated States of Micronesia, FSM).  Citizens from the Philippines and 

neighboring Micronesian islands migrate to Guam for work, educational opportunities, or for social 

welfare programs.  

In the mid-1980s, the United States entered into an agreement with the people of the Federated States of 

Micronesia (FSM) to allow them to freely associate with the U.S.  Through this compact, their citizens 

are able to migrate to any U.S. destination free from the strict requirements imposed on other foreign 

nationals.  Since Guam is the closest U.S. destination to the FSM and Chuuk is their most populated 

island-state, the population of immigrants from Chuuk increases steadily each year. 

The Okkodo High School population reflects the islandôs trends.  Students of Filipino descent make up 

the largest ethnic group.  Chamorros, the indigenous inhabitants of Guam, make up the second largest 

ethnic group.  The third largest group is the Chuukese population. 
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Male students outnumber female students on average, 9:8. 

                  

 

Special Populations 

                      

 

On average, about four percent of the schoolôs population qualifies for special education services. The 

school offers a wide array of support for students who are emotionally disturbed or have intellectual or 

specific learning disabilities.  School support is also extended to students with visual, hearing, and 

speech impairments.  The school additionally offers assistance for students with multiple disabilities and 

autism.  The Guam DOE Division of Special Education helps Okkodo High School provide these 

services.  

Since SY 15 - 16, one-hundred percent of students in the special education program have attended 

classes in general education settings.  Most of the them have hybrid schedules, mixing some general 

education classrooms with resource rooms.  Each year there are several students who are completely 

mainstreamed.         
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On average, sixty-two percent of the schoolôs population hears or speaks a language other than English 

at home.  Three to four-hundred students are mainstreamed, with teacher modifications, and an average 

of sixty students are in sheltered ESL classrooms.  The remaining number of ESL students have exited 

the program and are no longer receiving services.   

 

Graduation Rate  

                   

There were 345 graduates from the Class of 2016.  They started as a freshman cohort of 393 students in 

SY 12 ï 13.  Twelve percent of the students did not graduate on time.  From the Class of 2017, there 

were 392 graduates.  At the start of their senior year, the number of students with senior credits was only 

318.  Through credit recovery programs, 382 students were able to graduate in the Spring and after 

completing Summer school, another ten students were able to graduate.  They started as a freshman 

cohort of 410 students in SY 13 ï 14.  Only four percent of students from this cohort did not graduate on 

time.  The graduation rate increased by eight percent from SY 15 ï 16 to SY 16 ï 17.       
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Attendance and Discipline 

 

 School Year Average Daily Student 

Attendance 

15 ï 16 86% 

16 ï 17 86% 

17 ï 18 89% 

 

On average, eighty-six percent of the population has been on campus daily over the past three years.  

These numbers are generated through the districtôs information system, PowerSchool, as inputted by 

teachers.  

 

 

Top Discipline Infractions  

 

Infraction  

 

SY 15 ï 16 

 

SY 16 ï 17 

SY 17 -18 

(As of Dec. 2017) 

Use/Poss of Tobacco Product 14% 34% 27% 

Defiance/Disrespect/Insub. 14% 12% 21% 

Disruptive Behavior 4% .5% .5% 

Skipping 10% 8% 11% 

Fighting 10% 5% 4% 

Dress Code Violation 6% 7% 13% 

Found Off-Limit Area 1% 3% 5% 

 

 

 

 

 

 

 



 

10 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use or possession of tobacco products has been one of the biggest discipline problems at Okkodo High 

School.  Smokeless tobacco is the most common form of tobacco use.  Eighty-seven percent of students 

who are caught with tobacco products are from neighboring Micronesian islands.  A cultural trait of 

people from these islands is to chew tobacco with betel nut.  This is so engrained in the culture that it has 

been very difficult for the school to curtail tobacco use.  With the help of the district office, Okkodo has 

implemented two programs to address this problem.   

The first one is called Brief Tobacco Intervention or BTI.  Students caught in possession of tobacco or 

using tobacco on campus have the option to accept participation in BTI in lieu of suspension.  

Approximately eighty percent participate in BTI.  On average, about twenty percent of students opt for 

suspension.  The discipline office refers the student to their school counselor.  The counselor talks to the 

student about the harmful effects of tobacco and sets up appointments for the student to receive five 

phone calls from a Quit Coach.  The Quit Coach is provided by The Department of Public Health and 

Social Services.  If the student misses one phone call with their Quit Coach then they will be suspended 

from school.  The recidivism rate is high.  Repeat offenders continue the program with increasing phone 

time with their Quit Coach.    

The second program offered is called Substance Abuse Intervention or SAI.  This is a twenty-day 

program where a group of students who have been in trouble for use or possession of various substances, 

including tobacco, spend their mornings in SAI sessions with trained counselors, provided by GDOE.  

The SAI program was implemented this school year. 

Additionally, the school is in the early stage of implementing Positive Behavioral Intervention System.  

This system will assist the school with addressing the major infraction in which tobacco use is the 

highest. 

The school administrators also meet with parents to explain the harmful effects of this habit.  There is a 

Micronesian student club on campus with advisors who reinforce this message with the students, as well. 
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Socioeconomic Data 

On average, more than half of the student population qualifies to have breakfast and lunch at no cost or at a 

reduced price. This large number qualifies the school to participate in the Community Eligibility Provision of 

the Healthy, Hunger Free Kids Act of 2010. As a result, every student in the school, regardless of family 

income, is able to receive free meals. Once every four years, the school has to collect and process school 

meal applications, record and track meal categories, and conduct verifications as opposed to doing this 

annually.  Okkodo pays the difference between the cost of serving meals at no charge to all students and the 

federal reimbursement. This is done through the district office. 

Credentialed Staff Data 

Okkodo High School has seventy-four classroom teachers, one Consultant Resource Teacher, and one 

transition teacher.  The local community college (GCC) provides six instructors and one counselor for 

career and technical education.  The school has one MCJROTC instructor.  This brings the total number 

of teachers to eighty-three.  There are five counselors serving the academic and social needs of the 

students. The school has one each of the following: librarian, health counselor, and ESL Coordinator.   

The following information reflects facts about seventy-four teachers plus the CRT and transition teacher 

(seventy-six, total).  This does not include information about the MCJROTC instructor, GCC instructors, 

the librarian, health counselor, or ESL Coordinator. 

      

                                                                           

 

 

 

 

 

Faculty by Ethnicity
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6 

The three main student ethnicities are 

represented among the teacher groups.  

The largest student ethnic group, Filipinos, 

is also the largest teacher ethnic group.  

The second largest student group is 

Chamorros.  Chamorros make up the 

second largest teacher group, as well.  

There is only one teacher from the third 

largest student ethnic group, Chuukese.  

Female teachers outnumber male teachers 

by almost 2:1. In the student population 

there are more males than females. 
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The following classification chart includes information about teachers, counselors, the librarian, and the 

ESL Coordinator. 

 

Classification Minimum Experience and Training Number 
Employed 

Teacher I-A (ED1A) 30 Semester hours of college credit but less than 

a Bachelorôs degree. 

0 

Teacher I-B (ED1B) 60 Semester hours of college credit but less than 

a Bachelorôs degree. 

0 

Teacher I-C (ED1C) Bachelorôs degree with less than 18 semester 

hours of professional education credits. 

5 

Teacher I-D (ED1D) Masterôs degree with less than 18 semester 

hours of professional education credits.  

0 

Teacher II (ED2) Bachelorôs degree including at least 18 semester 

hours of professional education credits. 

17 

Teacher III (ED3) Bachelorôs degree including at least 18 semester 

hours of professional education credits, and at 

least 18 hours of college credits beyond the 

Bachelorôs degree which must be upper division 

courses in the specialty area or graduate work.  

Neither of which was applied to the Bachelorôs 

degree.  

15 

Teacher IV (ED4) Masterôs degree including at least 18 semester 

hours of professional education credits.  

32 

Teacher V (ED5) Graduation from a recognized college or 

university with a Masterôs degree including 18 

semester hours of professional education credits, 

and 30 semester hours of graduate credits 

beyond the Masterôs degree.   

12 

Teacher VI (ED6) Graduation from a recognized college or 

university with a terminal degree including at 

least 18 semester hours of professional 

education credits.   

2 

 

Teacher Qualifications 

The Guam Department of Education teacher qualifications are based on Guam Education Board Policy 

1000 and the certification requirements established by the Guam Commission for Educator Certification, 

aligned with local laws. 
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Administrators Data 

 

Position 

 

Name 

 

Education 

 
Years at 

Okkodo High 
School 

 
Total Years 

Administrative 
Experience 

 
Prior Years 
Experience 

Principal 

Begona 
Flores 

 
M.Ed. 5 32 4 Teacher 

Assistant 

Principal 

Angelo 
Barcinas 

M.Ed. 2 2 6 Teacher 

Assistant 

Principal 
Rita Flores M.Ed. 10 10 7 Teacher 

Assistant 

Principal 
Emily Meno M.Ed. 10 6 15 Teacher 

Assistant 

Principal 

Sarah 
Valencia 

M.Ed. 2 7 10 Teacher 

 

Support Staff 

Admin Officer  Computer 

Operator 

Clerical School Aides One-to-One 

Aides 

1 1 4 12 13 

 

Cafeteria Truant Officers/Social 

Workers 

School Resource 

Officers 

Instructional Program 

Aides 

15 3 2 3 

 

Truant officers, social workers, and School Resource Officers (SROs) service other schools, as well.  

They are on campus intermittently throughout the school year.  The SROs are present at least two or 

three times per week. 
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Schoolwide Learner Outcomes 

The mission of Okkodo High School is to provide a respectful environment for quality learning that 

builds knowledge and skills to succeed in the twenty-first century.  The faculty and staff of OHS have 

developed four learner outcomes that all students should achieve by the time they graduate.  These 

learning results will help students to succeed in college or in their careers as twenty-first century adults. 

The schoolwide learner outcomes (SLOs) include the four Es: Excellence in academics, Effectively 

communicate with others, Embrace cultural diversity, and Environmentally respectful. 

Performance indicators have been developed to help measure how well students are doing with meeting 

these expectations. 

Excellence in Academics:  Students demonstrate this by passing all classes through hard work and 

initiative, taking advantage of academic opportunities, self-directed learning, and solving problems 

using critical and creative thinking skills. 

 

Effectively Communicate with Others:  Students demonstrate this by writing English 

proficiently, successfully exchanging information through reading and listening skills, using 

nonverbal techniques to communicate accurately with others, and being aware of wider 

communication through use of technology. 

 

Embrace Cultural Diversity :  Students demonstrate this by interacting with culturally diverse 

groups, respecting cultural differences, seeking opportunities to learn about differences, and 

interpreting cultural experiences from more than one world view. 

 

Environmentally Respectful:  Students demonstrate this by participating in recycling efforts, 

joining or initiating beautification projects, donating time or talent to community needs, and 

getting involved in social and political issues. 

 

The SLOs reflect the learning needs of Okkodo High School students and the expectations of 

parents, students, and staff.  They encourage students to be self-directed learners by taking 

responsibility for their academic success.  They help students to build social skills needed for life 

in a multicultural world.  Finally, the SLOs focus on community involvement and outreach.  When 

students graduate from Okkodo High School, they will be well-prepared for the world ahead of 

them. 

 

Each semester, teachers identify students who show great progress in or exemplary performance of the 

SLOs.  The students are recognized in a schoolwide SLO ceremony where they are given certificates and 

incentives.  The SLO ceremony is a way to encourage students to achieve the learning outcomes and to 

celebrate their progress.  The ceremony emphasizes the behaviors that exemplify the SLOs. 
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Student Achievement Data 

Okkodo High School tracks the number of students who fall below average or fail one or more of their 

courses.  The school also analyzes student performance on ACT Aspire assessments and Standards-

Based Assessments, both are district-wide assessments.  Schoolwide efforts are made to improve student 

achievement.  Teachers employ research-based strategies such as McRELôs Classroom Instruction That 

Works (CITW), Thinking Maps (TMs), and Sheltered Instruction Observation Protocol (SIOP).  The 

teachers recently began implementing proficiency scales to better assess student mastery.  They are also 

using formative assessments to reteach material when needed.  A schoolwide intervention system (SIS) 

has been implemented since SY 14-15 to offer academic intervention and cocurricular activities for 

students. 

 

Semester Marks 

 

 

 

Trends in semester marks show that the number of failing and below average grades increase 

significantly in second semester.  This occurs in all four core content areas.  
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Schoolwide Intervention System (SIS) 

The schoolôs intervention program, SIS, offers students an extra hour each week with their teachers for 

tutoring.  If  students are struggling in more than one subject area, their ELA or math classes take 

priority.  Each semester, 250 to 350 students are tutored in ELA, math, and science.  Approximately half 

of the students are able to pass their classes by the end of the semester.  As a result of SIS, we are able to 

cut the potential number of failing grades by half, each semester. 

ACT Aspire is the district-wide summative assessment used to measure studentsô progress toward 

college and career readiness.  The scale scores are linked to college data through the ACT college 

readiness assessment.  They are also linked to the ACT National Career Readiness Certificate program.  

A ready score means the student is on target to earn a passing grade in a college-level course.  It a 

district decision to administer the ACT Aspire to ninth and tenth graders only.  The subtests include 

English, Reading, and Mathematics.  

 

 

According to GDOEôs Division of Research, Planning, and Evaluation, exemplary performance was not 

reported from 2014 to 2016, although there were students who reached that level.  Exemplary numbers 

were included in the ready level.  Starting with results from 2017, the exemplary level will be included.  

These test results for Okkodo High School reveal a need to improve achievement in all test areas, 

especially in reading and math for the ninth and tenth-graders.  The schoolwide action plan focuses on 

efforts to improve this.  Goals, expectations, and activities to increase student achievement in literacy 

and math skills are identified in the plan. 
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Another district-wide summative test used to measure student achievement is the Standards-Based 

Assessment (SBA).  This assessment tool was developed by local teachers and is administered only to 

students who are enrolled in specific content courses.  The content areas that are tested include: English 

11 and English 12, Algebra 1, Geometry, Algebra 2, Physical Science, Biology, Chemistry, Anatomy, 

Geography, Guam History, World History, US History, and US Government.  
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Students perform better in English Language Arts as they reach eleventh and twelfth grade.  However, a 

need to improve student achievement still exists, particularly in mathematics.  The school community is 

committed to improving this.  The action plan details efforts to address this.   
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Advanced Placement Data 

Course Offerings & Student Enrollment 

 SY 2014 ï 2015 SY 2015 ï 2016 SY 2016 ï 2017 SY 2017 ï 2018 

Literature & Composition X X X X 

Language & Composition    X 

US Government X X X X 

Calculus AB  X X X 

US History   X X 

     X = offered 

 

 

Since SY 2014 ï 2015, the number of AP courses offered at Okkodo High School has increased. AP 

Calculus AB was offered in SY 2015 ï 2016, while AP US History was offered in SY 2016 ï 2017. The 

number of students enrolled in AP courses also increased by about 40-50 students each year.   
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Advanced Placement courses are offered in schools upon approval by the College Board. The purpose of 

AP courses and exams is for students to earn college credit while they are still in high school. Since SY 

2014 ï 2015, the percentage of students taking the AP exam has decreased. This may be due to the cost 

of the AP Exam (at least $90 per exam since SY 2015 ï 2016) or students not feeling prepared to take 

the exam. 

 

72%

33% 31%
28%

67% 69%

0%

10%

20%

30%

40%

50%

60%

70%

80%

SY 2014 - 2015 SY 2015 - 2016 SY 2016 - 2017

P
e

rc
e

n
ta

g
e

Percentage of Students Who Take the AP Exam

Percentage enrolled who took an exam

Percentage enrolled who did not take exam

0 0 1

10

4
10 0

4
6 6

21

0 0 1 1 0

30

0

5

10

15

20

25

30

35

5 4 3 2 1 Did not take
exam

N
u

m
b

e
r 

o
f 

S
tu

d
e

n
ts

AP Literature  Exam Scores

SY 2014 - 2015 SY 2015 - 2016 SY 2016 - 2017



 

21 
 

 

The number of students enrolled in AP Literature has steadily increased since SY 2014 ï 2015. There is 

still a large number of students enrolled in this class who do not take the AP exam. However, the 

average exam score for this course has steadily increased since SY 2014 ï 2015.  
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The number of students enrolled in AP Government has steadily increased since SY 2014 ï 2015. There 

was a large number of students who did not take the exam in SY 2015 ï 2016.  Teacher retention for the 

course was not steady.  It is important to note that the College Board states that the longer a person 

teaches a particular AP course the average exam score will increase.       
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 AP Calculus was offered the last two years at Okkodo High School, and generally has an enrollment of 

15 students or less. Since SY 2015 ï 2016, the average exam score has increased. The number of 

students who did not take the exam also increased from 2 to 4 students.  

 

 

0

1.3

2.2

0

0.5

1

1.5

2

2.5

SY 2014 - 2015 SY 2015 - 2016 SY 2016 - 2017

A
ve

ra
g
e

 E
xa

m
 S

co
re

AP Calculus AB Average Exam Scores

0 0 0 0 0 00 0 0 0 0 00 1 0

6
3

45

0

5

10

15

20

25

30

35

40

45

50

5 4 3 2 1 Did not take
exam

N
u

m
b

e
r 

o
f 

S
tu

d
e

n
ts

AP US History Students & Exam Scores

SY 2014 - 2015 SY 2015 - 2016 SY 2016 - 2017



 

24 
 

 

 

AP US History was offered for the first time in Okkodo High School during SY 2016 ï 2017. A large 

number of students did not take the exam. The average exam score was 1.9.  

In conclusion, teachers of AP courses work with their respective departments to ensure students entering 

AP courses after taking a regular or honors prerequisite are prepared to handle the rigor and expectations 

of AP courses. The AP program at Okkodo High School has improved as supported by increases in 

average exam scores.  
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Chapter II:  Progress Report  

Summarize progress on each section of the current schoolwide action plan that incorporated all schoolwide 
critical areas for follow-up from the last full self-study and all intervening visits. 

 

The following critical areas identified by the visiting committee in 2015 are as follows: 

 
1. Continue to improve student academic achievement in core curricular areas to meet 
Schoolwide Learner Outcomes and Guamôs Department of Education Common Core 
Standards growth targets, including schoolwide subgroups such as ELL, Sp.Ed. and 
socioeconomically disadvantaged students.  
 
2. Guam Department of Education should improve student, teacher and class access to 
current instructional technology and increase professional development opportunities for 
its use and accountability efforts to monitor effective implementation of new initiatives and 
programs.  
 
3. Increase all student proficiency on mathematics and English Language Arts to meet 
and/or exceed Guam Department of Education expectations and address possible test 
apathy among all grade levels and increase studentsô performance on all standardized tests  
 
4. The school Leadership Team should provide opportunity and/or forum for studentsô voice 
to be heard on an ongoing basis. An important stakeholder, students need to have forums 
for raising issues via their student leaders as well as through other venues. Students will 
have models of citizen participation by being active stakeholders in their own education at 
Okkodo High.  
 
5. Continue to increase the capacity of faculty and staff to collect, disaggregate, and analyze 
student performance data (including classroom data) in order to make informed decisions 
in the implementation of rigorous Common Core Standards-based curriculum, instruction, 
assessment and accountability strategies in the classrooms.  

 

Goal one of the schoolwide action plan is a direct result of the schoolôs self-study and both previous 

visits.  Goal one is to improve student academic achievement in core curricular areas to meet SLOs and 

GDOE Common Core Standards growth targets, including schoolwide subgroups such as ELL, SPED, 

and socioeconomically disadvantaged students and address possible test apathy among all grade levels.  

This goal addresses critical areas one and three as identified by the last visiting committee. 

The school has been diligently working toward achieving this goal.  Support for struggling students is 

offered through the schoolôs intervention program, Schoolwide Intervention System or SIS.  Once a 

week, for grades ten through twelve, struggling English and math students spend one hour in tutoring 

sessions.  The hour is spent on extra instructional time with the teacher in a smaller setting.  Students 

also use this time practicing and applying skills for mastery.  ESL and Special Education mainstreamed 

students participate in this program, as well.  Sheltered ESL students spend this extra time practicing 

their skills with the ESL math or English teachers.  When students reach the established benchmark of 

65% in their English or math class, they are removed from tutoring and placed in a cocurricular class or 

study hall.   
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The goal of offering cocurricular opportunities for students is to get them involved with school clubs or 

organizations so they can build a sense of belonging and pride in their school.  Because students choose 

cocurricular classes based on their interests, this helps to keep them motivated about learning and 

research shows that they will be less likely to drop out.  The cocurricular class is an extension of skills 

learned in a regular subject area.  One example of this is Mock Trial, an extension of American 

Government and Theater. Or a cocurricular class can teach a new craft or skill such as quilling.  Students 

also have the option to attend study hall where they work independently to complete assignments or 

catch up on reading. Each cocurricular class provides opportunities for students to build success in 

achieving the schoolwide learner outcomes. 

SIS for the Freshman Academy also includes one-hour tutoring sessions.  However, their cocurricular 

offerings focus on study skills and responsible behaviors needed to be successful high school students.  

These SIS courses also provide opportunities for students to practice the SLOs.  

Each semester, approximately two-hundred students are tutored in math and one-hundred are tutored in 

English.  On average, about half of the students who start tutoring, during SIS, are able to earn passing 

scores by the end of the semester.  This reduces the number of potential failing grades by half each 

semester.    

In the classroom, teachers encourage students to do their best on tests such as PSATs, ASVAB, ACT 

Aspire, and SBAs.  Counselors explain the importance of the tests to students.  Counselors conduct 

grade level meetings to encourage students to take tests seriously and to do their best. The Schoolwide 

Learner Outcomes (SLO) ceremony offers incentives for students to do their best in academics.  It 

recognizes students, in a schoolwide setting, for progress in achieving the SLOs or for exemplary 

performance.      

District-wide assessment results show gains in English Language Arts and some areas of Mathematics.  

The school is committed to increasing student achievement and will continue its efforts to improve in 

this area.  This goal will remain in the revised action plan. 

Goal two of the action plan calls for the school leadership team to provide a forum for studentsô voices 

to be heard on an ongoing basis.  The forum will allow students to raise issues via their student leaders.  

This goal stems from the visiting committeeôs critical area number four.  The schoolôs Student Body 

Association has made great strides in accomplishing this goal.  A recent perception survey reveals that a 

high percentage of students feel that they are able to voice their concerns and have their issues heard by 

the school leadership.  More details about this goal can be found in chapter four in the School Climate 

and Student Personal and Academic Growth section.  Because the goal has been met, it will not be 

included in the revised action plan.   

Goal three is to continue to increase the capacity of faculty and staff to collect, disaggregate, and 

analyze student performance data (including classroom data) in order to make informed decisions in the 

implementation of rigorous Common Core Standards-based curriculum, instruction, assessment, and 

accountability strategies in the classrooms.  This goal addresses critical areas numbers two and five from 

the visiting committee.  There has been much progress made in building capacity with faculty and staff.  

The amount of professional development that has been offered over the last three years has improved 

teaching and assessment methods.  The school needs to continue efforts to more effectively collect, 

disaggregate, and analyze data.  This goal will be included in the revised action plan. 
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Chapter III:  Student /Community Profile  ð Overall Summary from Analysis 
of Profile Data and Progress  

Provide an overall summary from the analysis of the profile data: 

¶ Based on past progress and current data, explain the implications of the data with respect to 
student performance 

¶ Select two to three student learning needs based on the data, noting the correlated schoolwide 
learner outcomes 

¶ List important questions that have been raised by the analysis of the student performance, 
demographic, and perception data to be used by Home and Focus Groups in their study. 

 

Semester marks reveal that most of the failing and below average grades occur in Math and ELA.  

Science is the next highest area, followed by Social Studies.  The trend shows that there are more failing 

or below average grades in second semester than in first. 

An important question that was raised was, ñWhy is this happening in second semester compared to first 

semester?ò  Possible reasons for this include student apathy and an increase in course rigor based on 

second semester content. 

 

According to the ACT Aspire assessment, approximately 64% of our freshmen are not on track to be 

successful in a college-level English class and 80% are close or need help in Reading.  Approximately 

86% of our freshmen are not on track to be successful in a college-level Math class. 

Important questions raised by these findings are: Is the content of freshman courses aligned with ACT 

Aspire skills?  Do the students enter high school with necessary skills to perform at grade-level?  Are 

teachers receiving professional development to address target areas and needed level of rigor?      

 

Approximately 56% of sophomores are not on track to be successful in a college-level English class and 

85% are close or need help in Reading.  About 96% of sophomores are not on track to be successful in a 

college-level Math class, according to the ACT Aspire assessment. 

Important questions raised by these findings are: Is the content of freshman courses aligned with ACT 

Aspire skills?  Do the students enter high school with necessary skills to perform at grade-level?  Are 

teachers receiving professional development to address target areas and needed level of rigor?      

 

According to Standards-Based Assessments, an average of 86% of students are below basic in Algebra 1 

skills.  About 77% of students are below basic in Algebra 2 skills and approximately 94% of students are 

below basic in Geometry skills. 

Important questions raised by these findings are: Is the content of freshman courses aligned with SBA 

skills?  Do students have pre-requisite skills to perform at grade-level?  How much of content are we 

able to cover by the time students are tested?  Are teachers receiving professional development to 

address target areas and needed level of rigor?      

 

An average of 59% of students are below basic in Chemistry skills and 55% are below basic in World 

History skills. 
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Important questions raised by these findings are: Is the content of freshman courses aligned with SBA 

skills?  Do the students start the class with necessary skills to perform at grade-level?  Are teachers 

receiving professional development to address target areas and needed level of rigor?      

Okkodo High School students are expected to practice excellence in academics and to effectively 

communicate with others.   The school is taking steps to increase student achievement and attainment of 

the schoolwide learner outcomes.  Departments and PLCs are discussing ways to accomplish this.  The 

schoolôs action plan has been revised to reflect strategies that faculty and staff will take to improve 

student performance over the next few years. 
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Chapter IV:  Self -Study Findings  

For each criterion, respond to the indicators and related prompts for each criterion and note the supporting 
evidence. Refer to the areas to analyze and examine in determining the degree to which the criterion is 
being met. 

For each category, provide the following: (1) the identification of strengths and (2) the identification of 
prioritized growth areas. 

Č Note: The five criteria categories are: 

A.  Organization: Vision, Mission, Schoolwide Learner Outcomes, Governance, Leadership and Staff, and 
Resources 

B.  Standards-based Student Learning: Curriculum 

C.  Standards-based Student Learning: Instruction 

D.  Standards-based Student Learning: Assessment and Accountability 

E.  School Culture (Environment) and Support for Student Personal and Academic Growth. 

 

Category A. Organization: Vision, Mission, Schoolwide Learner Outcomes, 
Governance, Leadership and Staff, and Resources 

A1. Vision, Mission, and Schoolwide Learner Outcomes Criterion 

The school has a clearly stated vision and mission (purpose) based on student needs, current educational 

research, and the belief that all students can achieve at high academic levels. Guided by the Guam 

Department of Education State Strategic Plan the schoolôs purpose is defined further by academic 

standards, schoolwide learner outcomes, and the schoolwide plan. 

Vision, Mission, Schoolwide Learner Outcomes, Profile, Schoolwide Action Plan 

A1.1. Indicator: The school has established a clear, coherent vision and mission of what students should 

know and be able to do; the schoolôs action plan is based upon high-quality standards and is congruent 

with research, practices, the student/community profile data, and a belief that all students can learn. 

A.1.1. Prompt: Evaluate the degree to which the development of the schoolôs vision, mission, and 

schoolwide action plan has been impacted by pertinent student/community profile data, identified global 

competencies, and current educational research. 

Findings Supporting Evidence 

Okkodoôs mission statement is aligned with the vision of 

GDOE, which is that every student will be respectful, 

responsible, and ready for life.  Okkodo High Schoolôs 

mission is to provide a respectful environment for quality 

learning that builds knowledge and skills to succeed in the 

twenty-first century.  The schoolôs mission and schoolwide 

learner outcomes were developed specifically with the OHS 

student profile and demographics of the school community in 

mind. Seventy-one percent (71%) of teachers were in 

agreement that there is an existing process for regular review 

and revision of these items. 

School Profile 

Mission Statement 

Schoolwide Learner Outcomes 

Daily Announcements 

Okkodohighschool.net 
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The first schoolwide learner outcome is to be effective 

communicators.  The demographics show a consistent 

increase in the number of students who hear or speak a 

language other than English at home.  Sixty-three percent of 

the student population is identified as ESL (English as a 

Second Language).  Okkodo High School students are 

expected to demonstrate effective communication skills, 

which includes English proficiency, in order to be successful 

in a global economy.   

The next schoolwide learner outcome is to embrace cultural 

diversity.  The demographics reveal that other than the three 

main ethnic groups; Filipino, Chamorro, and Chuukese, there 

are at least a dozen other ethnicities represented.  This make-

up is a microcosm of the island population.  The school 

community agrees that it is necessary to expect students to be 

able to not only tolerate other ethnicities but to embrace and 

appreciate them as well if they are going to be successful in 

the twenty-first century.   

In keeping with a mandate of the Guam Legislature to practice 

service learning and to encourage students to be mindful of 

their duties as stewards of the environment, the school expects 

students to be environmentally respectful.  Students from 

small Pacific islands know first-hand the adverse effects of 

climate change.  This expectation encourages students to be 

attentive to behavior that could harm their environment. 

Lastly, an expectation of the school community is that 

students will value and promote excellence in academics. A 

study of semester marks and annual standardized assessments 

reveal a need for students to do better academically. School 

programs, funding, and resources are all geared toward 

helping students meet these expectations and advance the 

schoolôs mission. 

The schoolwide learner outcomes are announced daily over 

the intercom and include examples of positive behavior that 

demonstrate the outcomes. They are also listed on the schoolôs 

website, okkodohighschool.net.     
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide 
Action Plan 

A1.2. Indicator: The processes to ensure involvement of representatives from the entire school community 

in the development/refinement of the vision and mission are effective. 

A1.2. Prompt: Evaluate the effectiveness of the processes that ensure involvement of the entire school 

community. 

Findings Supporting Evidence 

The current mission and schoolwide learner outcomes have 

been in effect since SY 11-12.  The process to develop this 

was lengthy and involved as many stakeholders as possible.  

Feedback from teachers was gathered through their 

department chairmen and faculty meetings, almost one-

thousand students provided their input through questionnaires.  

Surveys were sent home to parents to ensure that the 

expectations also reflect what the parents want their children 

to be able to do upon graduation.   

Faculty Meeting Agendas 

DC Meeting Agendas 

 

Understanding of Vision, Mission, Schoolwide Learner Outcomes, and Schoolwide Action Plan 

A1.3. Indicator: Students, parents, and other members of the school community demonstrate understanding 

of and commitment to the schoolôs vision and mission, schoolwide learner outcomes, and action plan. 

A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members 

of the schoolôs community understand and are committed to the schoolôs vision, mission, and the 

schoolwide action plan. 

Findings Supporting Evidence 

The schoolôs mission statement and schoolwide learner 

outcomes are published in every classroom, on bulletin 

boards, and on every official agenda, memo, or letter given 

out to stakeholders.  Student officers announce the mission 

and outcomes every morning over the schoolôs public 

announcement system.  Every morning one outcome is 

announced along with an example of how to practice it to 

ensure that the school community understands the schoolôs 

goals.  Additionally, one of the schoolwide learner outcomes 

is featured at the opening of PTSA meetings.  The mission 

and outcomes are explicitly stated in lesson plans, field trip 

forms, and assembly or activity plans. Based on perception 

surveys, 89% of students and 89% of parents are aware of 

OHSôs vision and mission. Ninety percent (90%) of students 

and 83% of parents are aware of OHS SLOs.  

Daily Bulletin 

Announcements 

School Correspondence 

Lesson Plans 

Field Trips 

Assembly/Activity Agendas 

Parent and Student 

Perception Surveys 

Regular Review and Revision 

A1.4. Indicator: The school is implementing an effective process for regular review/revision of the school 

vision, mission, schoolwide learner outcomes, and the schoolwide action plan based on student needs in 
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an evolving global society. 

A1.4. Prompt: Evaluate the effectiveness of the process for regular review/revision of the school vision, 

mission, schoolwide learner outcomes, and the schoolwide action plan. 

Findings Supporting Evidence 

Every year, the school develops a report to determine the 

schoolôs progress towards fulfilling the mission and 

outcomes. Teachers and staff are given electronic copies of 

the report.  Demographic, program, and curriculum data are 

reviewed.  Decisions are made based on the review.  The 

Schoolwide Intervention System was developed as a means to 

provide tutoring for students who were struggling in their 

classes. For example, it was determined that the school 

needed a more tangible means to evaluate and encourage 

attainment of the SLOs.  As a result, a rubric was developed 

for teachers to assess students.  Every semester a SLO 

Recognition Ceremony is held to encourage students to strive 

for attainment, 65% of teachers found the current selection 

process for SLO awards to be effective. 

WASC Progress Reports 

SLO Rubric 

SLO Recognition Ceremony 
Agenda 

Schoolwide Intervention System 
Data 

Perception Surveys 

 

Schoolwide Learner Outcomes and Vision and Mission 

A1.5. Indicator: Schoolwide learner outcomes and academic standards are reflected in the schoolôs vision 

and mission.   

A1.5. Prompt: Evaluate the ways in which schoolwide learner outcomes and academic standards are 

reflected in the schoolôs vision and mission. 

Findings Supporting Evidence 

The mission of Okkodo High School is to provide a respectful 

environment for quality learning that builds knowledge and 

skills to succeed in the twenty-first century.  The schoolwide 

learner outcomes are to effectively communicate with others, 

practice excellence in academics, embrace cultural diversity, 

and be environmentally respectful.  The learner outcomes are 

embedded in the mission statement.  The qualities necessary 

to meet the schoolôs mission are described in the learner 

outcomes.  Being able to communicate effectively and 

embrace diversity are qualities necessary to succeed in the 

twenty-first century.  The goal to increase student academic 

achievement is reflected in the mission.    

School Mission Statement 

Schoolwide Learner 

Outcomes 
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A2. Governance Criterion 

The schoolôs program and operations are in alignment with a) the Guam Board of Educationôs policies and 

b) the Guam Department of Education rules, regulations, and procedures.  The Board of Education 

delegates implementation and monitoring of these policies to the Guam Department of Education.   

Understanding the Role of the Governing Authority 

A2.1. Indicator: The school community understands the governing authority's role, including how 

stakeholders can be involved. 

A2.1. Prompt: To what degree does the school community understand the governing authorityôs role, 

including how stakeholders can participate in the school's governance? 

Findings Supporting Evidence 

Currently, there is a clear understanding of the relationship 

between the Guam Education Board and the school 

community. Seventy-nine percent (79%) of parents 

understand Guamôs Education Policy Boardôs role and how its 

decision guide the work of the school.  Changes to the role of 

board members, made over the last seven years, clearly define 

the roles of board members in relation to the superintendent, 

The change is primarily from one of general supervision to 

one of policy making.  Board members are required to receive 

training that will safeguard against micromanaging the 

department. One concern is that 91% of OHS teachers believe 

there is a lack of collaboration between the board and 

stakeholders and fear to express their concerns due to lack of 

anonymity. 

The school community understands that they can participate 

in the schoolôs governance by attending board meetings and 

voicing their concerns. On occasion, Okkodo High School 

hosts board meetings.  Eighty-three percent (83%) of students 

are aware that they have the option to voice their concerns by 

communicating with the class council officers.  Another way 

for stakeholders to participate in the schoolôs governance is to 

bring issues or concerns to the principal at PTSA meetings. 

Eighty percent (80%) of parents participate in the schoolôs 

planning process by attending PTSA meetings.  The principal 

makes these issues known to the Superintendent and he, in 

turn, discusses the issues with the board. 

Title 17 Chapter 3 of Guam 

Code Annotated 

Guam Public Law 30-183 

Guam PL 31-019 

Board Meeting Agendas 

Parent-Teacher-Student 

Association 

Parent-Teacher Conference 

Perception Surveys 

Relationship Between Governing Authority and School 

A2.2. Indicator: The schoolôs stakeholders understand the relationship between the governing authorityôs 

decisions, expectations, and initiatives that guide the work of the school. 

A2.2. Prompt: Provide examples of how stakeholders understand the relationship between the governing 

authorityôs decisions, expectations, and initiatives that guide the work of the school. 
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Findings Supporting Evidence 

School stakeholders understand the relationship between the 

Board and their involvement in school decisions.  The school 

administrators inform parents and students of the Boardôs 

decisions and expectations through student and parent 

orientations.  At the orientations, administrators discuss the 

five goals that the Board has adopted in the GDOE State 

Strategic Plan and draws the connection from those goals to 

the schoolôs mission and student expectations.  Every 

professional development session is planned in alignment 

with the Boardôs five goals.  Teachers and administrators 

understand that the curriculum standards and district-wide 

assessments are adopted by the Board.  Board decisions are 

disseminated to school stakeholders through the 

Superintendentôs office.  The district office keeps employees 

informed through the GDOE email network.  The Board of 

Education and district management maintain an up-to-date 

website for stakeholders to easily access information. 

Grade-Level Orientation 

Agendas 

Faculty Meeting Agendas 

PD Planner 

PD Agenda 

Guam Board of Education 

Website ï Goo.gl/5hP55V 

 

Faculty, Staff, and Governing Authority 

A2.3. Indicator: There is clear understanding about the relationship between the governing authority and 

the responsibilities of the faculty and staff.  

A2.3. Prompt: To what degree is there clear understanding about the relationship between the governing 

board and the responsibilities of the faculty and staff? 

Findings Supporting Evidence 

Teachers and administrators understand that the curriculum 

standards and district-wide assessments are adopted by the 

Board. Teachers use these standards to guide daily learning 

objectives and schoolwide learner outcomes.  Administrators 

use them to determine systemic intervention efforts.  

Information regarding Board decisions are transmitted to the 

professional staff via email, memorandums, or presentations 

during faculty meetings.  The Guam Board of Education also 

maintains a website that provides access to updated 

information. 

Guam Board of Education 

Website ï Goo.gl/5hP55V 

Lesson Plans 

Schoolwide Learner 

Outcomes 

PD Agendas 

Faculty Meeting Agendas 

New Teacher Mentoring 

Collective Bargaining 

Agreement 
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A3. Leadership and Staff Criterion ï Data-Informed Decision-Making 

Based on multiple sources of data, the school leadership and staff make decisions and initiate activities 

that focus on all students achieving the schoolwide learner outcomes and academic standards. The school 

leadership and staff annually monitor and refine the schoolwide action plan based on the analysis of data 

to ensure alignment with student needs. 

Broad-Based and Collaborative Planning Process 

A3.1. Indicator: The schoolôs planning process is broad-based, collaborative, and has the commitment of 

the stakeholders, including the staff, students, and parents. 

A3.1. Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based, 

collaborative, and fosters the commitment of the stakeholders, including the staff, students, and parents. 

Findings Supporting Evidence 

The school planning process is broad-based and collaborative. 

Teachers and staff are committed to school improvement. 

According to a survey, 77% of the faculty and staff agree that 

administration, faculty and staff share leadership roles in 

making decisions to improve student achievement.  Decisions 

for the school action plan are determined by student needs.  

The plan is also developed with staff input. Sixty-eight 

percent (68%) of teachers are aware of goals stated in the 

schoolôs action plan.  The schoolôs leadership team is made up 

of administrators and faculty and staff representatives and the 

DCs of each department.  The Department Chairmen relay 

information from the leadership team to the teachers as well 

as solicit input and feedback from the teachers and report to 

the leadership team.  This feedback is taken into consideration 

when developing the school action plan.  The school action 

plan is developed by the faculty and staff.  A draft is 

presented to them at faculty meetings and professional 

development sessions for further input or feedback before the 

final version is complete.  Analysis of student achievement is 

the basis for the school action plan.  Student achievement data 

is presented to parents and reported to the wider community 

through different media outlets. Seventy percent (70%) of 

parents surveyed are aware of the schoolôs action plan.  

However, the development of the plan is done almost 

exclusively by the teachers and administrators with a strong 

influence from student input through their Student Body 

representatives. 

PD Agendas 

Leadership Team Meeting 
Agendas 

Department Meeting Agendas 

School Action Plan 

PLC Binders 

Schoolwide Intervention System 
Data 

Freshman Academy Data 

Perception Surveys 

Correlation between Student Learning and the Schoolwide Action Plan 

A3.2. Indicator: The analysis of multiple sources of data (e.g., demographic, student achievement, 

perceptual process) guides the schoolôs schoolwide action plan. 

A3.2. Prompt: How does the school ensure that the analysis of multiple sources of data, schoolwide learner 

outcomes, and academic standards are incorporated into the schoolwide action plan and impact the 

development, implementation, and monitoring of the plan? 
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Findings Supporting Evidence 

Critical learner needs are the basis of the school action plan. 

Okkodo High School faculty and staff are continuously 

seeking ways to increase student achievement.  The school 

action plan clearly describes actions that need to be taken and 

timelines for accomplishments.  As critical learner needs 

change, so does the plan.  Based on the needs of the students, 

the action plan is consistently reviewed and refined.  The 

school action plan currently focuses on increasing student 

achievement in Math and ELA, focusing PD on these critical 

learner needs, and finding various ways for studentsô voices to 

be heard by school officials.   

School Action Plan 

SBA Meeting Agendas 

Faculty Meeting Agendas 

Leadership Team Meeting 
Agendas 

Schoolwide Intervention System 
Data 

Freshman Academy Data 

Alignment of All Resources and the Schoolwide Action Plan 

A3.3. Indicator: There is correlation between the allocation of time/fiscal/personnel/material resources and 

the implementation, monitoring, and accomplishment of the schoolwide action plan. 

A3.3. Prompt: Evaluate the degree to which the allocation of all resources supports the implementation, 

monitoring, and accomplishment of the schoolwide action plan. 

Findings Supporting Evidence 

Fiscal and material resources are allocated for programs that 

will increase achievement of schoolwide learner outcomes.  

OHS is a leased-school, the Government of Guam leases the 

facilities from a private company.  This relationship helps the 

school to maintain a facility that is conducive to keeping 

equipment and supplies at optimal conditions.  Teachers and 

staff channel their needs to their department chairmen.  The 

DCs then make those requests known at the leadership team 

meetings.  The requests are included in the budget proposal.  

Although the school leadership includes these requests in the 

budget, the final determination about how much money is 

allotted to the school is dependent upon the Government of 

Guamôs fiscal condition.  The librarian uses funds to support 

achievement by purchasing educational technology, novels, 

video and audio recordings, and various reference books, to 

name a few. This school year, Social Studies teachers each 

received a multimedia projector and the science department 

received two three-dimensional printers.  The fine arts 

department received a grant of approximately fifty-thousand 

dollars.  This grant was used to purchase equipment and 

instruments that are also benefiting the Chamorro language 

department.  Over the past few years, other content teachers 

received equipment.  Using non-appropriated funds such as 

school clubs, organizations, and administrative funds purchase 

resources to supplement school programs.  

School Budget 

Library Funds  

Department Meeting Agendas 

Leadership Meeting Agendas 
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Progress Monitoring of the Schoolwide Action Plan 

A3.4. Indicator: The schoolôs Leadership Team has defined roles and responsibilities and monitors the 

progress of the implementation of the schoolwide action plan.  

A3.4. Prompt: Comment on the roles and responsibilities of the schoolôs Leadership Team. Evaluate the 

degree to which this team monitors the progress of the implementation of the schoolwide action plan.  

Findings Supporting Evidence 

The school principal oversees all school operations.  She has 

four assistant principals who are tasked with managing 

specific duties.  One assistant principal oversees Curriculum, 

Instruction, and Assessment, another assistant manages 

business and facility issues and special education compliance.  

One assistant principal deals with attendance issues and the 

English as a Second Language program.  Finally, there is an 

assistant principal who manages student discipline.  As each 

administrator meets the goals of their specific areas, they are 

likewise accomplishing the goals of the school action plan.  

Each assistant principal works with a specific department of 

teachers to improve or extend effective instructional practices 

through classroom observations and by providing meaningful 

feedback.  This process leads to higher student academic 

achievement, the goal of the school action plan. 

OHS Organizational Chart 

Guam Professional Teacher 

Evaluation Program 

School Community Council 

A3.5. Indicator: The School Community Council (SCC) reviews and monitors the schoolwide action plan, 

and provides opportunities for stakeholder input and feedback. 

A3.5. Prompt: To what extent does the SCC review and monitor the schoolwide action plan and provide 

opportunities for stakeholder input and feedback? 

Findings Supporting Evidence 

Input from the school community determines the contents of 

the schoolwide action plan.  Administrators and teachers 

identify critical academic needs based on student achievement 

data.  Addressing critical academic needs is one goal of the 

action plan. Another goal of the action plan comes directly 

from students. This goal seeks various ways to give the 

student body a voice in school activities.  Another goal of the 

action plan deals with providing relevant, research-based 

strategies to expand effective instruction to improve student 

achievement.  Goals of the action plan are constantly 

discussed at faculty meetings, Professional Development 

sessions, Department meetings, Leadership Meetings, PTSA 

meetings, and in Student Body Association meetings.  The 

action plan is the topic of discussion at every leadership 

meeting. 

School Action Plan 

Leadership Meeting Agendas 

SBA Meeting Agendas 

PTSA Meeting Agendas 

PD Agendas 

Department Meeting Agenda 
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A4. Leadership and Staff Criterion ï Schoolwide Organization for Student Achievement 

A qualified staff facilitates the achievement of the schoolwide learner outcomes, academic standards, and 

the successful implementation of the schoolwide action plan through a system of preparation, induction, 

and ongoing professional development. 

Qualifications of Staff 

A4.1. Indicator: The school implements state personnel policies and procedures to ensure that staff are 

qualified based on background, training, and preparation. 

A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs are qualified for their 

responsibilities within any type of instruction to ensure quality student learning and teaching. 

Findings Supporting Evidence 

Okkodo High School reviews the backgrounds of all the staff 

to find those who have proper training and preparation.  The 

administrators must be certified in Administration and 

Supervision and must maintain a valid teaching certificate.  

OHS teachers are evaluated on a yearly basis using the 

guiding principles of the Guam Department of Educationôs 

Professional Teacher Evaluation Program (PTEP) standards 

and McRELôs Power Walkthrough evaluation program.  The 

PTEP evaluation, signed by the principal, is also required in 

order for teachers to be able to recertify or reclassify.  Support 

staff, inclusive of school aides, one-to-one aides, instructional 

program aides, and clerical staff, must have a diploma from an 

accredited high school or have a General Education Diploma.  

The principal fills these positions with those who have 

experience with adolescents and are the most qualified 

candidates for the school site. In addition, the support staff go 

through specialized training and become certified prior to or 

during the school year as first responders in CPR, Applied 

Behavior Analysis Training, Autism Awareness, Guam Police 

Department Traffic Control Training, Safe Crisis 

Management, Restraining Techniques, Search and Seizure, 

Mediation Training, Bullying, and Sexual Harassment. 

Eighty-two percent (82%) of staff agree that OHS effectively 

supports PD with time, personnel and materials to help 

students achieve SLOs and academic standards. 

Guam Commission for Educator 
Certification 

OHS Master Schedule 

PTEP Binders 

List of Staff Training Sessions 

Staff Surveys 

Maximum Use of Expertise 

A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for 

all assignments so that the expertise of the staff members is maximized in order to promote quality student 

learning and teaching. 

A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process 

to ensure all staff are qualified and prepared for their responsibilities in order to promote quality student 

learning and teaching. 
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Findings Supporting Evidence 

Assistant principals are assigned to operations based on their 

strengths and background.  There is one assistant principal for 

Curriculum, one assigned to Attendance and ESL, one for 

Student Discipline, and one who is in charge of Special 

Education and Facilities.  Teacher assignments are determined 

by their content area of certification.  Within their content 

areas, teachers may express their preference for which 

discipline to teach.  For example, a teacher certified in social 

studies can express their preference to teach Guam History 

verses US History.  This process is completed through the 

development of Okkodoôs master schedule.  Teacher 

preferences are channeled through department chairmen.  The 

school maximizes its support staffôs expertise by assigning 

each individual to specific areas and situations where they are 

most needed.  During the school day, the school aides are 

maximized in the areas in which the students are present.  

Individuals are assigned to be responsible for parking lot and 

drop-off/pick-up areas during appropriate times.  Other staff 

members are assigned inside the school building in all the 

wings and common areas.  Their duties include supervising, 

monitoring, and ensuring the safety of all students.  They also 

help support teachers in the event that an unexpected situation 

arises in class.  Okkodo High School strives to ensure that 

every classroom has a fully certified teacher but in the event 

that there is an emergency or a substitute teacher is not 

available a school aide will act as a substitute. 

OHS Master Schedule 

List of Administrators 

Support Staff Assignments 

Department Meeting Agendas 

Leadership Meeting Agendas 

Defining and Understanding Policies and Procedures 

A4.3. Indicator: The school has clear written policies and procedures that define responsibilities and 

expectations, operational practices, and decision-making processes for administrators and staff. 

A4.3. Prompt: Evaluate the written policies and procedures that define responsibilities, operational 

practices, decision-making processes for administrators and faculty.  Determine the degree of clarity and 

understanding of these by administration and staff. 
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Findings Supporting Evidence 

The school has administrator and faculty-written policies, and 

handbooks that define responsibilities, operational practices, 

decision-making processes, and relationships of leadership 

and staff.  The schoolôs organization chart defines job titles 

and supervisor responsibilities.  In addition, specific job 

duties and functions are defined by the departmentôs job 

descriptions.  The departmentôs rules and regulations clarify 

employeesô job duties.  The submission of the schoolôs annual 

budget for approval also involves identifying staff positions at 

the school that will carry out programs and functions to 

support educational services for students.  The number of 

credentialed staff and support staff is determined by 

established ratios by the district that will adequately support 

student needs and ensure safety.  Additionally, the schoolôs 

faculty handbook and student handbook contain school rules 

and policies that further clarify and delineate how both staff 

and students will operate.  The decision-making process is 

best characterized as collaborative and broad-based.  

Leadership roles are, for the most part, representative of 

collective groups who vote for their leaders to represent their 

interests.  Faculty and student leaders are usually voted into 

their positions while some positions are appointed by advisors 

or administrators or assumed by volunteers. Furthermore, 

83% of parents surveyed are aware that OHS has clear 

policies and procedures for administrators, faculty, and staff 

for student achievement. 

Okkodo High School 
Organizational Chart 

GDOE Personnel Rules and 
Regulations 

Faculty Handbook 

Student Handbook 

Parent Surveys 

Internal Communication and Planning 

A4.4. Indicator: The school has effective structures for internal communication, planning, and resolving 

differences. 

A4.4. Prompt: How effective are the existing structures for internal communication, planning, and 

resolving differences? 
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Findings Supporting Evidence 

The school has effective structures in place for internal 

communication, planning, and resolving differences.  

Department meetings allow for active engagement of all staff.  

Issues or concerns are brought to the attention of the DCs.  In 

turn, the DCs bring up these issues with the Leadership Team.  

The team is made up of DCs and school administrators.  

Likewise, information from the administrators is disseminated 

to the teachers through the DCs at leadership meetings.  Each 

department holds meetings, at least, once a month and 

leadership meetings usually take place every week.  The 

administrators maintain an open-door policy for teachers who 

fall under their supervision for the Professional Teacher 

Evaluation Program.  Faculty meetings occur monthly.  

Another effective avenue for communication and planning is 

through the departmentôs email system.  All faculty and staff 

members have access to a GDOE email account.  This is the 

primary means of communication from the district-level to the 

school.  Personnel rules and regulations govern the manner for 

resolving differences.  Handling matters at the lowest level is 

usually practiced without having to go through the grievance 

procedure. 

Department Meeting Agendas 

Leadership Meeting Agendas 

GDOE Personnel Rules and 
Regulations 

PLC Binders 

Staff Actions/Accountability to Support Learning 

A4.5. Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff 

in shared responsibility, actions, and accountability to support student learning throughout all programs. 

This includes an evaluation of the collegial strategies used to implement innovations and encourage 

improvement, such as shadowing, coaching, observation, mentoring, group presentations. 

A4.5. Prompt: How effective are the processes and procedures for involving staff in shared responsibility, 

actions, and accountability to support student learning throughout all programs? Provide representative 

examples and data regarding impact on student learning. 
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Findings Supporting Evidence 

The school leadership has procedures in place to ensure staff 

share responsibility, actions, and accountability for student 

learning.  The process is one of collaboration.  The 

administration takes into consideration teacher input when 

making program decisions.  This ensures a shared vision 

among the teachers and commitment to program goals.  

Accountability is achieved through DC and administrator 

follow-ups.  DCs and administrators check on task completion 

and offer support when necessary.  During leadership and 

faculty meetings, student achievement data is shared and 

discussed.  The staff and administrators then develop an 

action plan to address weak areas.  Evaluation and 

documenting evidence manifests itself through reports needed 

by the school and district.  Annually, the school can measure 

its progress and make recommendations through performance 

indicators, budget preparation, school report card, 

accreditation follow-ups, and program reports such as the 

Schoolwide Intervention System, Eskuelan Puengi (Night 

School) and Summer School. 

Faculty Meeting Agendas 

Leadership Meeting Agendas 

School Action Plan 

Annual Budget 

School Report Cards 

Eskuelan Puengi Reports 

Summer School Reports 
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A5.  Leadership and Staff Criterion ï Research and Professional Development 

Leadership and staff are involved in ongoing research and professional development that focuses on identified 

student and teacher learning needs. 

Support of Professional Development 

A5.1. Indicator: The school effectively supports professional development/learning with time, personnel, material, 

and fiscal resources to facilitate all students achieving the schoolwide learner outcomes and academic standards. 

A5.1. Prompt: How effective is the support of professional development/learning? Provide evidence and examples. 
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Findings 
Supporting 
Evidence 

Okkodo High School follows the five goals of the Guam Department of Education 

State Strategic Plan.  Goal three states that all GDOE personnel will meet high 

standards for qualifications and on-going professional development and will be held 

accountable for all assigned responsibilities.  The school also follows the objectives 

of the schoolwide action plan which includes a professional development goal.  

GDOE offers development sessions both on and off-island.  It is up to teachers to 

stay abreast of these opportunities. Fifty-one percent (51%) of teachers agreed that 

administrators offer training opportunities to all faculty and staff members. Often, 

different divisions within the department will publish upcoming professional 

development sessions on the GDOE website.  Interested teachers then commit to 

attending the sessions and afterward provide training for others.  For example, a 

recent PD session in Washington DC was offered to Guamôs social studies teachers.  

Two of Okkodoôs teachers traveled there to participate in the development.  When 

they returned they were given time to conduct local PD for Guamôs secondary social 

studies teachers.  Okkodo High School hosted the development session. Every 

school year, professional development days are incorporated into the school 

calendar.  The administration continually promotes professional development and 

highly encourages teachers to take advantage of these opportunities.  The schoolôs 

Curriculum Leadership Team (CLT) plans PD for teachers throughout the year. The 

team determines what kind of development is needed based on district expectations, 

student demographics, student achievement data, and teacher needs.  Within the past 

three years, teachers participated in at least thirty-two different types of professional 

development.  The most commonly attended sessions have been about best practices 

(Sheltered Instruction Observation Protocol, Classroom Instruction That Works, and 

Thinking Maps), Proficiency Scales and Special Education. According to the school 

survey, 77% of teachers are actively implementing Classroom Instruction that 

Works (CITW) strategies in their classrooms, 89% are using Thinking Maps, and 

63% are actively using Sheltered Instruction Observation Protocol (SIOP) strategies 

in their classroom. PowerSchool is an online school management system that all 

GDOE schools use.  It manages attendance, grades, enrollment, schedules, and other 

pertinent student information.  Okkodo High School or the district has paid for 

many professional development sessions attended by the teachers including the 

Advanced Placement Summer Institute, Physical Education Curriculum and 

Development Sessions, Autism Training, Standards-Based Grading and Proficiency 

Scales, McRELôs Classroom Instruction That Works, and many more.  Based on 

this evidence, the school leadership greatly supports professional development with 

time and resources. 

Guam 
Educational 
Board Goals 

School Action 
Plan 

PD Agendas 

List of PD 
sessions 
attended  

Teacher 
Perception 
Surveys 

 

 

Supervision and Evaluation 

A5.2 Indicator:  The school implements effective supervision and evaluation procedures in order to 

promote professional growth of staff. 

A5.2. Prompt: How effective are the schoolôs supervision and evaluation procedures? 
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Findings Supporting Evidence 

The schoolôs evaluation procedures are effective.  Teachers 

are evaluated using the Guam Professional Teacher 

Evaluation Program (PTEP).  Administrators meet with 

teachers to discuss goals for the year.  They conduct several 

classroom observations and provide teachers with meaningful 

feedback.  They review lesson plans and classroom records in 

order to guide teachers to improve or expand their 

instructional practices.  One component of PTEP includes a 

student and parent perception survey.  This provides teachers 

with insight into how their practice is being perceived and it 

offers an opportunity to reflect on their pedagogy.  The 

purpose of the evaluation is to encourage professional growth 

and increase student achievement through effective 

instruction.       

Guam Professional Teacher 

Evaluation Program 

PTEP Cycle Chart 

Teacher PTEP Binders 

 

Measurable Effect of Professional Development 

A5.3. Indicator: There are effective operating processes that determine the measurable effect of professional 

development, coaching, and mentoring on student performance. 

A5.3. Prompt: Comment on the effectiveness of the processes in determining the measurable effect of 

professional development, coaching, and mentoring on student performance. Provide evidence how 

professional development/learning has had a positive impact on student learning. 

Findings Supporting Evidence 

At the conclusion of PD, teachers are asked to reflect on their 

current practice and identify areas where they may need to 

make immediate changes.  They are also asked to consider the 

long-term changes they will make over time based on what 

was presented during PD.  Fifty-five percent (55%) of 

teachers agree that the District-wide Professional 

Development days are effective. During PLC time, teachers 

discuss the strategies learned in PD and how they are working 

when they apply them in their classes. They have discussions 

about what worked or didnôt work and how to adjust for their 

specific learners based on common formative assessment 

results.  However, 63% of teachers disagree that there are 

processes to measure the effectiveness of PD on student 

performance. Administrators observe classes and take note of 

how PD strategies are implemented.  Semester marks are 

analyzed and district-wide assessment results are studied to 

see if PD strategies were effective. Ninety percent (90%) of 

parents believe their childôs educational needs are being met 

and 86% of students believe their educational needs are being 

met at OHS.  

Professional Development 
Agendas 

PD Exit Tickets 

PLC Agendas and Minutes 

Student Work Samples 

Marks Analysis 

District-Wide Assessment 
Results 

Teacher Surveys 
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A6.  Resources Criterion 

The human, material, physical, and financial resources are sufficient and utilized effectively and 

appropriately in accordance with the legal intent of the program(s) to support students in accomplishing 

the schoolwide learner outcomes and academic standards. 

Allocation Decisions 

A6.1. Indicator: Decisions about resource allocations are aligned with the schoolôs vision, mission, 

schoolwide learner outcomes, the academic standards, and the schoolwide action plan. 

A6.1. Prompt: To what extent are resources allocated to meet the schoolôs vision, mission, schoolwide 

learner outcomes, the academic standards, and the schoolwide action plan? 

Findings Supporting Evidence 

Resources are allocated for programs that will increase learner 

outcomes and achievement of the schoolwide action plan.  

Budget requests are made to ensure students and teachers 

have as many material resources as possible within the GDOE 

budget.  Teachers apply for various community grants to 

secure materials not available in the schoolôs budgeted 

allotment.  In many cases, teachers purchase equipment and 

material on their own.  When PD needs arise, the schoolôs 

administrators make requests from DOEôs Division of 

Curriculum, Instruction, and Assessment for funding and 

equipment.  Through their diligent efforts and the cooperation 

of the Deputy Superintendent, the school has received funding 

for its PD requests.  The Division of Curriculum and 

Instruction also arranges for PD and training of Okkodo 

teachers to expand instructional practices and develop 

effective assessment tools.  The school provides some 

resources to recognize student achievement of the schoolwide 

learner outcomes.  A student club called Students Helping 

Students subsidizes the cost of tangible incentives for SLO 

awardees and various student needs.   

OHS Budget 

PD Agendas 

C and I Training Agendas 

SLO Awardees 

Students Helping Students 

Payables 

Various Community Grants 

 

 

Allocation Involvement 

A6.2. Indicator: The school leadership and staff are involved in the resource allocation decisions. 

A6.2. Prompt: Comment on the extent to which leadership and staff are involved in the resource allocation 

decisions. What impact has the process for the allocation of resources made on student learning? 
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Findings Supporting Evidence 

Annual budget formulation begins from the ground up.  Input 

from Okkodo teachers is solicited.  Their input is channeled 

through their department chairmen to the leadership team.  

The team then works to refine the budget.  The leadership 

team is representative of in-school stakeholders.  It is 

composed of content department chairmen, a counseling 

representative, a Guam Community College representative, 

the school health counselor, support staff representatives, and 

administrators.  Communication between the leadership team 

and teachers is consistently maintained throughout the 

refinement process.  Parents are included in the process during 

regular PTSA meetings. All stakeholders are then given the 

opportunity to participate in budget presentations that are 

open to the community.  This presentation is organized by 

GDOE and is required by law.  However, there is a low turn-

out of parents at the presentation.   

 

OHS Budget 

PTSA Agendas 

Leadership Meeting Agendas 

Department Meeting Agendas 

Faculty Meeting Agendas 

 

Practices 

A6.3. Indicator: Processes and procedures are in place for developing an annual budget, conducting internal 

and external audits, and utilizing sound quality business and accounting practices, including internal 

controls within the school to ensure protection against mishandling of institutional funds. 

A6.3. Prompt: Evaluate the effectiveness of the processes and procedures for developing an annual budget, 

conducting audits, and utilizing sound quality business and accounting practices, including internal 

controls within the school to ensure protection against mishandling of institutional funds. 
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Findings Supporting Evidence 

Okkodo High School is in compliance with Board Policies 

when conducting business and accounting practices.  Policy is 

in place that sets up internal controls for enforcing procedural 

guidelines that safeguard school assets and funds.  OHS 

follows board policy to maintain management integrity and 

ethics when making budgetary decisions.  GDOEôs internal 

auditor communicates with the school to provide guidance 

and training to ensure quality business and accounting 

practices are being conducted.  When needed, the auditor 

makes site visits to discuss procedures with administrators, 

business office personnel, and advisors and student officers of 

chartered clubs and organizations.  In addition, Okkodo High 

School has procedures in place for dealing with non-

appropriated funds.  The procedures include a Money 

Committee that oversees the receipts and expenditures of 

student activities.  The money committee is composed of a 

school administrator, school treasurer, a teacher 

representative, and the Student Body Association president.  

The composition and roles of members are established by 

public law.  This committee also makes the final approval of 

all expenditures in excess of one-hundred dollars from the 

Student Activities Fund.  Along with this, a system of checks 

and balances has been put in place to handle non-appropriated 

funds.  Designated clerks are authorized to accept payments 

from parents for transactions such as transcripts or student 

verifications.  Different staff members then secure the money 

in a safe and generate checks. The school treasurer writes out 

monthly non-appropriated funds reports.  This system of 

checks and balances is in place to ensure proper accounting 

practices. In addition, because Okkodo High School 

recognizes the importance of protecting against the 

mishandling of funds, a security system has been installed in 

the business office.      

Guam PL 26-26 §6115-6118 

Board Policy 700, 702, and 

715 

OHS Standard Operating 

Procedures 

SBA Meeting Agendas 

 

Facilities Conducive to Learning 

A6.4. Indicator: The schoolôs facilities are adequate to support high-quality learning. 

A6.4. Prompt: To what extent do the facilities support high quality learning? 
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Findings Supporting Evidence 

Okkodo High Schoolôs facilities are in excellent condition to 

support high quality learning. Ninety-three percent (93%) of 

parents surveyed feel Okkodoôs facilities are adequate to 

support quality learning. Occasionally, air conditioning units 

will break down, but overall the facilities are safe, functional, 

and well-maintained.  The buildings and cafeterias 

consistently earn A ratings from regulatory agencies.  All 

classrooms are properly ventilated and maintain temperatures 

of seventy-two degreesȏ Fahrenheit or below.  Okkodo High 

School boasts a state-of-the-art library to support high quality 

learning.  The library is fully automated.  The number of 

students who visit the library daily is recorded electronically.  

Students are able to access the library database online.  Book 

check-outs and returns are recorded through barcode scans.  

The library is outfitted with a Promethean Interactive Board, 

twenty desktop computers, and thirty laptops.  The library is 

currently expanding to include a computer laboratory with 

thirty additional desktops.  All computers are internet ready.  

To accommodate the Freshman Academy, ninth graders are 

housed in their own wing complete with restroom facilities, 

and a cafeteria.  Each wing of the campus contains a Wi-Fi 

router to give teachers access to the internet for grading, 

recording, and instruction.  The school also has a carpentry 

workshop and an automotive garage.  Both are outfitted with 

materials and equipment for their respective course work.  

The Pro-Start program is self-contained in a stand-alone 

building equipped with a functioning kitchen and dining area.   

The school also boasts outstanding sports facilities that 

include fields and courts for softball, baseball, soccer, 

football, basketball, volleyball and tennis. The track and field 

area includes a concession stand, restrooms, and an updated 

rubberized track.  The schoolôs facilities greatly support high 

quality learning. 

Ratings from Regulatory 

Agencies  

Map of OHS Campus 

Library Records 

Lesson Plans 

Parent surveys 

Instructional Materials and Equipment 

A6.5. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials 

and equipment, such as textbooks, other printed materials, audio-visual, support technology, 

manipulatives, and laboratory materials are effective. 

A6.5. Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate 

instructional materials and equipment, such as technology tools and software, the support systems for 

technology, software, textbooks, other printed materials, manipulatives, and laboratory materials. 
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Findings Supporting Evidence 

Each department chairman keeps an inventory of textbooks.  

Not every class has a set of textbooks.  In these cases, teachers 

compile their own set of printed material to use for instruction 

and refer to the textbook as a supplemental resource.  

Teachers have access to audio-visual equipment such as 

multimedia projectors, televisions, DVD/VHS players, 

computers and other electronic devices.  Although there is a 

procedure in place for requesting supplies or materials, the 

requests may not be filled due to limited budget constraints 

within the Government of Guam.  Ninety-four percent (94%) 

of teachers and staff feel that they are not involved in resource 

allocations at the school site. Despite this, school staff and 

teachers are very resourceful and develop creative ways to 

address curricular goals and schoolwide learner outcomes 

through other means.  Teachers have the ability to collect lab 

fees from students to purchase supplemental material.  The 

schoolôs library provides a wide array of educational 

resources for students and teachers.  Funding for library 

resources comes from passport funds and various grants 

issued through the district office.  Passport funds are released 

at the end of each fiscal year and are distributed to schools 

based on population.  Board Policy 721 requires school 

librarians to submit a three-year plan that clearly outlines 

funding intentions.  The plan must be aligned with the 

American Association of School Librariansô learning 

standards, GDOE content standards, and individual school 

needs to enhance academic achievement, especially in 

literacy.  The three-year plan includes collaborative efforts of 

the school librarian, the administration, and department 

chairmen. 

Textbook Inventory 

Equipment Sign-out Records 

Library Three -Year Plan 

Lesson Plans 

Board Policy 721 

Perception Surveys 

Qualified Personnel 

A6.6. Indicator: Resources are available to hire, retain qualified personnel for all programs.  

A6.6. Prompt: Determine if resources are available to hire and retain qualified personnel for all programs. 
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Findings Supporting Evidence 

Okkodo High School currently has seventy-four classroom 

teachers, one transition teacher, and one Consulting Resource 

Teacher.  There are five counselors, one librarian, one School 

Health Counselor, and one ESL coordinator.  The Guam 

Community College provides Okkodo with six instructors and 

one counselor.  All together there are ninety-one credentialed 

staff members.  OHS has twelve school aides, twelve one-to-

one aides, three ESL assistants, fifteen cafeteria staff, four 

clerks, one computer operator, one truant officer, and one 

administrative officer.  All together there is a support staff of 

forty-eight people.  All support staff have either a high school 

diploma or GED.  They are involved in numerous training 

programs and development sessions throughout the year to 

increase their capacity to advance the schoolôs mission and 

promote schoolwide learner outcomes.  There are five 

administrators at Okkodo High School, one principal and four 

assistant principals.  All administrators hold masterôs degrees 

in administration and supervision.  All five are fully certified 

in school administration.  Resources for hiring qualified 

teachers and staff are dependent on GDOEôs budget and the 

availability of funds from the Government of Guam. 

 

Staffing Pattern 

Qualifications Chart 

Training Session Sheets 

PD Agendas 
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ACS WASC/GDOE Category A.  Organization:   
Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
A are being met.  

Include comments about the degree to which these criteria impact the schoolôs ability to address one or 
more of the identified student learning needs (Chapter III).  

Summary (including comments about the student learning needs): 

Okkodo High Schoolôs vision and mission statements, schoolwide learner outcomes, and schoolwide 

action plan are aligned with GDOEôs State Strategic Plan and are the foundation of OHSôs organization 

for student learning.  OHS stakeholders are aware of the schoolôs mission, SLOs and schoolwide action 

plan and are actively involved and committed in meeting and regularly reviewing such goals and 

objectives.  

The leadership and staff of OHS meet the qualifications of GDOE.  They are also involved in ongoing 

research and professional development to further their effectiveness in raising student achievement.  

Furthermore, they work collaboratively to make data-informed decisions to achieve the SLOs and goals 

of the schoolwide action plan. Teachers and staff are sent on various trainings and workshops throughout 

the school year; however, an awareness of such trainings should be announced in a timely manner and 

offered to all faculty and staff before selections are made. 

An integral part of the organization for student learning is the governance of the GEPB. The 

stakeholders of OHS understand their relationship with the GEPB, including how they can participate 

and share ideas and/or concerns with the board. However, some teachers feel that avenues of 

communication should be done in a timely manner, providing forums for discussion and input at the 

school level prior to implementing district-wide policies. 

The last component of organization for student learning is the availability of resources. Resources are 

allocated based on the school budget process. OHS has sufficient resources and utilizes them to meet the 

schoolwide action plan, which is to increase student achievement. Based on a survey conducted, a 

majority of teachers feel they need to be directly involved in the ordering of teaching supplies at the 

school site. 

Category A:  Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources:  Areas of Strength 

¶ As stakeholders, students are confident that their ideas and concerns are taken seriously and 

delivered administratively through the proper channels. Eighty-three (83%) of students are aware 

that they are able to voice their concerns by communicating with their class councils.  

¶ In addition to meeting the schoolôs vision, mission, SLOs and goals of the schoolwide action 
plan, 90% of parents believe that their childôs educational needs are being met and that Okkodoôs 

facilities are adequate to support high quality learning. 

¶ Professional days are used to help teachers improve student achievement and increase 

effectiveness in the classroom. More than 63% of the faculty is incorporating researched based 

practices in their classrooms: SIOP, Thinking Maps, and CITW.   

 

Category A:  Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources:  Areas of Growth 
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¶ The faculty feels there is a need to improve communication between the board and stakeholders 

at the school site before district-policies are passed. 

¶ Professional development trainings and workshops should be offered to all faculty and staff in a 

timely manner before teacher selections are made.  

¶ More than half of the faculty believes that there is a need to improve the effectiveness, quality, 

and relevancy of District-wide Professional Development sessions. 

¶ There is a need to improve the process to measure the effectiveness of professional development 

on student performance. 

¶ Increasing the number of teachers using proficiency scales in the classroom is also an area of 

growth. 

 

 

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in Chapter 
V. 
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Category B: Standards-based Student Learning: Curriculum 

B1.  Curriculum Criterion ï Student Participation in a Standards-based Curriculum 

All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the 

achievement of the schoolwide learner outcomes, academic standards, and priorities identified in the 

schoolwide action plan. 

Current Educational Research and Thinking 

B1.1. Indicator: The school provides examples that document the effective use of current educational 

research related to the curricular areas in order to maintain a viable, meaningful instructional program for 

students. 

B1.1. Prompt: Comment on the effective use of current educational research related to the curricular areas 

to maintain a viable, meaningful instructional program for students. Examine the effectiveness of how the 

school staff stay current and revise the curriculum as needed. 

Findings Supporting Evidence 

All Guam public high schools must follow the graduation 

requirements set by public law and the Guam Board of 

Education.  A curriculum guide, content standards, and 

performance indicators are clearly defined by the district and 

adopted by the Board.  Using the curriculum guide, OHS 

makes decisions about specific course offerings based on 

studentsô needs and advancing the schoolôs mission.  The 

ELA and Math departments follow Common Core State 

Standards. The science department adheres to Next 

Generation Science Standards along with GDOE Content 

Standards.  The Social Studies Department follows C3 

Framework for Social Studies Standards with GDOE Content 

Standards.  All electives incorporate College and Career 

Readiness Standards with performance indicators for their 

respective areas.  Each of the core subjects has developed 

curriculum maps for their disciplines.  The work of the PLCs 

ensures that teachers are following the maps.  Fidelity to the 

maps guarantees that each student has access to the 

curriculum.  When teachers see a need to add courses to the 

curriculum, the Board has a process in place to do this.  In the 

past three years, OHS teachers have successfully initiated 

adding courses to the GDOE curriculum.  Because of the hard 

work of the schoolôs science teacher, Mrs. Addie, GDOE has 

a Pre-Engineering course, FC 413H, in the curriculum. This 

school year, Mrs. Addie is piloting another course, Genetics 

FC 414HP, to be added to the curriculum by SY 18-19.  The 

schoolôs business teacher, Mr. Gianchand, is currently piloting 

a Personal Finance Management class, BS 310P, with the goal 

of curriculum adoption by SY 18-19, as well.  A recent 

teacher perception survey shows that 75% agree to the 

schoolôs demonstration of current educational research. 

Board Policy 351.4 

GDOE Content Standards 

and Performance Indicators 

Common Core State 

Standards 

Next Generation Science 

Standards 

C3 Framework for  Social 

Studies 

Department Meetings 

Curriculum Guide  

Course Offerings 
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Academic Standards for Each Subject Area 

B1.2. Indicator: The school consistently implements, within and across grade levels or departments, 

schoolwide learner outcomes and academic standards for each subject area, course, and/or program that 

ensure the same high expectations for all students. 

B1.2. Prompt: Evaluate to what extent clearly articulated schoolwide learning outcomes and academic 

standards for each subject area, course, and/or program are consistently implemented within and across 

grade levels or departments that ensure the same high expectations for all students. 

Findings Supporting Evidence 

All teachers plan lessons and school activities around their 

content standards.  The GDOE standards are aligned with 

state and national standards.  They are expressly stated in 

lesson plans and course syllabi.  

Along with the GDOE, State and National Standards, OHS 

embeds the SLO rubric as a measurement on how the School 

Wide Learning Outcomes are addressed in class.  This can be 

observed through teacherôs lesson plan as well as written on 

the board as an indicator of what is being addressed daily.  

This rubric is the foundation to determine our School Wide 

Learning Outcomes Award Ceremony that is held every 

semester in a school year.  Awards are given to students that 

showed exemplary characters of our SLOôs. 

To guarantee that these components are being addressed, 

observations from school administrators as well as PTEP 

conferences are being conducted to oversee that are adhering 

to the district expectations.  

Teacher perception surveys show that 80% consider that OHS 

has defined academic standard for each subject area, course, 

and/or program.  Parent perception surveys show that 73% are 

aware of the Schoolwide learner outcomes. 

Lesson plans 

Course Syllabi 

Teacher Evaluations 

Student Work 

Department Minutes 

PTEP (professional 

Teacher Evaluation 

Program)  

Classroom Observations  

SLO rubric  

Curriculum maps 

 

 

Congruence 

B1.3. Indicator: The school has mapped/paced written curricula in all content areas that are congruent to 

the academic standards and the schoolwide learner outcomes. 

B1.3. Prompt: Evaluate the extent to which there is congruence between written curriculum and the actual 

concepts and skills taught, the academic standards and the schoolwide learner outcomes. 
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Findings Supporting Evidence 

The school administrators are required to complete a 

minimum of six classroom walk-throughs each school year.  It 

is during these occasions that the written curriculum is 

evaluated against the actual curriculum ï what is actually 

taught.  Teachers in the math department regularly observe 

one another to provide feedback about content that is actually 

delivered.  Based on these observations, there is a high degree 

of congruence between the written curriculum and actual 

curriculum.  Lesson plans contain explicit statements of 

learning objectives, schoolwide learner outcomes, skills, and 

concepts.  Items stated in the lesson plans are observed in 

action during evaluations.   

To support what is being observed and evaluated, the District 

has invested in research-based curriculum methods that can be 

effective in the daily delivery of the lesson as well as an 

effective way of focusing on specific methods of teaching. 

School administrators district-wide were provided with the 

opportunity to be trained in Balanced Leadership in which 

SMART goals are created then implemented as a gauge of 

what is effectively done within a school year.  Since the 

SMART goals are fluid and can be changed, this is usually 

done with the input of the school stakeholders.  

Teacher perception surveys show 77% agree that there is 

congruence between the concepts or skills and SLOs and 

Content Standards. 

 

 

 

 

PTEP Feedback 

Lesson Plans 

Student Work  

PLC Agendas 

 

 

 

 

 

 

 

 

 

 

 

 

 

Student Work ð Classroom Learning Targets 

B1.4. Indicator: The examination of student work samples and the observation of student engagement 

demonstrate the implementation of a standards-based curriculum and the schoolwide learner outcomes. 

B1.4. Prompt: Evaluate to what extent the examination of student work samples and observed student 

engagement demonstrate the implementation of a standards-based curriculum and the schoolwide learner 

outcomes. 
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Findings Supporting Evidence 

Currently, teachers examine student work in PLCs.  They use 

this information to adjust lessons and assessments.  Student 

work also reflects the standards and schoolwide learner 

outcomes and to what degree the students are performing.  

The school is moving toward grading through proficiency 

scales.  As teachers become proficient in using the scales, 

student work will more accurately reflect their abilities.  

Although student work is examined in PLCs, the school needs 

to do more to unify the process of examining work samples 

and observing student engagement.     

Currently, the school district is making changes to the way 

students are being graded.  Standards-Based Grading (SBG) 

and proficiency scales are being piloted in various schools on 

island from elementary to high school.  Because Okkodo High 

School was identified as a pilot school, the establishment of 

the Curriculum Leadership Team (CLT) was done. The team 

consists of teachers from the four core subjects and other 

teacher-leaders. Training has been provided to the CLT 

members from Marzanoôs Research Lab.   

This team is an integral part of executing standards-based 

grading by providing guidance and support to teachers.  In 

addition to the training, the district provided community 

outreach information on the changes that will be made in 

assessing their child. Changes to current board policy on 

grading need to be adjusted to meet the goals of standards-

based grading. 

Teacher perception surveys show 78% agree that student work 

demonstrates the implementation of standards-based 

curriculum and the SLOs. 

 

 

PLC Agendas 

Lesson Plans 

Student Work Samples 

Proficiency Scales 

Projects and Presentations 

Research Rubrics 

Summative Assessments  

Thinking Maps 

 

 

 

 

Accessibility of all students to Curriculum  

B1.5. Indicator: A rigorous, relevant, and coherent curriculum is accessible to all students through all 

courses/programs offered. The school examines the demographics and needs of students throughout the 

class offerings. The schoolôs instructional practices and activities facilitate access and success for all 

students. 

B1.5. Prompt: Evaluate studentsô access to a rigorous, relevant, and coherent curriculum across all 

programs. To what extent do the instructional practices of teachers and other activities facilitate access 

and success for all students? 
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Findings Supporting Evidence 

Every student at Okkodo High School has access to a 

rigorous, relevant, and coherent curriculum.  The core 

subjects each have curriculum maps that guarantee each 

student has access to priority standards.  The priority 

standards have been identified by content teachers in GDOE 

high schools.  This was done during District Wide 

Professional Development at the high school level.  These 

standards are considered to have endurance.  The standards 

focus on skills that will be relevant throughout a studentôs 

lifetime.  The priority standards have leverage, meaning they 

address knowledge and skills that can be used in various 

disciplines.  Finally, the priority standards are considered 

essential.  These are standards that deal with skills and 

knowledge needed to succeed in the next grade level.  With 

the implementation of Common Core State Standards, Next 

Generation Science Standards, and the C3 Framework for 

Social Studies Standards, rigor has increased in the Okkodo 

curriculum.  The districtôs instructional programs, Classroom 

Instruction That Works (CITW) and Sheltered Instruction 

Observation Protocol (SIOP) both offer teachers research-

based strategies to encourage student success in a relevant, 

rigorous curriculum.  

In addition to the various teaching strategies mentioned, the 

district has provided continuous training on Advanced 

Placement, Technology, Balanced Leadership, STEM and 

Robotics, Differentiated Instruction, and Special Needs 

(Autism and Assistive Technology) to support a rigorous, 

coherent and relevant curriculum.   

Teacher Perception surveys show 73% agree that OHS offers 

a rigorous, appropriate and clear curriculum for all programs 

while student surveys show 90% agree that OHS offers 

rigorous academic courses that are challenging. 

Lesson Plans 

Curriculum Maps  

Department Binders 

District PD Agendas 

Power standards from 

district  PD 

       

 

 

 

Integration Among Disciplines  

B1.6. Indicator: There is curriculum integration among disciplines at the school. 

B1.6. Prompt: Evaluate to what extent there is curriculum integration among disciplines. 
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Findings Supporting Evidence 

Curriculum integration occurs often at Okkodo High School. 

The Freshmen Academy is designed to align instruction 

among the core subjects, support cross-curricular planning, 

and increase collaboration with students of the same cohort.  

In addition, elective teachers of the freshman cohort 

collaborate with content teachers to emphasize expected 

behavior and to reinforce lessons. 

Science subjects such as genetics and biology have combined 

classes to engage in class activities. Marine Biology integrates 

Chamorro fish names into the instruction. Carpentry classes 

built furniture and other necessary devices for multiple 

classrooms of diverse subjects to facilitate instruction.  Other 

rubrics are shared, for example, a debate rubric is shared 

between social studies and English teachers. Social studies 

teachers and English teachers discuss horizontal alignment to 

match a similar topic or event simultaneously.  The Nurse and 

P.E. department collaborate in B.M.I. implementation. 

A recent teacher perception survey shows that 62% of 

teachers integrate other disciplines in their classes. 

Another example of integration among disciplines can be 

found with the GCC program.  Guam Community College has 

continued to bridge post-secondary course work with the high 

school level.  Programs such as Pro-Start (Culinary), 

Electronics, Carpentry, Marketing, Automotive and Tourism 

are offered to students who are interested during their 

sophomore year.  If students continue with the program for 

three years, students will earn a certificate of completion from 

Guam Community College.   

Various core subjects and elective programs have 

demonstrated integration.  Some of the examples are: 

¶ ELA Department  

o Hosts a senior production at the end of second 

semester.  This production is a culmination of 

literacy skills demonstrated through fine arts.  

o ISAFE Program:  ELA teachers (10th and 11th 

grade) were awarded a mobile lab of 30 laptops 

and a router to teach internet safety  

o Advanced Placement 

¶ Math Department 

o Advanced Placement 

o The introduction to Robotics has been 

integrated in the content 

Lesson Plans 

Senior Production Agenda 

Student Work Samples 
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o Teacher training in Robotics is provided at the 

district level. 

Á Robotics/STEM Instructors were 

awarded three-dimensional printers to 

use to create robotic images and a pool 

for underwater robotics is currently 

being installed on campus 

¶ Science Department 

o The introduction to Robotics has been 

integrated in the content 

o Teacher training in Robotics is provided at the 

district level. 

Á Robotics/STEM Instructors were 

awarded three-dimensional printers to 

use to create robotic images and a pool 

for underwater robotics is currently 

being installed on campus 

Á Six Spin5 Acer laptops 

 

 

Curricular Development, Evaluations and Revisions.  

B1.7. Indicator: The school assesses its curriculum review and evaluation processes for each program area 

to ensure student learning needs are met through a challenging, coherent, and relevant curriculum. The 

assessment includes the degree to which there is involvement of key stakeholders. 

B1.7. Prompt: Comment on the effectiveness of the schoolôs curriculum review and evaluation processes 

to ensure student learning needs are being met. Include comments regarding the extent to which there is 

involvement of key stakeholders. 
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Findings Supporting Evidence 

Department Chairmen identify curricular needs for their 

content areas and follow district policy and formal curriculum 

adoption policies to recommend changes.  As noted earlier, 

Okkodo teachers have been proactive in reviewing and 

evaluating the curriculum.  Thanks to the hard work of one of 

our science teachers, a pre-engineering course has been added 

to GDOEôs curriculum and a genetics course is currently 

being piloted.  The schoolôs business teacher is also working 

on adding a Personal Financial Management course to the 

curriculum.  The DCs act as liaisons between their 

departments and the schoolôs leadership team.  They solicit 

input from their content teachers.  Within departments, they 

make decisions regarding the sequential flow of courses, the 

planning of the master schedule, SBA/ACT skills alignment, 

and formative assessment tools.  Elective courses are 

dependent upon student demand.  Each year, counselors hold 

informational meetings to brief students on the available 

options for electives and requirements for core subjects.  After 

the informational briefing, students choose the classes they 

want for the upcoming school year.  The key stakeholders 

involved with this review and evaluation process include, 

students, teachers, counselors, and administrators.  

Conferences, PTSA meetings, parent portal, emails, meetings 

with counselors and teachers, and class syllabi, provide 

insights or open communication with the school throughout 

the curriculum process.   

GDOE Curriculum Guide  

OHS Course Offerings 

Master Schedule 

Leadership Meeting 

Agendas 

Department Meeting 

Agendas 

Course Selection Meeting 

Agendas 

Articulation and Follow-up Studies 

B1.8. Indicator: The school articulates regularly with other schools within the district and/or local colleges 

and universities. The school uses follow-up studies of graduates and others to learn about the effectiveness 

of the curricular program. 

B1.8. Prompt: Share examples of articulation with other schools within the district and/or local colleges 

and universities, including comments on the regularity and effectiveness of these efforts. What has been 

learned from the follow-up studies of graduates and others regarding the effectiveness of the curricular 

program? 
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Findings Supporting Evidence 

For the past two years, Okkodo High School teachers have 

met regularly with their counterparts in the other public high 

schools.  These meetings have been facilitated by the district 

office with time and venues arranged by them.  In the 

meetings, teachers agree on priority standards, a timeline to 

cover each standard, and various assessments.  These efforts 

are intended to provide a guaranteed and viable curriculum for 

all GDOE students.  Working relationships have been fostered 

between OHS ELA and Math teachers and ELA and Math 

professors at the Guam Community College and the 

University of Guam.  Along with vertical alignment 

discussions, the communication between the institutions 

allows OHS to review placement results of recent graduates.  

The results inform the schoolôs decisions about gaps in 

teaching and learning within math and ELA.  Okkodo High 

School is working on improving student achievement in both 

areas to increase the number of students who place into credit-

earning, college-level, ELA and math courses in post-

secondary institutions.     

Although, currently there is no system in place to follow-up 

with OHS graduates, activities will be included in the revised 

action plan to address this.  

A recent student perception survey shows 84% agree that 

OHS provides adequate information about attending college 

after graduation and a teacher survey shows 80% agree that 

OHS provides opportunities for career exploration, 

preparation for post-secondary education and training for all 

students. 

District -Level PD Agendas 

PLC Agendas 

Department Meeting Agendas 

Placement Test Results 

GDOE Senior Exit Survey 
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B2.  Curriculum Criterion ï Planning and Monitoring Student Learning Plans 

All students have equal access to the schoolôs entire program and assistance with a personal learning plan 

to prepare them for the pursuit of their academic, personal, and school-to-career goals. 

Variety of Programs ð Full Range of Choices 

B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of college/career 

and/or other educational options. The school provides career awareness, exploration, and preparation to 

promote college and career readiness. 

B2.1. Prompt: How effective are the processes to allow all students to make appropriate choices and pursue 

a full range of college/career and/or other educational options? Discuss how the school ensures effective 

opportunities for career awareness, exploration, and preparation to promote college and career 

readiness. 
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Findings Supporting Evidence 

Okkodo High School offers a plethora of opportunities for 

students to explore college and career options.  The 

outstanding efforts of the schoolôs counselors make this 

possible year after year.  The counselors arrange Career Day 

events with the goal of facilitating connections between the 

studentsô current academic efforts and future professional 

endeavors.  Members from the community spend the day on 

campus talking to students about the skills required to perform 

their jobs successfully.  The school also has an active School-

To-Work program with an average of fifty  students per year 

taking advantage of this opportunity.  During the first 

semester, students learn essential job skills, labor market 

information, and career exploration needed for gainful 

employment.  By second semester, students begin working at 

a job site.  They are carefully monitored and provided with 

support as needed.  This program has been successful in 

providing a means for Okkodo students to seamlessly 

transition from school to stable employment.  Another way 

college or career options are made available to students is 

through university presentations. Representatives from several 

different universities are invited to speak to students about 

academic programs that may interest them.  The district 

coordinates a College Fair for seniors and juniors to attend to 

learn more information about post-secondary opportunities.  

This school year, a new club was formed under the guidance 

of a counselor, called College Kids.  This club organizes 

college presentations on campus by inviting representatives 

from various colleges or universities.  They also offer 

assistance for students to fill out applications and financial 

assistance forms.  All elective classes offered at OHS 

incorporate College and Career Readiness Standards in their 

lesson plans.  These standards emphasize reading, writing, 

speaking, and listening skills.  It prepares students to be ready 

for college or a career.   

Parent perception surveys show that 86% agree that OHS 

provides adequate college information for their children while 

a student perception surveys show that 84% agree that OHS 

provides adequate information about attending college after 

graduation. Also, 86% agree that OHS provides enough 

information about non-college programs after graduation. 

Career Day Schedules 

School-to-Work 

Agreements 

College Presentation 

Schedules 

Perception Surveys 

Work Keys 

Assessments 

 

Student-Parent-Staff Collaboration 

B2.2. Indicator: Parents, students, and staff collaborate in developing and monitoring a studentôs personal 

learning plan, college/career, and/or other educational options. 

B2.2. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and 
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monitoring a studentôs personal learning plan, college/career and/or other educational options. 

Findings Supporting Evidence 

For students who have an Individualized Education Plan, 

parents meet with the schoolôs Consultant Resource Teacher 

(CRT), the studentôs classroom teachers, and support 

members.  They discuss the studentôs progress and future 

educational goals.  Course selection is planned during these 

meetings.  A follow-up meeting is held every year to review 

the studentôs attainment of educational goals.  At any time, the 

student, the parents or teachers can call a meeting to check on 

the student if a need arises.  For students who do not have a 

formal IEP, counselors discuss studentsô personal learning 

plans, or graduation status with them.  This meeting covers 

needed credits and service learning hours for graduation.  

Parents, students, and teachers monitor a childôs progress 

through mid-quarter progress reports, quarterly report cards, 

and PowerSchool grades (which can be accessed at any time 

during the quarter).  For students who are not on track to 

mastery, they are placed appropriately for intervention during 

the schoolôs intervention time (SIS).  Students are able to 

change courses during add and drop time at the start of each 

semester.  Students meet with their counselors to discuss the 

best path for them based on their post-secondary plans.  After 

meeting with counselors, students discuss course selections 

with their parents.  Changes to the studentôs learning plan 

does not take effect until their parents acknowledge that they 

agree with the plan.   

The schoolôs information system is web-based.  For parents 

who do not have internet access, they can come to the school 

to meet with the childôs counselor to be updated on the 

studentôs progress.     

Teacher perception surveys show that 80% agree that parents, 

students, and staff collaborate in developing and monitoring a 

student's personal learning plan, college/career and/or other 

educational options. 

IEP Meeting Schedule 

Add and Drop Forms 

Perception Surveys 

Grad Stats 

Counselor Log 

Counselor Presentations 

Parent Portal Log 

Student Portal Log 

 

 

Monitoring/Changing Student Plans 

B2.3. Indicator: The school implements processes for monitoring and making appropriate changes in 

studentsô personal learning plans (e.g., classes and programs) and regularly evaluates them. 

B2.3. Prompt: Evaluate the effectiveness of how the ways the school ensures that processes are utilized for 

monitoring and making appropriate changes in students' personal learning plans (e.g., classes and 

programs). 
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Findings Supporting Evidence 

Okkodo High School has a process in place to monitor and 

make appropriate changes in studentsô personal learning 

plans. Currently, students approach their counselors or 

counselors call out students when changes to their learning 

plans need to be made.  The counselors work with the 

students, and their parents, to make changes that will keep 

them on track for graduation while meeting their specific 

learning needs.  PowerSchool provides student access to make 

limited changes to their class schedules for the subsequent 

school year with counselor verification.         

Teacher surveys show 85% agree that OHS implements 

processes to evaluate a studentôs personal learning goal. 

Counselor Log Sheets 

Course Matrix 

Perception Survey 

Transitions 

B2.4. Indicator: The school implements strategies and programs to facilitate transition to the studentôs next 

educational level or post-high school options, and regularly evaluates the effectiveness of the strategies 

and programs. 

B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transition to the 

studentôs next educational level or post-high school options and to regularly evaluate the effectiveness of 

the strategies and programs. 

Findings Supporting Evidence 

Professional Learning Communities meet to ensure that 

students have access to the curriculum needed in preparation 

for the next grade level.  Teachers of core subjects follow 

curriculum maps.  The priority standards identified in each 

curriculum map are essential standards.  They are identified to 

be skills that are needed to be successful in the next grade 

level.  Department meetings have discussions about student 

progress and readiness for the next grade.  All elective 

teachers use College and Career Readiness Standards along 

with their content standards.  Decisions about instruction and 

assessment are made for vertical alignment.  OHS counselors 

are in communication with the University of Guam and the 

Guam Community College.  The counselors make 

arrangements for OHS students to benefit from any programs 

that will help them transition into college.  The GCC 

instructors run a satellite program on campus that thoroughly 

prepares students for continued growth at GCC after 

graduation.  The GCC counselor meets with students to assist 

them with things like FAFSA and GCCôs previous College 

Access Grant or current Reach for College Grant.     

PLC Meeting Agendas 

Curriculum Maps  

College and Career Readiness 

Standards 

College Prep Grants 

College Presentations 

UOG /GCC ï Upward Bound, 

ETS 

Military Internships  

Work Experience 

IEP and Transition Plans  

School-to-Work  Documents 
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A recent teacher perception survey shows that 90% agree 

OHS implements academic support programs to ensure 

students are meeting all graduation requirements.  A parent 

perception survey shows that 87% agree OHS provides 

academic support programs to ensure their child meets 

graduation requirements while a student survey shows that 

91% agree that OHS provides academic support programs to 

ensure they can meet graduation requirements. 
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B3.  Curriculum Criterion ï Meeting All Curricular Requirements 

Upon completion of elementary, middle, or high school program, students have met the standards with 

proficiency for that grade span or all the requirements of graduation. 

Real World Applications ð Curriculum 

B3.1. Indicator: All students have access to real world applications of their educational interests in 

relationship to a rigorous, standards-based curriculum. 

B3.1. Prompt: Evaluate the opportunities that all students have to access real world applications of their 

educational interests in relationship to a rigorous, standards-based curriculum. 

Findings Supporting Evidence 

Okkodo High Schoolôs School-to-Work program provides 

students with the opportunity to apply their education to real 

world situations.  During first semester, students learn skills 

needed to be successful in the work force.  During second 

semester, they report to a job site where they apply those 

skills.  The Guam Community College satellite classes offer 

students many opportunities to apply their marketing, tourism, 

carpentry, electronics, automotive, and culinary skills in a 

work-based learning environment and through internships.  In 

other courses, teachers provide students with many ways to 

apply their skills through projects, research, and presentations.  

Students complete seventy-five hours of service learning 

throughout their high school career.  Service learning 

opportunities give students another means to apply real-world 

skills. 

Outreach programs, offered through GCC and UOG, provide 

opportunities for students to gain exposure to real world 

applications through workshops applicable in a variety of 

different fields. 

Community-Based Education is provided for special needs 

students.  CBE allows them to be exposed to work 

experiences that are related to their post-secondary goals 

while earning elective credits upon completion of work hours.  

This supports their Individual Education Plans.  

Teacher perception surveys show that 78% agree OHS 

students have access to real world applications of their 

educational interests in relationship to a rigorous, standards-

based curriculum. 

 

School-to-Work Documents 

GCC Course Descriptions and 

Syllabi 

Lesson Plans 

Internships and Job Listings 

Service Learning List 

Teacher Surveys 

IEPs 

Meeting Graduation Requirements (or end of grade span requirements) 

B3.2. Indicator: The school implements academic support programs to ensure students are meeting all 

requirements. 

B3.2. Prompt: Comment on the effectiveness of the academic support programs to ensure students are 

meeting all requirements. 
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Findings Supporting Evidence 

Counselors monitor the graduation status of each student.  If 

a student is not meeting the requirements to be on track for 

graduation, the counselors make the students aware of what 

credits they are lacking or how many service learning hours 

are needed.  Counselors inform students of credit recovery 

and service learning opportunities.  During the semester, 

teachers refer students for intervention if they are in 

jeopardy of not meeting requirements for their classes.    

Students are placed in the Schoolwide Intervention System 

tutoring component to ensure progress toward meeting 

course expectations.  All other students are placed in the SIS  

co-curricular enrichment component. Students in special 

programs are monitored closely as well.      

 

Among the students, parents, and teachers surveyed, at least 

87% agree that OHS provides academic support programs to 

ensure students meet graduation requirements. 

Counselor Log-In Sheets 

Graduation Status Reports 

IEP Meeting Schedule 

ESL Meeting Schedule 

SIS List 

Night School Documentation 

Summer School 

Documentation 

Asmuyao Enrollment  

Lunch and After School Class 

List  
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ACS WASC/GDOE Category B.  Standards-based Student Learning: 
Curriculum:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
B are being met.  

Include comments about the degree to which these criteria impact the schoolôs ability to address one or 
more of the identified student learning needs (Chapter III).  

Summary (including comments about the student learning needs): 

Okkodo High School has seen an increase in offering rigorous classes in Advanced Placement and 

honors courses.  This is evident as additional classes have been piloted such as Genetics-Honors, Pre-

Engineering and Financial Literacy.  In addition, courses in the Freshman Academy such as Honors 

English 9, World Geography Honors and Biology Honors were established in SY 15-16 to present.  

Supplemental curriculum programs have been offered within the Health classes such as Respect: A Sexual 

Abuse Prevention Curriculum from the Lani-Kate Task Force, IFIT Echo ï a cancer outreach and 

education program, and Making Better Choices.  Health teachers embed these curriculum programs into 

related topics throughout the school year.  These additional courses and curricular programs are not widely 

known among stakeholders. 

As additional rigorous classes are offered, the Guam Department of Education continues to support 

teachers in expanding different curriculum research-based methods by offering training.  The school 

supports this by sending teacher-leaders to training sessions, both on or off-island.  This has resulted in 

several teachers earning trainer certificates that enable them to train teachers on campus.   

One of the trainings that has been on the forefront is, Standard-Based-Grading.  Currently, Guam 

Department of Education is revising the method of grading in which it targets the student as an 

individual learner.  This is done by identifying power standards and addressing proficiency skills.  OHS 

is a piloted school for SBG.  The uniqueness of this grading method allows the teachers to identify what 

skills need to be addressed.  Discussion on addressing issues is done during Department PLC time.   

During Department PLC meetings, teachers discuss curriculum maps, establish assessments that 

identify what students are learning and what growths need to be addressed.  Having common prep 

periods for each content area would help with gathering and analyzing student data. 

 
Category B: Standards-based Student Learning: Curriculum: Areas of Strength 

¶ Increase of honors and Advanced Placement Courses 

¶ Additional classes in the core subject and exploratory courses are offered 

¶ School-Wide Intervention System (SIS) for students falling behind benchmark on their academic 

work 

¶ Okkodo High School has increased Elective classes e.g. Genetics-Honors and Pre-Engineering 

¶ Counseling Department routinely monitors academic, future planning for post-secondary, 

career/military and personal well-being of OHS students 
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¶ Extension programs partnerships with community, Government/Private agencies and institutes of 

higher learning such as: 

o Special Need Students (SPED)-CBE Program 

o Department of Labor:  AHRD 

o GCC  Internship Program-Work Experience 

Á Students who obtained a mastery certificate of completion 

o UOG Upward Bound Program 

 

Category B: Standards-based Student Learning: Curriculum: Areas of Growth 

¶ System of gathering data and how data is analyzed 

¶ PLC feedback from school administrators, Department Chairmen and members 

¶ Awareness of various programs implemented in different subject areas 
 

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in 
Chapter V. 
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Category C: Standards-based Student Learning: Instruction 

C1. Instruction Criterion ï Student Access to Learning 

Differentiated, high-quality instruction provides access, challenge, and support for all students to achieve 

the academic standards and the schoolwide learner outcomes. 

Differentiation of Instruction 

C1.1. Indicator: The schoolôs instructional staff members differentiate instruction by varying content, 

processes, products, and/or learning environment to ensure that all students achieve the academic standards 

and the schoolwide learner outcomes.  

C1.1. Prompt: How effectively do instructional staff members differentiate instruction to ensure that all 

students achieve academic standards and schoolwide learner outcomes? 

Findings Supporting Evidence 

Many teachers differentiate instruction for students.  

Currently, the schoolwide instructional programs - Classroom 

Instruction That Works (CITW), Sheltered Instruction 

Observation Protocol (SIOP), and Thinking Maps (TM) 

provide many opportunities for differentiation.  With the 

implementation of SIOP, teachers accommodate not only our 

ESL population but our other special population groups. The 

different types of instructional practices are discussed in work 

for different learners and encourage all teachers to work with 

students at similar levels.  In a recent perception survey, 78% 

of students believe three to six of their teachers differentiate 

instruction for students.  Of the 62 teachers surveyed, 82% of 

teachers say they often, if not always, differentiate instruction 

for students.  More detailed observation data from 

administrators or instructional-leaders will assist in measuring 

the effectiveness of the differentiated instruction.     

PLC Minutes 

Lesson Plans  

Perception Surveys 

 

Student Understanding of Performance Levels 

C1.2. Indicator: Instruction is organized to support clearly articulated and communicated learning targets 

so that all students know beforehand the standards/expected performance levels for each area of study. 

C1.2. Prompt: Comment on the extent to which students are expected to learn and know where they are in 

meeting the learning targets, and what they need to do to meet the learning targets. 
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Findings Supporting Evidence 

Students and parents receive a syllabus from each teacher at 

the start of the school year.  The syllabus outlines the learning 

targets for the course.  Teachers provide daily learning 

objectives for students and are encourage to constantly 

reference the objective several times throughout their lesson 

and they have students personalize the learning objective.  

This practice tells students exactly what they are expected to 

learn.  The school is moving toward implementing proficiency 

scales and standards based grading. We are not in full 

implementation yet, however several teachers are piloting the 

proficiency scales in their classes.  The scales provide a clear 

measure for meeting learning goals.  Students know what they 

need to do to meet the target.  The scale shows them if they 

are close to the learning target, what they need to do to meet 

the target, and what is expected of them if they want to go 

beyond the objective.  By SY 19-20, proficiency scales and 

standards based grading will be fully implemented by all 

Okkodo High School teachers.  Results reflect that 83% of 

students who took the survey feel that three to six of their 

teachers ensure students know the lesson objectives and 

schoolwide learner outcomes before teaching the lessons.  Of 

the 62 teachers surveyed, 90% of teachers believe they often, 

if not always, ensure students are aware of the lesson 

objectives and schoolwide learner outcomes. 

Course Syllabi 

Lesson Plans 

Proficiency Scales 

Perception Surveys 

 

Studentsô Feedback 

C1.3. Indicator: The school takes into account studentsô feedback in order to adjust instruction and learning 

experiences. 

C1.3. Prompt: Provide examples of the school using student feedback to adjust instruction. 

Findings Supporting Evidence 

Teachers use student feedback to plan lessons and make adjustments 

to existing ones.  Teacher perception surveys are sent out at the end 

of the school year to gain student feedback. Results of the surveys 

are used to make improvements to instructional strategies, 

approaches to specific skills or concepts, and to identify areas for 

growth.  Adjustments can be found in teacher lesson plans.  Teachers 

are also required to reflect on the results of the surveys and complete 

a write-up in their Professional Teacher Evaluation Program (PTEP) 

binders.  Results show that 40% of students believe that three to six 

of their teachers use student feedback to adjust instruction.  However, 

36% of students believe only one or two of their teachers use student 

feedback to adjust instruction.  Of the 62 teachers surveyed, 50% of 

teachers believe they adjust instruction based on student feedback.  

The focus groups determined teachers may be adjusting instruction 

based off student feedback but teachers may need to be more explicit 

of when and how they use student feedback to adjust instruction. 

Lesson Plans 

PTEP Binders 

Formative Assessments 

Perception Surveys 
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2.  Instruction Criterion ï Rigorous and Relevant Instruction 

All teachers provide students with a variety of activities and assignments that are engaging 

(e.g., technology-enhanced and experiences beyond the textbook) and call for higher order thinking. 

Current Knowledge 

C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional 

methodology, including the integrated use of multimedia and technology. 

C2.1. Prompt: Evaluate the extent to which teachers are current in the instructional content and effectively 

use multimedia and other technology in the delivery of the curriculum. 

Findings Supporting Evidence 

Okkodo High School teachers are certified in their areas and 

hold degrees in the content in which they teach.  Teachers are 

required to recertify every five or ten years, depending on the 

type of certification they hold.  To recertify, they regularly 

attend content area workshops to stay abreast of current 

instructional content.  They also attend educational technology 

courses to stay current in their delivery of curriculum.  School 

PD sessions model the use of technology for the classrooms. 

Every teacher, with the exception of PE teachers, has 

multimedia equipment.  Teachers can borrow supplemental 

equipment from the library. There has been an increase in 

inventory of multimedia equipment in the past five years.  

Currently, a cohort is developing for distant/online learning in 

the school district.  Findings from a perception survey reflect 

that 76% of students feel that three to six of their teachers 

effectively use multimedia and other forms of technology to 

teach a lesson while 78% of teachers believe they often, if not 

always, effectively use multimedia in the classroom all the 

time. 

PD List 

Teacher Certification 

PD Agendas 

Perception Surveys 

Lesson Plans 

Library Log of Multimedia 

Equipment 
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Student Engagement  

C.2.2. Indicator: Students who are intellectually engaged are involved with challenging content, through 

well-designed tasks and activities requiring complex thinking. 

C2.2. Prompt: Evaluate the extent to which students are intellectually engaged. Provide examples. 

Findings Supporting Evidence 

Students are intellectually engaged in numerous Honors and 

Advanced Placement classes.  Along with AP and Honors 

courses, students are able to enroll in the UOG dual enrollment 

program.  Students can also enroll in the GCC Dual Enrollment 

Accelerated Learning (DEAL) program offers Okkodo 

students scholarships.  Over the past four years, the Schoolwide 

Intervention System (SIS) provides students the opportunity to 

improve grades through tutoring or to advance in their studies 

in study hall. Co-curricular activities offer students more 

opportunities for intellectual engagement.  Events such as a 

Poetry Slam, Science Fair, Fish Bowl Competition, Chamorro 

Language Competition, Japanese Language Competition, 

Student Exchange Programs, Close-Up, Academic Challenge 

Bowl, Annual Intramural Sports Competitions, Underwater 

Robotics Challenge, Mock Trials, Salon Culinare, Band, Show 

Choir competitions and others foster opportunities for students 

to be intellectually engaged. With the implementation of 

proficiency scales and standards-based-grading, classes will 

increase opportunities for more rigorous learning.  Perception 

survey results show 79% of students surveyed believe three to 

six of their teachers provide lessons and activities that engage 

students intellectually while 93% of teachers surveyed believe 

they often, if not always, provide lessons and activities that 

engage students intellectually. 

AP and Honors Course List 

Co-curricular List  

Course List 

Perception Surveys 

GCC Dual Enrollment 

Accelerated Learning (DEAL) 

UOG Dual-Enrollment  

Teachers as Facilitators of Learning 

C2.3. Indicator: Teachers are facilitators in a student-centered classroom. 

C2.3. Prompt: Evaluate and comment on the extent to which teachers are facilitators in a student-centered 

classroom. Provide examples. 

Findings Supporting Evidence 

Many of Okkodo High School teachers act as facilitators in 

their classrooms.  The instructional program, Sheltered 

Instruction Observation Protocol (SIOP) that teachers have 

been trained in, provides many opportunities for student-

centered classrooms.  SIOP stresses that teachers provide 

students with more opportunities to speak, read, and write.  

OHS teachers participate in on-going PD that gives them ideas 

about how to do this.  SIOP PD sessions have modeled these 

lessons for teachers.  Teachers are breaking up their one-

Lesson Plans 

PD Agendas 

PLC Minutes 

Thinking Maps 

Student Work 

Perception Surveys 
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hundred minute block into opportunities for students to speak 

to one another as pairs, small groups or to the whole class.  With 

prompts, sentence frames, and summary frames, students are 

given opportunities to practice writing skills.  Teachers also use 

formative assessments such as ñexit ticketsò to ensure students 

not only participate but also show evidence of learning. With 

SIOP techniques, teachers are facilitating student learning.  

They use clear learning objectives to have students read, write, 

and speak about their skills and content.  Classroom Instruction 

That Works (CITW) and Thinking Maps (TMs) also provide 

many opportunities for student centered learning with the 

teacher acting as facilitator.  Survey results show 73% of 

surveyed students believe three to six of their teachers promote 

a student-centered classroom.  Of the 62 teachers surveyed, 

87% teachers believe they often, if not always, promote a 

student-centered classroom. 

Variety of Strategies  

C2.4. Indicator: Teachers use a variety of strategies to support studentsô access and application of 

knowledge acquired and communicate understanding. 

C2.4. Prompt: Evaluate and comment on the extent to which teachers use a variety of strategies to support 

studentsô access and application of knowledge acquired and communicate understanding. 

Findings Supporting Evidence 

During PLC meetings, student work is examined.  The work 

shows evidence of students applying their newly acquired skills 

and demonstrating their understanding.  Many samples include 

studentôs determining causes and effects of an event, 

comparing and contrasting, making inferences or drawing 

conclusions, and analyzing.  Although there is some evidence 

of students having a means to apply their knowledge or practice 

a new skill, there is room for growth in this area especially in 

English Language Arts and Mathematics. For English 

Language Arts and mathematics courses, teachers have been 

developing and administering Common Formative 

Assessments (CFA) to assess studentsô skills as well as to 

develop instruction that caters to studentsô needs.  Perception 

survey results reveal that 76% of students surveyed believe 

their teachers use a variety of strategies to support studentsô 

access and application of knowledge and shows that 87% of 

teachers believe they often, if not always, use a variety of 

strategies to support studentsô access and application of 

knowledge. 

Student Work Samples 

Lesson Plans 

PLC Minutes 

Perception Surveys 

Common Formative 

Assessments (CFA) 

C2.5. Indicator: Student work demonstrates the utilization of tools and resources (e.g., technology, online 

resources, etc.) to research, discover, and build knowledge about the world. 

C2.5. Prompt: Evaluate and comment on the extent to which student work demonstrates the utilization of 
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tools and resources to research, discover, and build knowledge about the world. 

Findings Supporting Evidence 

Students and teachers are now encouraged to utilize more 

interactive online programs such as Edmodo, Google 

Classrooms, Kahoot!, Moodle, Nearpod, Padlet, Plickers, 

Prezi, Quizlet, Quickeys and Zipgrade, etc.  Teachers provide 

students with a clear learning target and checklist of 

information that the students need to discover or conduct 

research about for their presentations.  The Guam Community 

College (GCC) courses particularly serve this purpose for 

students.  Students learn about their trade ï carpentry, 

automotive, electronics, tourism, marketing, and culinary skills 

ï and then, through application, they discover insights into their 

content and build knowledge about the world around them. The 

perception survey results show that 78% of our students believe 

three to six of their teachers provide lessons that require 

students to research, discover, and use various resources.  

Results also revealed that 87% of teachers surveyed believe 

they often, if not always, provide lessons that require students 

to research, discover, and use various resources.   

Lesson Plans 

Student Work 

Student Products 

GCC Course List 

Perception Surveys 

EETT sign out sheet 

C2.6. Indicator: Teachers involve students in opportunities that demonstrate thinking, reasoning, and 

problem solving in group and individual activities, projects, discussions, and inquiries. 

C2.6. Prompt: Evaluate and comment on the extent to which teachers involve students in opportunities that 

demonstrate thinking, reasoning, and problem solving in group and individual activities, projects, 

discussions, and inquiries. 

Findings Supporting Evidence 

Teachers use a schoolwide instructional strategy called 

Thinking Maps (TM).  This strategy helps students to build 

cognitive skills.  A thought process is linked to a visual pattern.  

The pattern is used to provide a concrete visual for students to 

help them organize their thought processes.  Teachers use it in 

their instruction to model thinking for students.  Students use 

the visual patterns to express their thought process to identify 

text structure and comprehension of a reading selection, a 

lecture, or other educational material.  The Maps demonstrate 

their thinking, reasoning, and problem solving.  The cognitive 

skills that are expressed include defining, describing, 

classifying, sequencing, compare and contrast, cause and 

effect, whole-to-parts, and making analogies.  Along with 

Thinking Maps, teachers offer a variety of opportunities for 

students to demonstrate their thinking in educational activities, 

projects, discussions, and scientific inquiry.  These 

opportunities can be seen during classroom observations and in 

teachersô lesson plans as well as in student work and 

department PLC documents. Survey results show 80% of 

Thinking Maps 

Lesson Plans 

Classroom Observations 

Student work 

PLC Documents 

Perception Surveys 
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students believe three to six of their teachers promote lessons 

for students to think critically and to develop problem solving 

skills.  Survey results also show that 87% of teachers believe 

they promote lessons for students to think critically and to 

develop problem solving skills.  

Real World Experiences 

C2.7. Indicator: Age-appropriate opportunities for real world experiences such as shadowing, 

apprenticeship, community projects, and other real world experiences and applications are available to all 

students. 

C2.7. Prompt: Evaluate the degree to which age-appropriate opportunities for real world experiences such 

as shadowing, apprenticeship, community projects, and other real world experiences and applications are 

available to all students. 

Findings Supporting Evidence 

Okkodo High School offers many opportunities for students to 

engage in age-appropriate opportunities for real world 

experiences through our Career and Technical Education 

program.  During second semester, the School-To-Work class 

is designed to send students out to job sites to apply job-related 

skills to real-world experiences.  The GCC classes provide 

many occasions for students to experience real world situations 

through internships.   The marketing class, for example, 

operates a store on campus for the school community.  

Marketing students have to chance to apply marketing skills to 

a real-world experience through running all aspects of the store.  

Automotive, carpentry, and electronics students also apply 

their newly acquired skills to school and community projects.  

Students in tourism and ProStart have opportunities to intern 

within the islandôs hotel and food & beverage industries.  

Students enrolled in the GCC career technical programs can 

earn a Certificate of Completion or Mastery. A Certificate of 

Mastery qualifies students with introductory credits to 

transition into their respective program at GCC. Students are 

required to maintain at least a ñBò average and complete 180 

hours of internship.  For our special needs population, the 

school has a program called Community Based Education 

(CBE).  The CBE program exposes students to work field 

experiences and teaches them job skills.  Service Learning is a 

program that serves as an extension of classroom lessons.  

Public high school students are required to complete 75 hours 

in order to graduate.  Teachers are required by law to offer 5 

hours of service learning every school year. Service Learning 

is an opportunity for students to apply skills learned in the 

classroom in real world situations. According to the recent 

perception survey, 69% of students believe three to six of their 

teachers provide students opportunities for real world and 

School-To-Work Job List  

GCC Job Performance 

Ratings 

Internship Lists 

Lesson Plans 

Perception Surveys 

Log of Service Learning 

Opportunities 
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career readiness experiences.  Results also reveal that 83% of 

teachers believe they provide students opportunities for real 

world and career readiness experiences. 
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ACS WASC/GDOE Category C.  Standards-based Student Learning: 
Instruction:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
C are being met.  

Include comments about the degree to which these criteria impact the schoolôs ability to address one or 
more of the identified student learning needs (Chapter III). 

Summary (including comments about the student learning needs): 

Teachers execute every means possible to provide instruction that accommodates all types of 

learners at any and all levels of skills.  In a recent perception survey administered to teachers and 

students, results indicate both surveyed groups agree instruction is effectively performed in the 

classroom.  Practically every teacher reviews lesson objectives and the related Schoolwide Learner 

Outcomes (SLO) with students before engaging in a lesson.  With constant training in instructional 

programs such as Classroom Instruction That Works (CITW) and Sheltered Instruction Observation 

Protocol (SIOP), teachers deliver instructional methods that accommodate our general population as well 

as our ESL and other special population groups. Routine professional development sessions afford 

teachers opportunities to further develop strategies that ensure students are provided a quality learning 

experience by trained professionals.  

As a pilot school for Thinking Maps, every teacher in any content areas includes Thinking Map 

activities that provide visual guidance to boost studentsô thinking process for higher level learning. 

Thinking Maps aide students in further organizing ideas into coherent, thoughtful oral or written 

responses in courses that intellectually challenge students.  The programs offered provide students the 

opportunities to excel on a college bound path in the AP and Honors courses or to experience real-world 

application of skills in one of the several Guam Community College (GCC) career technical courses.   

Instruction in the classroom is further enhanced by the incorporation of technology by teacher 

and students.  Teachers enrich lessons by the use of mobile labs, Elmo document cameras, audio visual 

carts, projectors, Promethean boards, and the three recently obtained 3D printers.  Teachers have gone 

beyond PowerPoint presentations and now incorporate online platforms such as Edmodo, Google 

Classrooms, Moodle, Prezi, Padlet and Nearpod to name a few to enhance student learning.  

Applications such as Kahoot!, Quizlet, and Quick Keys are only a few platforms used to enhance review 

and assessment methods in the classroom.  Students are expected to utilize technology and online 

resources to better their ability to research, discover, and apply knowledge in the classroom and 

determine means of use in real-world application.   

Teachers provide rigorous lessons for students at all levels of learning.  Students who seek 

advancement in academics can enroll in the many AP and Honor courses or may even apply for the 

University of Guam (UOG) and Guam Community College Dual Enrollment programs.  Okkodo has 

implemented the Schoolwide Intervention System (SIS) for students who need more time and assistance 

in core content areas.   

Recent perception survey results indicate that teachers not only routinely go over lessons and 

SLOs but also effectively provide differentiated instruction for all types of learners. However, results 

from student surveys revealed teachers must bring more awareness to how they use student feedback of 

any medium to adjust instruction that best accommodates studentsô needs.  Teachers must be more 

explicit on how studentsô written or oral responses by any means is used to modify or adjust instruction 

of a lesson.  Teachers must also be more explicit on skills developed in non-career technical courses.  
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Students enrolled in GCC courses are aware of how lessons learned in the classroom apply to future 

careers in the real world.  However, all content areas teach other necessary workplace skills that are 

nurtured and strengthen through various class activities.  Prioritization, time management, and teamwork 

are some examples of real-world skills used in lessons in the classroom that are applicable in the real-

world.  Teachers may need to reinforce how lessons in the class pertain to real world opportunities 

experiences by providing more opportunities for service learning since the program works as an 

extension of the class lesson.   

Category C:  Standards-based Student Learning: Instruction: Areas of Strength 

¶ Teachers are trained in various instructional methods such as SIOP, CITW, and Thinking Maps 

to differentiate learning for all populations of students and provide a student-centered classroom 

that keeps students intellectually engaged to further develop critical thinking and reasoning skills. 

¶ Students are fully aware of lesson objectives and SLOs before teachers engage students in lesson. 

¶ There is in an increase of integration of multimedia equipment in the classroom in all content 

areas. 

¶ Teachers provide rigorous classes for students of all populations that encourage students to 

utilize their all their resources to research, discover, and build knowledge of the world.   

Category C: Standards-based Student Learning: Instruction: Areas of Growth 

¶ Teachers need to bring more awareness of how they incorporate or use student feedback to adjust 

instruction in the classroom. 

 

¶ Teachers provide opportunities for students to develop career-readiness skills and to garner real-

world experiences; however, teachers of non-career technical courses should explicitly identify 

career-readiness skills developed in the lesson. 

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in 
Chapter V. 
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Category D: Standards-based Student Learning: Assessment and 
Accountability 

D1. Assessment and Accountability Criterion ï Reporting and Accountability Processes 

The school leadership and instructional staff use effective assessment processes to collect, disaggregate, 

analyze, and report state/district/school performance data to all stakeholders. The analysis of data guides 

the schoolôs programs and processes, the allocation and usage of resources, and forms the basis for the 

development of the schoolwide action plan. 

Professionally Acceptable Assessment Process 

D1.1. Indicator: The school leadership and instructional staff use effective assessment processes to collect, 

disaggregate, analyze, and report state/district/school performance data to all stakeholders. 

D1.1. Prompt: Evaluate the effectiveness of the assessment processes. 

Findings Supporting Evidence 

The school leadership shares district performance data with 

teachers at faculty meetings. Whenever possible the 

leadership team reviews the results with the students. A copy 

of the ACT Aspire results for individual students is given to 

parents during parent teacher conferences. Each teacher is 

given a copy of semester marks for analysis and can access 

their semester marks at any time through their PowerTeacher 

portal. PLCs analyze these results in addition to results from 

Common Formative Assessments (CFAs) to discuss 

instructional strategies, strengths and areas of improvement, 

and schoolwide decision making. The district office informs 

the wider community, including Okkodoôs stakeholders, about 

the schoolôs performance.  The results of the district 

assessment is displayed in a yearly report card that is then 

disseminated through press releases, media interviews, 

brochures or handouts passed out at PTSA meetings, and 

published on the GDOE website. The DWA results, once 

published, are also included in our schoolôs website. 

Faculty Meeting Agendas 

PLC Binders 

ACT Aspire & DWA Results 

School Report Cards 

Basis for Determination of Performance Levels 

D1.2. Indicator: The school leadership and instructional staff determine the basis for studentsô grades, 

growth, and performance levels to ensure consistency across and within grade levels and content areas. 

D1.2. Prompt: Evaluate the impact and effectiveness of the basis for which standards-based grades, growth, 

and performance levels are determined.  

Findings Supporting Evidence 

Teachers work within their department PLCs and among the 

same subject teams to develop Common Formative 

Assessments (CFAs) aligned to district and national content 

standards. Depth of knowledge questions are developed and 

used by the PLC teams to assess student progress in learning 

the content and in application of the knowledge. While each 

PD Agendas 

PLC Binders 

SIS List 

Sample Proficiency Scales 
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content teacher is free to develop varied lesson plans and 

strategies, the agreed upon content CFAs provide consistency 

and also drive a continual process of revision and correction 

that reflect the district and national standards and the needs of 

the learner. 

Presently, the Guam Department of Education uses a 0-100% 

grading system.  Teachers determine the quality of work that 

constitutes a passing grade at 60%. Okkodo High School has a 

system in place to address at-risk students. Students who earn 

a grade below 65% in ELA, Math, Science, or Social Studies 

will attend mandatory tutoring sessions during our 

Schoolwide Intervention System (SIS). Students who earn a 

grade of 65% or higher have the opportunity to participate in a 

co-curricular activity based on their interests.  A majority of 

teachers agreed to this benchmark and contribute to the 

success of the program by offering co-curricular activities 

such as robotics, open gym, gaming, arts and crafts, and music 

appreciation. 

As GDOE begins to implement proficiency scales as a 

standard assessment tool, the faculty has utilized Professional 

Development time in developing quarterly proficiency scales 

for each content area and learning implementation methods 

from teachers currently piloting standards-based grading. 

Standards-based grading implementation includes the use of 

proficiency scales and common assessments. Our goal is for 

full implementation of standards-based grading school year 

2019-2020.          

  

Modifications Based on Assessment Results  

D1.3. Indicator: The school leadership team uses assessment results to modify the schoolôs programs and 

processes, professional development, and resource allocations to demonstrate a results-driven continuous 

process. 

D1.3. Prompt: Comment on the overall effectiveness of how assessment results have prompted 

modifications in the schoolôs programs and processes, professional development, and resource allocations 

to demonstrate a results-driven continuous process.  

Findings Supporting Evidence 

The schoolôs instructional programs are a direct result of 

student achievement data. Assessment results reveal a 

weakness in literacy and math skills. To address this, the 

school uses Sheltered Instruction Observation Protocol 

(SIOP) to improve reading, writing, speaking, and listening 

skills. To improve general thinking skills that will help with 

literacy and math computation, the school employs Thinking 

Maps. To expand instructional practices and improve 

SIS List 

Marks Analysis 

Progress Reports 

SLO Rubric 

SLO Recognition Agenda and 

Recipient List 
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pedagogy, teachers subscribe to research-based 

recommendations of Classroom Instruction that Works 

(CITW). The English as a Second Language (ESL) program 

works to build English Language Arts skills with our student 

population who hears or speaks a language other than English 

at home. The special education program provides services for 

our students who have individualized education plans. 

Resources are allocated to these programs through the district 

office.  

The implementation of the SIS program has improved student 

passing rate by providing tutoring for students who need extra 

help in the core subjects of ELA and Math.  Based on the 

School Performance Report Card for school years 2014-2015 

and 2016-2017, decreases in failing marks have been shown 

since the start of the implementation of SIS. The report from 

SY 2014-2015 showed decreases in the number of students 

who failed or performed below average in all ELA and all 

math classes, with the exception of English 10 and Applied 

Math. The report from SY 2016-2017 indicated that 61% of 

students tutored in ELA and 48% of students tutored in math 

were able to pass the semester. The data in the School 

Performance Report Card shows a correlation between 

participation in SIS and the passing rate for semesters. The 

results from SY 2015-2016 were inconclusive due to the 

change of the benchmark from 65% to 70%. This change 

resulted from a suggestion to address the passing score for the 

ESL program.  

Teachers also use an established rubric to measure student 

progress towards meeting our expected Schoolwide Learner 

Outcomes (SLO). Exemplary students are given certificates 

and publicly recognized for their efforts in our SLO 

Ceremony held each semester.  

 

PD Binders 

Monitoring of Student Growth  

D1.4. Indicator: The school has an effective system to monitor all studentsô progress toward meeting the 

academic standards and schoolwide learner outcomes and provides appropriate interventions. 

D1.4. Prompt: Evaluate the effectiveness of the system used to monitor the progress of all students toward 

meeting the academic standards and schoolwide learner outcomes. 

Findings Supporting Evidence 

Okkodo High School has a Schoolwide Intervention System 

(SIS) in place. This is a systematic way for students in need of 

academic tutoring, to get the necessary intervention. Students 

must meet benchmarks in their core subject areas in order to 

be removed from tutoring. This helps the school monitor the 

SIS List 

Marks Analysis 

Progress Reports 

SLO Rubric 
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number of students who are falling below benchmarks in their 

classes. SIS intends to boost student achievement in ELA, 

Math, Science and Social Studies. Progress reports are issued 

mid-quarter. This helps to monitor student achievement and 

provide academic assistance where necessary before the 

semester grade is recorded.  

 

Counselors and the ESL coordinator provide failing mark 

notices and counsel students as an intervention to make up 

their work to pass their classes. Counselors work with 

students in planning their course work towards graduation 

requirements and post-secondary goals. They also conduct 

credit and service learning checks to keep students on track 

for graduation. District-wide, career, and college assessments 

are provided to measure studentsô learning outcomes and 

effectiveness of teaching standards. Work program 

opportunities are offered to students to access their 

competency in the GCC career educational programs or 

school-to-work program. 

 

A rubric to measure the schoolwide learner outcomes is used 

to monitor student progress. This assessment tool is used to 

recognize exemplary students during our SLO Recognition 

Ceremony held each semester. 

 

SLO Recognition Agenda and 

Recipient List 

Credit and Service Learning 

Check Log 

Work Experience Program 

Student Roster 

School-to-Work Student 

Roster 

Failing Marks Notice 

Recipient List 

Results from DWA, ASVAB, 

AP Exams, and PSAT 

Work Keys 

PowerSchool Log Entries 
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D2. Assessment and Accountability Criterion ï Classroom Assessment Strategies 

Teachers employ a variety of appropriate assessment strategies to evaluate student learning. Students and 

teachers use these findings to modify the learning/teaching process and support the educational progress 

of every student. 

Appropriate Assessment Strategies 

D2.1. Indicator: Teachers use appropriate assessment strategies to measure student progress toward 

acquiring academic standards and the schoolwide learner outcomes. 

D2.1. Prompt: Evaluate the appropriateness of formative assessment strategies used by teachers to measure 

student progress and modify instructional practices. 

Findings Supporting Evidence 

Teachers use a variety of appropriate formative assessments in 

their classes to guide their instructional practices. Teachers 

use unobtrusive formative assessments such as class 

discussions to facilitate question and answer sessions. They 

use educational technology such as Kahoot!, Quizlet, Padlet, 

and Plickers to quickly assess student learning. Teachers use 

exit tickets at the end of class to determine the studentsô level 

of understanding for the dayôs lesson and make decisions for 

their instruction for the next day. Teachers also use obtrusive 

formative assessments to determine the level of knowledge, 

understanding, or application on a particular topic. Teachers 

allow students to retake quizzes and tests multiple times to 

track student progress and adjust the emphasis of reviews 

prior to administering summative assessments. The results of 

these quick unobtrusive formative assessments and obtrusive 

formative assessments allow for teachers to review, reteach, 

and reinforce when necessary.  

Survey Results 

Lesson Plans 

Sample Assessments 

PLC Binders 

Using Assessment Data 

D2.2. Indicator: Assessment data are used to make decisions and modify instructional practices. 

D2.2. Prompt: Evaluate the effectiveness of modified instructional practices based on assessment data. 

Findings Supporting Evidence 

Based on a teacher survey, thirty-seven out of forty teachers 

regularly discuss assessment results in their PLCs. They share 

instructional practices that work for them and make plans to 

try new approaches to improve areas of weaknesses. Social 

Studies and Science teachers modify their instruction based on 

the results of annual Standards-Based Assessments as well as 

the quarterly common formative assessments. Their 

instructional practices focus on the skills and concepts in 

which the students need the most improvement. ELA and 

Math teachers use the annual ACT Aspire results to guide 

instruction. Instruction is modified to focus on ACT Aspire 

skills and content weaknesses. 100% of the teachers surveyed 

CFA Results 

Teacher Survey Results 

Lesson Plans 

PLC Binder 

ACT Aspire & SBA/DWA 

Results 

Subject Curriculum Maps 
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regularly (either always or sometimes) use formative 

assessments while 97.5% of the teachers surveyed regularly 

(either always or sometimes) use summative assessments to 

plan or alter their instructional strategies.  

 

Demonstration of Student Achievement 

D2.3. Indicator: A variety of standards-based curriculum-embedded assessments (e.g., student work, pre- 

and post- assessments, performance tasks, etc.) demonstrate student achievement of the academic 

standards and the schoolwide learner outcomes. 

D2.3. Prompt: Evaluate how a variety of standards-based curriculum-embedded assessments demonstrate 

student achievement of the academic standards and the schoolwide learner outcomes. 

Findings Supporting Evidence 

Okkodo High School teachers continuously assess student 

learning and promote student achievement through a variety 

of assessment tools. These assessment tools are aligned with 

the schoolwide learner outcomes, Guam Department of 

Education Content Standards and Performance Indicators, 

Common Core State Standards, and National Standards. 

 

The ELA, Math, Social Studies, and Science teachers have 

developed Common Formative Assessments aligned to 

proficiency scales based on priority standards to measure 

studentsô mastery of the standards. PLCs review student 

performance related to the standards, and plans are made to 

expand instructional practices to be more effective. Teachers 

employ a variety of formative and summative assessment 

tools to demonstrate student achievement of national and local 

standards and schoolwide learner outcomes. Assessments 

include but are not limited to the following: thinking maps, 

essays, reflections, audio-visual and other digital medium 

presentations, musical performances, journal entries, skits, 

oral presentations, research-based projects (such as STEM 

projects), portfolios, demonstrations, and teacher-made and 

standardized tests. 

 

The schoolôs career technical courses, offered in conjunction 

with our local community college, provide students with 

opportunities to earn certificates of completion and 

certificates of mastery. Both certificates provide students with 

career-ready skills and help them transition into the Guam 

Community College if they choose to pursue further 

certifications or an associateôs degree. This applies to all the 

GCC courses offered at Okkodo High School: Automotive, 

Carpentry, Electronics, Marketing, ProStart, and Tourism.  

Lesson Plans 

Assessments 

CFA Item/Error Analysis  
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The school offers the ACT KeyTrain curriculum in the 

business and GCC courses to provide students with career and 

technical skills. The program also allows students to take the 

ACT WorkKeys assessment, which students can earn a 

National Career Readiness Certificate. KeyTrain also includes 

a pre-assessment that rates students from levels 0 to 10. 

Students are told their proficiency level and what they need to 

do to master the necessary skills. The ACT WorkKeys 

assessment categorizes students by the following levels: 

Below Proficiency, Bronze (Entry Level), Silver (Above 

Entry Level), Gold, and Platinum. WorkKeys is aligned to the 

Career Technical Education (CTE) standards and the ELA and 

Math Common Core State Standards. The WorkKeys 

demonstrates the following SLOs: Excellence in Academics 

and Effectively Communicate with Others. 

 

Teacher Feedback to Students 

D2.4. Indicator: Teachers provide timely, specific, and descriptive feedback in order to support students 

in achieving learning targets, academic standards, and schoolwide learner outcomes. 

D2.4. Prompt: How effective is teacher feedback in supporting students in achieving learning targets, 

academic standards, and schoolwide learner outcomes? 

Findings Supporting Evidence 

Okkodo High School teachers provide timely feedback to 

support students in achieving learning targets and schoolwide 

learner outcomes. The instructional program Classroom 

Instruction That Works (CITW) includes research-based 

recommendations for providing meaningful feedback. OHS 

teachers are trained in these recommendations. Teachers are 

trained to provide students with feedback about what students 

did correctly, what they need to do to improve, and 

opportunities to continue to work until they succeed.  

 

In general, students surveyed felt a majority of their teachers 

were providing both verbal and written feedback. Teachers 

were surveyed as to the types of feedback given of which 63% 

provided written feedback followed by 43% providing verbal, 

while 27% provided conference or meeting feedback. 

Students surveyed also felt feedback was given in a timely 

manner and provided them the opportunity to reflect on areas 

of improvement.  

 

Teachers are also trained in developing proficiency scales 

Lesson Plans 

Teacher & Student Survey 

Results 

Progress Report 

CFA and Pre- and Post- Test 

Results 

PTC Sign-In Sheet 

Lunchtime Log Book/Sheets 
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based on priority standards. Teachers currently piloting 

standards-based grading provide feedback using the 

proficiency scale. The proficiency scale provides levels of 

mastery, and students are able to understand their present 

level of mastery when given their scores for feedback. 

 

Teachers embed the schoolwide learner outcomes in their 

daily lesson plans, and the SLOs are reflected throughout the 

lesson. Teachers give verbal feedback to students throughout 

the daily session. The faculty selects students who 

demonstrate mastery of the SLOs.  
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ACS WASC/GDOE Category D. Standards-based Student Learning: 
Assessment and Accountability:  Summary, Strengths, and Growth Areas 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
D are being met.  

Include comments about the degree to which these criteria impact the schoolôs ability to address one or 
more of the identified student learning needs (Chapter III).  

Summary (including comments about the student learning needs): 

The school shares performance data with teachers, students, parents, and other stakeholders. The school 

could do better in reviewing and analyzing assessment data more efficiently in PLCs. As a whole, the 

school provides a positive school culture by celebrating studentsô exemplary demonstration of the 

Schoolwide Learner Outcomes. Improvements to failing marks in core subjects, most especially English 

Language Arts and Mathematics, have been made due to the implementation of the Schoolwide 

Intervention System. However, the school could do better in evaluating the effectiveness of the program. 

Suggestions for improvement of SIS include efficient scheduling and a thorough tracking system for 

student placement, attendance, and student grades. The school also makes attempts to create and 

administer standards-based assessments that reflect the proficiency scales. More time and practice are 

needed for a smoother transition to proficiency scales, assessments, and standards-based grading. Based 

on survey results, a majority of teachers use formative assessments to determine studentsô present level 

of proficiency and make instructional decisions to review, reteach, and reinforce lessons. Lastly, based 

on student survey results, teachers give feedback in a timely manner and allow students to reflect on 

their learning.  

Prioritize the strengths and areas of growth for Category D. 

Category D:  Assessment and Accountability: Areas of Strength 

ǒ Teachers use a variety of formative and summative assessment strategies and use these 

assessments to assist with instructional planning. 

ǒ Teachers use a wide range of technology as part of assessment strategies. 

ǒ The school utilizes professional development sessions to improve teacher use of technology for 

formative assessments. 

ǒ The implementation of SIS improves passing rate for the semester. 

ǒ The school improves the response time for student feedback using traditional printed progress 

reports, parent teacher conferences, student parent conferences, and PowerSchool postings of 

grades and comments. 

ǒ The school holds the SLO recognition ceremony and uses a rubric to assess. 

Category D: Assessment and Accountability: Areas of Growth 

ǒ Teachers need more time and practice for a smoother transition to implement proficiency scales 

for assessment. 

ǒ The school can improve the system in place to monitor effectiveness of SIS in increasing student 

achievement. 

ǒ The school can improve the PLC process to review and analyze formative assessment data. 

 

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in 
Chapter V. 
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Category E: School Culture (Environment) and Support for Student Personal 
and Academic Growth 

E1.  Parent and Community Engagement Criterion 

The school leadership employs a wide range of strategies to encourage parental and community 

engagement, especially with the teaching/learning process. 

Parent Engagement 

E1.1. Indicator: The school implements strategies and processes for the regular engagement of parents 

and community stakeholders, including but not limited to participation in the School Community Council. 

Parents and community stakeholders are active partners in the teaching/learning process for all students. 

E1.1. Prompt: Evaluate the strategies and processes for the regular engagement of parents and the 

community, including being active partners in the teaching/learning process. 

Findings Supporting Evidence 

Okkodo High School is committed to ensuring that parents 

are involved or informed about all facets of the school by 

offering a variety of programs for parental involvement. 

Based on a survey administered to parents in SY 17-18 

during the 1st quarter parent teacher conference, out of 71 

responses, 84% strongly agree or agree that they are 

involved in the planning processes of the school through 

attendance at the Parent Teacher Student Association 

(PTSA).  There are several ways in which the school 

encourages parental involvement which include: 

¶ Distribution of memos regarding Parent-Teacher-

Student Association (PTSA) meetings and support or 

involvement in PTSA meetings 

¶ Quarterly progress reports sent home 

¶ Parent-Teacher conferences held twice a year 

¶ Parent attendance in Individualized Education Plan 

meetings or disciplinary hearings 

¶ School Website updates 

Additionally, parents have been involved in extra-curricular 

activities in various capacities.  Some parents have taken on 

some important roles to keep themselves active in the school 

community.  For example, some parents have taken on 

coaching positions for interscholastic sports and act as 

chaperones for student activities such as car washes and 

school dances.   

 

 

 

Parent-Teacher Conference 

Sign-In Sheets 

PTSA Minutes 

PTSA Sign-In Sheets 

Sign-In Sheets for Parent 

Meetings 

ESL Newsletters  

Marquee 

School website 
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Community Resources 

E1.2. Indicator: The school uses community resources to support students, such as professional services, 

business partnerships, non-profits, organizations, military, etc.  

E1.2. Prompt: Evaluate the effectiveness of the schoolôs use of community resources to support students. 

Findings Supporting Evidence 

Okkodo High School depends on community partnerships to 

support studentsô academic and personal needs.  Partnerships 

from various non-profit organizations, Government of Guam 

agencies, private businesses, other educational institutions, 

and others have been identified in the chart below. The list 

was compiled via teacher and staff questionnaire from SY 15-

16, SY 16-17, and SY 17-18. 

Additionally, the school has had opportunities for visiting 

authors to come to the school for presentations and book 

signings.  These events are sponsored by the International 

Reading Association and coordinated by our ELA teachers.  

Community members are actively involved in our Chamorro 

Month (Mes Chamorro) celebrations in March such as the 

village mayorôs office.  Throughout the month, guest 

speakers, cultural dancers, and various cultural displays and 

demonstrations are provided as an extension of the Chamorro 

language classes and to promote achievement of the school-

wide learner outcomes.  Additionally, Okkodo High School 

hosts Career Day for students.  Various government agencies, 

non-profit organizations, private businesses, and military 

branches expose students to career choices that may be 

available to them.  In addition, OHS has hosted the Special 

Olympics for the entire island.  This event is an island-wide 

community effort in which government agencies, private 

businesses, and different military branches are involved in 

assisting and promoting friendly sport competitions for the 

islandôs special needs community.  Because it is held on 

campus, various student clubs and organizations of OHS 

commit their time by assisting the Special Olympics 

Committee in various ways. 

 

 

 

 

Participation Sign-In Sheets 

Lesson Plans with Guest 

Speakers 

Event Photos 

OHS Year Books 
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Parent/Community and Student Achievement 

E1.3. Indicator: The school ensures that the parents and school community understand student 

achievement of the academic standards and schoolwide learner outcomes through the curricular/co-

curricular program. 

E1.3. Prompt:Determine the adequacy and effectiveness of the schoolôs strategies to ensure that parents 

and school community understand student achievement of the academic standards and schoolwide 

learner outcomes through the curricular/co-curricular program. 

Findings Supporting Evidence 

Okkodo High School takes a proactive approach on issues 

concerning studentsô academic and personal growth.  The 

school community understands how crucial it is to 

communicate school events, curricular, and cocurricular 

programs with stakeholders.  Below are the parent survey 

results regarding communication with parents about the 

schoolôs mission, schoolwide learner outcomes, 

schoolwide action plan, and communication to parents 

regarding childôs progress. The results suggest that 

Okkodo High School communicates with parents 

effectively.  

Effective communication with parents is done in many 

ways. Communication via PTSA meetings, letters sent 

home via students, parent conferences, emails, or a phone 

call.  OHS has a website that is run by the Student Body 

Association (SBA) and the Parent-Teacher-Student 

Association (PTSA).  The website, okkodohighschool.net, 

plays an important role in keeping stakeholders informed 

about schoolwide learner outcomes, student achievement, 

and school programs.  The school also submits this 

information to GDOEôs central office to be published in 

the GDOE quarterly newsletter.   

Okkodohighschool.net 

PTSA Agendas 

GDOE Quarterly  

Teacher Communication 

Logs 
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E2.  School Culture Criterion 

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is 

characterized by trust, professionalism, high expectations for all students, and c) maintains focus on 

continuous school improvement. 

Safe, Clean, and Orderly Environment 

E2.1. Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, clean, 

and orderly environment that nurtures learning (e.g., internet safety, drills, etc.). 

E2.1. Prompt:Comment on the effectiveness of a) the existing policies, regulations and procedures; and 

use of resources to ensure a safe, clean, and orderly environment that nurtures learning, b) all aspects of 

the school with respect to safety regulations including effective operating procedures for internet safety, 

and c) initiatives and responses to address bullying and harassment. 

Findings Supporting Evidence 

The Okkodo High School student handbook explicitly states 

behavior that is expected of students to ensure their safety while 

on campus and to produce an orderly environment for learning.  

The behavioral expectations and consequences for not 

complying are clearly stated in the student handbook.  With the 

exception of SY 16-17, student handbooks have been distributed 

to each student. During SY 16-17, student handbooks were not 

available. However, the school made its content a priority during 

student orientations as well as on the schoolôs website at 

www.okkodohighschool.net. 

To maintain order in the classroom and ensure a nurturing 

learning environment, teachers provide a syllabus for every 

student and parent describing student expectations during class 

time.  Both students and parents must agree to abide by the 

terms of the syllabus.  The teachers also have a faculty 

handbook that describes teacher behavior that will create a safe, 

orderly, and nurturing learning environment.  The student and 

faculty handbooks can be found on the school website, 

okkodohighschool.net.  OHS has safety regulations and effective 

operating procedures in place for dangerous situations.  The 

school community practices evacuation drills, lock down 

procedures, and earthquake drills.  

In general, expectations seem to be understood based on 

perception survey results from students, parents, and teachers. 

When all three groups were asked if the school environment is 

clean and orderly and in good condition, 80% of students, 98% 

of parents, and 93% of teachers either strongly agree or agree 

with this statement. In terms of safety at school, 82% of students 

and 93% of faculty and staff either strongly agree or agree that 

they feel safe in school.  However, it has been noted that 

evacuation SOPs should be updated and drills should occur on a 

regular bases.  

Student Handbook 

Faculty Handbook 

Evacuation SOPs 

Student Procedural Assistance 

Manuel 

Board Policy 
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Additionally, student perception survey results, as shown below, 

suggest that bullying on campus is not a rampant issue. 72% of 

students either disagree or strongly disagree that they have been 

bullied in school and 77% of students either disagree or strongly 

disagree that they have been bullied via social media. However, 

the school recognizes that even one instance of bullying is too 

many and will continue to bring awareness to this issue and 

address any such instances that arise.  

 

The school attributes such results to the ongoing anti-bullying 

campaign that takes place throughout the school year. Such anti-

bullying campaign includes: 

¶ School-wide assemblies conducted by student leaders and 

administrators on Board Policy 409- Prevention and 

Intervention Against Harassment, Intimidation, or Bullying, 

Cyberbullying, Sexting, and Sexual Harassment  

¶ Training sessions during Island-wide Board of Governing 

Students (IBOGS) events conducted by student leaders and 

advisors 

¶ Anti-bullying awareness month activities sponsored by the 

counseling office, class councils, student clubs and 

organizations 

¶ Classroom presentations by School Resource Officers 

¶ As part of the school curriculum in the classroom. 

In addition, teachers also undergo bullying and harassment 

training during faculty meetings and professional development 

sessions at least once a year.  

  

Discipline and Behavior Management System 

E2.2. Indicator: The school has an effective discipline and behavior management system that supports 

learning, growth, and development. 

E2.2. Prompt: Evaluate the effectiveness of the discipline and behavior management system to support 

student learning, growth, and development. 
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Findings 
Supporting 
Evidence 

The discipline and behavior management system at Okkodo High School is 

emerging.  The data chart below indicates the types and amount of discipline 

infractions at the school from August 2017 to January 2018. The highest rate of 

incidences, 123 was for use/ possession of tobacco products. The next highest was 

defiance, disrespect, and insubordination at 95. Dress code violation at 61 came in 

third and fourth was skipping at 50.  See chart below for further details. Among the 

top four types of incidences, two of them impact student learning directly- defiance, 

disrespect, insubordination and skipping. To address these concerns as well as 

overall student conduct, the school is in the process of implementing the Positive 

Behavior Intervention and System (PBIS).  This will provide behavioral support 

and the socio-culture needs to achieve social, emotional, and academic success. 

 

Additionally, in a perception survey administered to 527 students, 64% either 

strongly agreed or agreed that students were disciplined fairly. 27% either disagreed 

or strongly disagreed with the statement while 10% indicated that they do not know. 

This data suggests that students must be informed or reminded on a regular basis 

about the discipline policy and must be made aware about how the discipline office 

handles cases in a fair and equitable way. Additionally, the results suggest that 

students perceive school aidesô treatment as inconsistent, and therefore unfair, when 

holding them accountable for such things as uniform violations or accessing off-

limit areas during non-instructional time. Some school aides hold students 

accountable while others may not. To address this, the school administration will 

review policies pertaining to student conduct and uniform policies with school aides 

and ensure that treatment of students is consistent, and therefore fair. 

When teachers were asked about the fairness of student discipline, 84% either 

strongly agreed or agreed that it is fair. This suggest that teachers are aware and 

informed about student discipline policies and believe that treatment of students is 

fair.    
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High Expectations for Students 

E2.3. Indicator: The school has high expectations for students in an environment that honors individual 

differences and is conducive to learning. 

E2.3. Prompt: Evaluate the schoolôs effort and success to ensure high expectations for all stakeholders 

and in building an environment that honors individual differences and is conducive to learning. 

Findings Supporting Evidence 

The school has high expectations for students in which they 

are reminded of every day during daily homeroom 

announcements. The schoolôs mission and examples of how 

to meet the School-wide Learner Outcomes (SLOs) are 

reviewed on a daily basis and incorporated into the daily 

lesson plans of teachers. Based on survey results for 

students, faculty and staff, and parents, high expectations 

seem to be effectively communicated with students. 85% of 

students, 91% of teachers, and 90% of parents who were 

surveyed either strongly agreed or agreed that the school has 

high expectations of students. See chart below for further 

details. In addition, the school holds assemblies each year to 

recognize students for outstanding achievement of the SLOs. 

Student receive this recognition based on the SLOs rubric 

and teacher nomination for each of the schoolôs SLOs. The 

school will continue to have high expectations for students 

and will review such expectations as stated in the school 

mission, SLOs, and standard operation procedures of the 

school. 

Students, faculty, and staff were additionally asked about the 

extent to which students respect each other. This includes 

respect for individual differences.  The results indicate that 

among students, 56% either strongly agreed or agreed that 

students treat one another with respect while 35% either 

disagreed or strongly disagreed with this statement. 10% 

indicated that they donôt know. The results of the faculty and 

staff survey regarding this same topic indicate that 95% 

either strongly agreed or agreed that students treat one 

another with respect. This data suggest that while faculty and 

staff observe mutual respect among students in the 

classroom, the school community can do a better job of 

helping students recognize how respect can be expressed 

which honors individual differences during non-instructional 

time. Respect among students that values individual 

differences as well as respect for school property and 

personal property seem to be areas that need to be improved.  

The school also recognizes that the PBIS program, once 

implemented fully, will help address mutual respect among 

students that honors individual differences and other 

Perception Surveys 

SLOs ceremony 

pictures 

Sample Lesson Plans 
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behaviors that contribute to teaching and learning in a 

positive way.   

 

Additionally, students as well as faculty and staff were asked 

about the extent to which students care about learning and 

doing their best on tests. Students reported that 58% either 

strongly agreed or agreed while 26% either disagreed or 

strongly disagreed that students care about their learning and 

doing their best on tests. Teachers also reported that 76% 

either strongly agreed or agreed while 15% disagreed with 

this statement. These results suggest that while learning 

apathy is not a major concern, it must be addressed through a 

viable and relevant curriculum, two goals tied directly to the 

District State Strategic Plan.     

 

 

Culture of Trust, Respect, and Professionalism 

E2.4. Indicator: The school has a culture of trust, respect, and professionalism among all members of the 

school community. 

E2.4. Prompt:To what degree is a culture of trust, respect, and professionalism demonstrated by all 

members of the school community? 

Findings Supporting Evidence 

Trust, respect, and professionalism are important indicators of 

a positive school culture. Students, faculty and staff, as well 

as parents were asked about the extent to which the school has 

a culture of trust, respect, and professionalism. All three 

groups reported more than 80% that the school indeed has a 

culture of trust, respect, and professionalism. These results 

indicate the level of care and concern from the school 

administration, faculty, and staff that students and parents 

perceive. The school will continue to foster a culture of trust, 

respect, and professionalism. Furthermore, the 

implementation of PBIS will ensure that these characteristics 

are actively reviewed as part of a system of care and concern 

for students.   
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E3.  Student Support Criterion ï Personalization 

All students receive appropriate support along with a personal learning plan (as appropriate to the needs 

of the child) to help ensure academic success. 

Adequate Personalized Support 

E3.1. Indicator: The school ensures that every student receives appropriate support services in such areas 

as academic assistance, health, career, and personal counseling. 

E3.1. Prompt: Evaluate the availability and the adequacy of services to support students in such areas as 

academic assistance, health, career, and personal counseling. 

Findings Supporting Evidence 

Okkodo High School provides support for students in career 

and personal counseling.  The counseling department plays a 

crucial role in providing these services for students. When 

students were asked about an adult they can go to if they 

need help, 76% of students said they strongly agree or agree 

with this statement. Students were also asked about the 

extent to which the school provides academic support 

programs in order to meet graduation requirements. 91% of 

students either strongly agreed or agreed that the school 

indeed provides such support. Additionally, students were 

asked about the extent to which the school provides 

adequate information about college and non-college 

programs after high school. At least 85% of students 

surveyed either strongly agreed or agreed that the school 

adequately provides such information. The results of this 

data suggest that the school is providing support services in 

academic assistance, health, career, and personal counseling. 

Support programs in school are lead primarily by the 

counseling department with support from the school 

administration, other faculty, and staff. For example, the 

counselors set up military and college presentations so that 

students can learn as much as possible about the options that 

are available to them upon graduation.  An electives fair is 

also offered during the school year to expose students to the 

options available to them during their high school career.  

OHS works closely with post-secondary institutions such as 

the University of Guam and Guam Community College to 

provide information about the respective colleges.  

Informative workshops explain an array of pertinent 

information such as financial aid, entry requirements, and 

expectations of post-secondary institutions. Off-island 

colleges and universities also offer informative presentations 
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Direct Connections 

E3.2. Indicator: The school demonstrates direct links between student learning needs and the allocation 

of resources to student support services, such as counseling/advisory services, psychological and health 

services, or referral services. 

E3.2. Prompt: Evaluate the direct links between student learning needs and the allocation of resources to 

student support services, such as counseling/advisory services, psychological and health services, or 

referral services, including supports and services for students who are at-risk. 

about their institutions.  Every year, counselors coordinate 

and chaperone an off-campus College Fair for juniors and 

seniors.  This is another way to give students an opportunity 

to seek additional information about various universities and 

colleges.  The counselors also collaborate with our Guam 

Community College instructors to host the Electives Fair.  

The fair is an opportunity for exploratory classes to 

showcase what they learn and spark interest for the 

underclassmen.  Students are given an opportunity to sign-

up for more information about the class for registration.   

Counselors coordinate Career Day to give students ideas 

about the career choices that may be available to them.  

Government agencies and private businesses are invited to 

the campus to share their job descriptions with students and 

answer questions they may have.  Different military 

branches are also invited to Career Day.  The Army, Guam 

National Guard, Marine Corps, Navy, Air Force, and Coast 

Guard have all showcased what they have to offer for 

students who choose to join the armed services.  

Demonstrations are done and handouts are given to 

interested students.  OHS is committed to providing 

academic services that can prepare students for the future.  

These academic services range from offering tutoring 

intervention to ASVAB and college exam preparation.  

Along with college and career support, the school health 

counselor provides health services to students.  He addresses 

studentsô health concerns.  He collaborates with the Health 

and PE Department to conduct BMI checks.  Once results 

are recorded, students receive physical activity and proper 

nutrition counseling.  The school health counselor also 

works with the counselors and administrators about drug and 

alcohol prevention, teen pregnancy, and tobacco cessation 

programs to encourage students to make positive choices. 



 

101 
 

Findings Supporting Evidence 

The at-risk student population is supported with resources and 

assistance from the school community, the district office and 

other agencies. Resource allocation is dependent on support 

services from such partnerships.  For instance, students who 

require additional support due to habitual discipline referral 

for tobacco product possession are referred to the Brief 

Tobacco Intervention Program or the Substance Abuse 

Intervention Program administered by the district office 

and/or the Guam Department of Public Health. For students 

experiencing truancy, the school has an SOP to follow with 

support from the school administration, the schoolôs School 

Attendance/ Truant Officer, Social Worker, and Community 

Program Aide. These services support the school and come 

from the Student Support Services Division and Student 

Parent Community Engagement Outreach Program 

administered from the district office. 

For at-risk students who are failing academically, the school 

responds with interventions and support such as: 

¶ Enrollment in the tutoring during the Schoolwide 

Intervention System (SIS) Program. 

¶ Creating a child study team to discuss and decide if 

referral to special education services is necessary. 

¶ Requiring teachers to make contact with parents for 

students struggling academically. 

¶ Referral to counseling office for psychological and 

emotional concerns. 

¶ Referral to school nurse for any physical concerns. 

Resources available to the schoolôs at risk population is 

dependent primarily on partnerships and support programs 

currently available. The school will continue to foster these 

partnerships and seek out more opportunities to provide 

resources to the schoolôs at-risk population. 
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Strategies Used for Student Growth/Development 

E3.3. Indicator: Strategies are used by the school leadership and staff to develop personalized approaches 

to learning and alternative instructional options which allow access to and progress in the rigorous 

standards-based curriculum. Examples of strategies include: level of teacher involvement with all students, 

a curriculum and instruction that promotes inclusion, processes for regular review of student and 

schoolwide profiles, and processes and procedures for intervention (e.g., ELL and other alternative 

learning programs). 

E3.3. Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff 

to develop personalized approaches to learning and alternative instructional options which allow access 

to and progress in the rigorous standards-based curriculum. 
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Findings Supporting Evidence 

The school leadership and staff recognize the wide spectrum 

of learning abilities of the student population.  As much as 

possible, students are offered a personalized approach to 

learning.  The schoolôs special needs students are serviced by 

special education teachers, a consultant resource teacher, and 

specialists from GDOEôs Division of Special Education.  To 

assist students with their unique needs, these school officials, 

along with the student and parents, collaborate closely to be 

sure the needs of the student are met.  Annual Individualized 

Education Plan meetings are held.  These meetings determine 

the future course work that the student will be engaged in 

based on his or her personal needs and academic goals.  The 

English as a Second Language Coordinator also plans 

personalized approaches to student learning for the ESL 

population.  There are two placements for students receiving 

ESL services.  Either they are mainstreamed with the rest of 

the population and receive modifications from the regular 

classroom teachers, under the consultation of the ESL 

coordinator, or they remain in a sheltered classroom with 

other students at similar English proficiency levels.  

Counselors help students determine the best course selection 

to meet their long-term educational goals.  For students who 

have career technical goals, counselors assist them with 

appropriate courses and likewise for college-bound students.  

To offer support for students who are experiencing learning 

difficulties, a Child Study Team is formed.  The team 

provides consultative, evaluative, and prescriptive strategies 

for teachers and parents.  The team meets in order to identify 

what type of support to provide for the student.  Students 

identified under section 504 of IDEA are provided 

accommodations and modifications in the general education 

curriculum.  

Special Education Binder 

ESL Binder 

Child Study Team Process 
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  E4.  Student Support Criterion ï Accessibility 

Students have access to a system of personalized supports, activities, and opportunities at the school and 

within the community. 

Equal Access to Curriculum and Support 

E4.1. Indicator: All students have access to a challenging, relevant, and coherent curriculum. Schools 

regularly examine the demographics and distribution of students throughout the class offerings 

(e.g., master class schedule and class enrollments) and the types of alternative schedules available (e.g., 

summer, class periods beyond the traditional school day). 

E4.1. Prompt: To what extent do all students have accessibility to a challenging, relevant, and coherent 

curriculum? (Examine the demographics and distribution of students throughout the class offerings and 

the types of alternative schedules available.) 

Findings Supporting Evidence 

Students have access to a challenging, relevant, and 

coherent curriculum. Based on a student survey, 91% 

of students strongly agree or agree that the school 

offers rigorous and high academic courses that 

challenge me. Additionally, parents reported in a 

survey that 91% feel the same way. This data suggest 

that the school indeed offers a curriculum that is 

challenging, relevant, and coherent and must continue 

to bring awareness to students and parents for such.  

 

One of the schoolôs largest special population is the 

English as Second Language (ESL) students. Students 

identified as ESL range in 1000 plus every school year 

which is more than 50% of the entire school 

population. However, only 300-400 ESL students each 

year receive services under the ESL program. Services 

include teacher modifications in the regular education 

classroom. One of the alternative schedules available to 

the ESL special population is the Guam Community 

College (GCC) career courses. These programs offer 

students a focused curriculum in Marketing, 

Electronics/ Computer, Carpentry, Hospitality and 

Tourism, Automotive, and ProStart/ Culinary. The data 

suggest that upwards of 10% of their class enrollment 

includes students in the ESL program.  
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Another special population in the school is the special 

education (SPED) students. For the past three years, the 

percentage of SPED students in the GCC courses has 

been 19% or higher. This data suggest that the SPED 

students are indeed included in the GCC programs. 

However, there is some concern regarding when SPED 

students are accepted into the GCC Program. However, 

since the GCC Program is federally subsidized, 

program completion is a major requirement in which a 

full two years or three years is required in order to 

receive a certificate of completion. Accepting SPED or 

any student midway through the year impacts studentsô 

ability to receive such certificate.    

 

Curricular/Co-Curricular Activities 

E4.2. Indicator: School leadership and staff link curricular/co-curricular activities to the academic 

standards and schoolwide learner outcomes for students who require access to a system of personalized 

supports. 

E4.2. Prompt:Comment on the relationship between curricular/co-curricular activities and the academic 

standards and schoolwide learner outcomes for students who require access to a system of personalized 

supports. 

Findings Supporting Evidence 

  

Cocurricular activities support the schoolwide learner 

outcomes (SLOs) and academic standards. When students are 

involved in cocurricular activities, a sense of belonging, 

school pride, and personalized supports is developed. Such 

characteristics may be found in the many types of cocurricular 

activities offered at the school such as student council, clubs, 

organizations, competitive teams, and interscholastic sports.  

The number of cocurricular activities has steadily increased in 

the last three years due to an increase in the number of clubs 

and organizations in operation.   

Clubs and organizations go through a chartering process at the 

beginning of the school year in which any group of students 

may form a club or organization officially recognized by the 

school provided that they meet certain requirements: 

1. Develop a constitution/ bylaws that establish the purpose, 

goals, and articles of incorporation of the club or organization. 
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2. Identify a main advisor and co-advisors to ensure adult 

guidance and support at all times. 

3. Conduct a membership drive to recruit members to join the 

club or organization. 

4. Develop a budget and school year calendar in order to plan 

for upcoming events and financial projections. 

5. Pay a $75 charter fee to be registered with the schoolôs 

business office and conduct activities sanctioned by the school 

such as fundraising.   

Clubs and organizations go through an activity approval 

process in order for their activity to be sanctioned by the 

school. This process involves filling out an activity request 

form, securing a venue, providing chaperones and adult 

supervision and obtaining the necessary signatures from 

advisors, the activities coordinator, and final approval from 

the school administration.  



 

106 
 

All clubs and organizations link directly with the SLOs and/or 

academic standards. For example, one of the SLOs is to 

embrace cultural diversity. The school currently has a 

Chamorro Club, Filipino Diversity Club, and United Nesians 

Organization which represent the three largest ethnic groups 

on campus- Chamorro, Filipino, and Micronesians from the 

Federated States of Micronesia. Each of these clubs promote 

cultural understanding within and among their peers. Another 

SLO is to be environmentally friendly. The Lend Earth A 

Friend (LEAF) Club is the schoolôs environmental steward 

club and leads the school in reducing waste and recycling 

efforts. Another organization that directly links to 

environmental stewardship is the schoolôs National Honor 

Society (NHS) organization that regularly conducts campus 

and community beautification projects. One of the other SLOs 

is to effectively communicate with others. This SLO directly 

links to such clubs and organizations as the DECA Marketing 

Club, ProStart Club, and Hospitality and Tourism Club in 

which effective communication is a key component that 

drives the organization. The last SLO is to excel in academics. 

This SLO can be directly linked to the schoolôs Academic 

Challenge Bowl Team, Mock Trial Team, AP & Honors 

Clubs, Math Honors Society, Tri-M Music Honor Society, 

Vocation and Technical Honor Society, to name a few. 

Another club in which the SLOs are embedded is the Students 

Helping Students Club. This club focuses on providing 

financial support to students, other clubs and organizations, as 

well as to the entire school community. The SHS Club is 

known to provide personalized supports for students in ways 

such as purchasing classroom and library equipment, score 

board equipment and resources for students, providing special 

education resources and support, and paying for graduation 

regalia or interscholastic sports uniforms for those who cannot 

afford to purchase on their own.  
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School staff and the leadership team encourage students to 

participate in quarterly sports activities.  There is a wide 

selection of sports for Okkodo students to choose from.  Boys 

and girls volleyball, basketball, cross country, soccer, baseball 

and paddling are some of the organized sports that OHS 

offers.  In order to participate in sports, interested students 

must turn in a physical form from their doctor giving them 

medical clearance to play.  Students must meet acceptable 

academic performance standards (70% or better) and be in 

good standing with their citizenship grades.  Students are 

eligible for tryouts if these requirements are met.  Once 

students are chosen to participate as part of the team, the 

Athletic Director provides academic and attendance 

monitoring sheets to guarantee that students maintain the 

requirements.  It is the responsibility of the student to make 

sure forms are completed before each game.  Sports are not 

only limited to interscholastic events but Okkodo High School 

also offers intramural sports during lunch time.  This serves as 

an alternative activity in which students can participate.  A 

physical education teacher runs the program.  Various sports 

activities are offered in the gym as scheduled. 

The Schoolwide Intervention System (SIS) is also another 

major way the school personalizes support for students. This 

system allows students struggling academically to receive 

additional time to meet academic standards via tutoring once a 

week. Data from previous years indicate that this program has 

made an impact in the overall passing rate of students and 

ultimately, has increased the graduation rate for the school. 

For students who are passing all their academic courses with a 

65% or higher, cocurricular activities are offered during the 

SIS time. Such cocurricular activities include AP test studying 

tips session, student council meetings, arts and crafts time, 

open gym session, and silent sustained reading time. These 

cocurricular activities are reviewed by a committee based on 

teacher proposal. This proposal process includes identifying 

the SLOs, academic standards, or other recognized standards 

for which the SIS time will dedicate itself. 
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In the 9th grade academy, the SIS takes on a different 

approach. The tutoring component is still present to assist 

students struggling academically. However, for students who 

do not require tutoring, the SIS time is used as an advisory 

program. This advisory program focuses on the transition into 

high school with sessions on a variety of topics such as 

understanding the high school credit system, time 

management and organization, and sessions that allow 

students to socialize in a positive way and build confidence as 

a high school student.             

 

Meeting Student Needs Through Curricular/Co-Curricular Activities 

E4.3. Indicator: The school has a process for regularly evaluating the degree to which curricular/co-

curricular activities are meeting the needs of students who require access to a system of personalized 

supports. 

E4.3. Prompt:Evaluate the school process for regularly evaluating the degree to which curricular/co-

curricular activities are meeting the needs of students who require access to a system of personalized 

supports. 

Findings Supporting Evidence 

The curricular/ co-curricular activities have increased in 

school thus increasing opportunities to offer students 

personalized support. This is based on the increase in number 

of chartered clubs and organizations through the years.   

 

The increase in the number of clubs and organizations means 

more student participation with a variety of interest areas. 

Club and organizations have specific goals that align with the 

schoolôs SLOs or academic standards. These goals allow 

students to experience personalized support based on their 

interests.    

 

At the end of the school year, clubs and organizations 

complete a survey about how the school administration, 

activities coordinator, and Student Body Association (SBA) 

support clubs and organizations. One of the major concerns in 

SY15-16 was the cumbersome process for activities to be 

approved. The school administration along with the activities 

coordinator, SBA advisors and officers revised the process for 

activities approval in which decreased the amount of time and 

lessened the amount of paperwork involved. This has not been 

an issue since. This is also directly related to the increase in 

the number of clubs and organizations because the activity 

request process was made easier to conduct student activities 

Club and Organization 

Rosters 

Club Charters 

List of Chartered Clubs 

List of SIS Cocurricular 

Offerings 



 

109 
 

 

Teacher participation as club advisors and active student 

membership is prevalent on campus.  This can be seen in club 

charters as well as through attendance sign-in sheets.  

Cocurricular activities are aligned with the schoolôs mission 

statement and schoolwide learner outcomes.  Because of the 

schoolôs diverse population, clubs and organizations are 

outlets for students to participate.  After a review of the 

cocurricular offerings and student membership, it was 

determined that the school could do more to offer 

opportunities for our ESL students from the outer islands.  A 

recently formed club called United Nesians of Okkodo 

(UNO), was a result of this review.  Although the club is open 

to all students, its focus is to bring together students from 

Micronesia to get to know each otherôs cultures and grow in 

appreciation for them.  This gives our islander population a 

sense of belonging and pride to be able to showcase the 

positive attributes of their cultures.    

Student Perceptions 

E4.4. Indicator: The school is aware of the student perspective of support services through such 

approaches as interviewing and dialoguing with student representatives of the school population. 

E4.4. Prompt: Comment on the student perspective about the effectiveness of support services after 

interviewing and dialoguing with student representatives of the school population. (Ensure that students 

represent the broad and diverse array of the school population.) 

Findings Supporting Evidence 

Students and parents are aware of academic support programs 

provided by the school. In a survey administered to students, 

91% of students either strongly agree or agree that the school 

indeed provides support programs to meet graduation 

requirements. Parents seem to concur with students on this 

statement as 79% either strongly agree or agree with this 

statement. Such support services include Counseling services, 

SIS Tutoring, ESL services, SPED services include: ED 

Consultation and counseling, Itinerant Hearing Services, 

Occupational Therapy, Speech /Language Consultation, 

Transportation, Tutoring, Vision Services, Various Assistive 

Technology Devices, Training and Support in: Autism, 

School Programs, Assistive Technology, ED, Deaf or Hard of 

Hearing Programs. 

 

 

 

Perception Surveys 

Special Ed Services 
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ACS WASC/GDOE Category E. School Culture (Environment) and Support 
for Student Personal and Academic Growth:  Summary, Strengths, 

and Growth Areas 

Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
E are being met.  

Include comments about the degree to which these criteria impact the schoolôs ability to address one or 
more of the identified student learning needs (Chapter III).  

Summary (including comments about the student learning needs): 

The school leadership encourages parental and community engagement to support the teaching and 

learning process. The Parent Teacher Student Administration (PTSA) organization and partnerships with 

government agencies, private businesses, non-profit organizations, institutions of higher learning, and 

others like the military are the primary ways the parental and community engagement occurs with the 

school. Students, parents, faculty, and staff overwhelming agree that the school campus is safe, clean, 

and an orderly place that nurtures learning. Additionally, students, parents, faculty, and staff believe that 

the school culture is characterized by trust, professionalism, high expectations for all students that focus 

on continuous school improvement. However, the school recognizes that the student handbook, faculty 

handbook, and standard operation procedures must be updated for the safety and well-being of all while 

on campus. Emergency drills and training must be conducted on a regular basis in preparation of crises 

management. Additionally, students must be made aware of how discipline across the school is handled 

in a fair and equitable way. Furthermore, students must be engaged in ways that fosters respect while in 

school.  The school will address such issues primarily through the Positive Behavior Intervention System 

(PBIS) that was recently adopted by the school community and is in its early stages of implementation. 

With regard to personalized supports, students and parents agree that a system of personalized support is 

implemented through the curricular and cocurricular activities. This is due to the increase in the number 

of clubs and organizations on campus that focus on meeting the SLOs or academic standards. 

 

Prioritize the strengths and areas of growth for Category E. 

Category E:  School Culture (Environment) and Support for Student Personal and 
Academic Growth: Areas of Strength 

¶ The school has an active PTSA organization and partnerships with various island agencies, 

organizations, and businesses that support the students and school community. 

¶ Students, parents, faculty and staff overwhelmingly agree that the school is safe, clean, and 

orderly place that nurtures learning. 

¶ Students, parents, faculty and staff overwhelmingly agree that the school culture is characterized 

by trust, professionalism, high expectations for all students that focus on continuous school 

improvement. 

¶ The school provides career and personal counseling for all students primarily through the 

counseling office with support from such programs as the GCC Program, SPED Program, ESL 

Program, and Student Support Services to name a few. 

¶ Personalized supports is provided through curricular and cocurricular activities as seen from the 

implementation of the SIS program, the 9th grade Advisory Program, as well as an increase in the 

number of clubs and organizations operating through the years. Data shows that the SIS program 
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correlates to the increase in the number of students passing their classes and ultimately impacts 

the graduation rate of the school. The 9th grade Advisory Program assists 9th graders with the 

transition into high school. The increase in the number of clubs and organizations on campus 

reflects the motivation of students and teachers to build upon common interests which serves the 

community well. Additionally, all clubs and organizations are directly linked to SLOs or 

academic standards.   

¶ Although in its early stages of implementation, the PBIS program has potential to address 

discipline concerns and build the character of students to ensure they are responsible and 

respectful. 

 

Category E: School Culture (Environment) and Support for Student Personal and 
Academic Growth: Areas of Growth 

¶ The school recognizes that the student handbook, faculty handbook, and standard operation 

procedures must be updated for the safety and well-being of all while on campus. 

¶ The school recognizes that the PBIS program must be fully implemented to address discipline 

concerns and overall character of students to ensure they are responsible and respectful inside 

and outside of the classroom. 

¶ The school recognizes that students must be made aware about how discipline is handled in a 

fair, consistent, and equitable way from all stakeholders involves. 

¶ Although the SPED and ESL special populations are adequately represented in alternative 

curricular programs such as the GCC Programs, program consultation and understanding must be 

promoted to ensure that both studentsô needs and program needs are met.  

 

Copy and paste the Areas of Strength and prioritized Areas of Growth/Challenges into the matrix in 
Chapter V. 
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Prioritized Areas of Growth Needs from Categories A through E 

Prioritize the growth areas from the five categories. 

¶ Improve process to measure effectiveness of PD on student performance 

¶ Increase number of teachers using proficiency scales in classrooms 

¶ System for gathering data and how data is analyzed 

¶ Feedback by school admin, DCs and PLC members to improve PLC process to review and 

analyze formative assessments 

¶ Bring awareness to how feedback is used in the classroom 

¶ Improve the system for SIS to increase student achievement 

¶ PBIS must be fully implemented to address discipline concerns 
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Chapter V:  Schoolwide Action  Plan 

A. Utilize the schoolwide strengths and growth areas to revise the schoolwide action plan. 

a.   Insert the table that lists all strengths from Categories AïE. 

b.   Insert the table that prioritizes all areas of growth from Categories AïE. 

c.   Comment briefly on implications for revising the schoolwide action plan. 

B. State any additional specific strategies to be used by staff within each subject area/program to 
support sections of the schoolwide action plan. 

C. Describe the schoolôs follow-up process, ensuring an ongoing improvement process.                                                                         

 

Strengths Areas of Growth 

Stakeholders are aware of mission, SLOs, and action plan Improve process to measure effectiveness of PD on student 

performance 

Teachers find SLO awards to be effective and have seen 

increase in student involvement 

Increase number of teachers using proficiency scales in 

classrooms 

An increase in Honors and AP class offerings System for gathering data and how data is analyzed 

Students feel like their voices are heard Feedback by school admin, DCs and participants of the subject 

to improve PLC process to review and analyze formative 

assessments 

Parents believe their childôs educational needs are being met Bring awareness to how feedback is used in the classroom 

Over 65% of teachers are employing research-based practices 

i.e. CITW, SIOP, and TMs 

Improve the system for SIS to increase student achievement 

Additional core classes and exploratory classes PBIS must be fully implemented to address discipline concerns 

SIS assists with increasing student achievement  

Piloted courses such as Genetics, Pre-Engineering, and 

Financial Literacy 
 

Counseling department routinely monitors academic status 

and future planning ï college, career, military 
 

Good community partnerships ï AHRD, Upward Bound, Trio  

Teachers trained in various instructional methods  

Students fully aware of lesson objectives and SLOs  

An increase in integration of technology for lessons  

Rigorous course offerings  

Use a variety of formative and summative assessments  

Use of wide range of technology for assessment  

Use of PD to improve teacher use of tech for formative 

assessments 
 

SIS to improve achievement  

Improvement to response time for grade reporting  

Use of rubric for SLO recognition  

Active PTSA and good community partnerships  

School is safe, clean, and orderly  
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Trust, professionalism, and high expectations  

Career and personal counseling for all students  

Personalized support through 9th Grade Academy, SIS  

PBIS though in infancy stage  
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Okkodo High School Action Plan SY 15 ï 16 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

District Goal(s):   1: All GDOE students will graduate from high school prepared to pursue post-secondary education on or off-island or to assume 

gainful employment within the public or private sector.  

2. All GDOE students will successfully progress from grade to grade and from one level of schooling to another in order to 

maximize the opportunities to successfully graduate from high school.  
  

 

SMART GOAL  Strategies and Action Steps Responsibility Timeline 
Evidence of 

Effectiveness 

1. Continue to improve 

student academic 

achievement in core 

curricular areas to meet 

SLOs and GDOE 

Common Core Standards 

growth targets, including 

schoolwide subgroups 

such as ELL, SPED, and 

socioeconomically 

disadvantaged students 

and address possible test 

apathy among all grade 

levels. (Critical Areas 1 

and 3) 

 

A. Effectively implement SIS ï 

Scheduling and attendance and 

accountability monitoring 
 

 

SIS 
Administrator 
Counselors 
Faculty and 
staff 

Quarterly Reports 
Semester Marks Analysis 

Summative results 

SIS Reports 
Marks Analysis 
SBA Results 

CCSS Assessment 

Results 

 

B. Collect and maintain records 

of ELL, SPED, and 

socioeconomically 

disadvantaged students 

 

 

Special 
Population 
Administrator 
Counselors 
ESL Coordinator 
CRT 

Semester Reports 

End of year reports 

Report card grades 
IEP goal progress 

Summative results 

C. Assess student achievement of 

SLOs using common rubric and 

recognize exemplary students 

 

Discipline 
Administrator 
Teachers 

Quarterly Assessment 

Semester Recognition 

Ceremony 

Quarterly reports 

summarizing results to 

show progress 

Semester recognition 

D. Address possible test 

(SBA/ACT Aspire) apathy 

among all grade levels through 

incentives program and building 

a school culture that values test 

results 

Curriculum 
Administrator 
Counselors 

1st Semester following 

school year ï Annually  

Summative Test Scores 

Number of students 

earning incentives 
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Okkodo High School Action Plan SY 15 ï 16 
 

 

District Goal(s): 4. All members of the Guam DOE community will establish and sustain a safe, positive and supportive 

environment.  

5. All GDOE operations activities will maximize the critical uses of limited resources and meet high 

standards of accountability.  
 

SMART GOAL  Strategies and Action Steps Responsibility Timeline 
Evidence of 

Effectiveness 

2. The school leadership 

team will provide a 

forum for studentsô 

voices to be heard on an 

ongoing basis.  The 

forum will allow 

students to raise issues 

via their student leaders. 

(Critical Area 4) 

A. SBA meeting component - 

POTF will be encouraged 

SBA Advisors Weekly Agenda 

Sign-in sheets 

B. Homeroom representatives 

will present student concerns to 

SBA 

SBA Advisors 
Homeroom 
teachers 
 

Weekly Agenda 

Sign-in Sheets 

C. Bulletin announcements will 
inform school community of 
pertinent topics.  
     SBA advisor runs social media 
and school website to keep 
students updated with school 
events and information. 
 
 
      
 

SBA Advisors Daily Bulleting announcements 

School website 

Social media sites ï 

Twitter, Facebook, etc. 
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Okkodo High School Action Plan SY 15 ï 16 
District Goal(s):    

3. All GDOE instructional personnel will meet high standards for qualifications and ongoing professional 

development and will be held accountable for all assigned responsibilities.   

5. All GDOE operations activities will maximize the critical uses of limited resources and meet high 

standards of accountability.  
 

SMART GOAL  Strategies and Action Steps Responsibility Timeline 
Evidence of 

Effectiveness 

3. Continue to increase 

the capacity of faculty 

and staff to collect 

disaggregate, and 

analyze student 

performance data 

(including classroom 

data) in order to make 

informed decisions in the 

implementation of 

rigorous Common Core 

Standards-based 

curriculum, instruction, 

assessment, and 

accountability strategies 

in the classrooms. 

(Critical Areas 2 and 5) 

A. Teachers will use technology 

such as PowerSchool 

spreadsheet, Quick Keys App, 

and other software to gather 

analytics  

Professional 
Development 
Committee 
Administrator 

Beginning of first semester 
Follow-up training start of 
second semester  

Training Sign-in Sheets 

PLC and Department 

binders  

PowerTeacher 

B. Content teachers will collect 

and analyze student work and 

make curricular decisions based 

on data 

Department 
Chairmen 
Teachers 

Weekly 
 

Discussion log with brief 

description of discussion 

and curricular decisions 

made based on student 

performance data in PLC 

meetings 

C. Improve use of CFA results Department 
Chairmen 
Teachers 
 

Quarterly CFA Results 

D. Maintain PLC Data Binders Department 
Chairmen 

Quarterly PLC/Department Binders 
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E. Provide consistent training 

with reinforcement and follow-

up (CITW, Marzano 

(SBG/Proficiency scales, etc.) 

SIOP) 

Professional 
Development 
Committee 

Monthly Sign-in Sheets 
Agendas 
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Mission Statement 

Okkodo High School provides a respectful environment for quality learning that builds 

knowledge and skills to succeed in the 21st century. 

 

Schoolwide Learner Outcomes 

 

          Effectively communicate with others                                Excellence in academics 

          Embrace cultural diversity                                                 Environmentally respectful 

Goal 1:  Continue to improve student academic achievement in core curricular areas to meet 

SLOs and GDOE Standards and growth targets, including schoolwide subgroups such as 

ELL, SPED, and address possible test apathy among all grade levels. 

Goal 2: The school will fully implement PBIS, Positive Behavior Intervention and Supports.  

This is a district-wide behavior management framework to create a learning environment 

with a positive school climate. 

Goal 3: The school will maintain the capacity of faculty and staff to collect and use data to 

analyze student performance to inform instruction and assessment. 

OKKODO HIGH SCHOOL  

REVISED SCHOOLWIDE ACTIO N PLAN SY 18 -19 
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Goal 1:  Continue to improve student academic achievement in core curricular areas to meet SLOs and 

GDOE Common Core Standards and growth targets, including schoolwide subgroups such as ELL and 

SPED and address possible test apathy among all grade levels. 

Rationale: Critical Need: Annual placement tests, administered by the English and Math Departments, show that a 

majority of students begin high school without the skills necessary to perform at grade level. The high number of students 

who do not perform well in their ELA and Math classes illustrates this.  

                    For SY 16-17: 

9th Grade:  14% of students scored below average or failed a Language Arts course 

                  24% of students scored below average or failed a Math course (Pre-Algebra) 

10th Grade: 28% of students scored below average or failed a Language Arts course 

                   33% of students scored below average or failed a Math course (Algebra 1) 

11th Grade: 25% of students scored below average or failed a Language Arts course 

                   32% of students scored below average or failed a Math course (Geometry) 

12th  Grade: 6% of students scored below average or failed a Language Arts course 

                    16% of students scored below average or failed a Math course (Algebra 2) 

 

 

 

 

 

 

 

REVISED SCHOOLWIDE ACTIO N PLAN SY 18 -19 

Growth Targets: 

SY 18-19: There will be a 2% decrease in the number of students earning a below average or failing grade in ELA and Math courses. 

SY 19-20: Same Target 

SY 20-21: Same Target 

SY 21-22: Same Target 
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District Goal(s): 1: All GDOE students will graduate from high school prepared to pursue post-secondary education on or off-island or to assume 

gainful employment within the public or private sector.  

2. All GDOE students will successfully progress from grade to grade and from one level of schooling to another in order to 

maximize the opportunities to successfully graduate from high school. 
 

 

SMART GOAL  Strategies and Action Steps Responsibility Timeline 
Evidence of 

Effectiveness 

1. Continue to improve 

student academic 

achievement in core 

curricular areas to meet 

SLOs and GDOE 

Standards and growth 

targets, including 

schoolwide subgroups 

such as ELL and SPED 

and address possible test 

apathy among all grade 

levels. 

 

 

A. Effectively implement SIS ï 

Scheduling, attendance, and 

accountability monitoring by 

incorporating PowerSchool 

scheduling 
 

 

SIS 
Administrator 
 
Counselors 
 
Faculty & staff 

Quarterly  
 
Semesterly 
 
Annually 
 

SIS Reports 
 
Marks Analysis 
 
SBA Results 

 

DWA Results 

 

B. Along with DWA results, 

classroom assessment data from 

ELA and Math courses, and 

marks analysis, will be used to 

gauge ELL and SPED  

 

Special 
Population 
Administrator 
Counselors 
ESL Coordinator 
CRT 
Teachers 

Quarterly  
 
Semesterly 
 

Annually  

Report card grades 
 
IEP goal progress 
 
ELA and Math Assessments 
 

DWA Results 

C. Assess student achievement of 

SLOs using common rubric and 

continue to recognize exemplary 

students 

 

Discipline 
Administrator 
Teachers 
SLO Committee 
Students 

Quarterly  

 

Semester Recognition 

Quarterly reports  

Student Self-Assessment 

Teacher Tracking Sheets 

Student Recipients in 

ceremony 

D. Continue to address possible test 

(SBA/ACT Aspire) apathy among all grade 

levels through incentives program and 

building a school culture that values test 
results 

Curriculum 
Administrator 
Counselors 

1st Semester following 

school year ï Annually  

Summative Test Scores 

Number of students 

earning incentives 

REVISED SCHOOLWIDE ACTION PLAN SY 18 -19 
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Goal 2:  The school will fully implement PBIS, Positive Behavior Intervention and Supports.  This 

is a district-wide behavior management framework that helps to create a learning environment with 

a positive school climate. 

Rationale: Critical Need: Discipline data reveals a need to decrease the number of infractions committed on campus, 

particularly in the areas of tobacco use, defiance/disrespect/insubordination, and skipping.  

 

Supporting Data: 

In SY 16-17, out of 578 infractions, 197 (34%) involved use or possession of tobacco products.   

 

In SY 16-17, out of 578 infractions, 69 (12%) involved defiance, disrespect, or insubordination. 

 

In SY 16-17, out of 578 infractions, (8%) involved skipping.  

 

Growth Targets:  

 

SY 18-19: There will be a 3% decrease in the number of infractions committed on campus, particularly in the areas of tobacco use,              

                  defiance/disrespect/insubordination, and skipping. 

 

SY 19-20: Same target 

 

SY 20-21: Same target 

 

SY 21-22: Same target 

REVISED SCHOOLWIDE ACTION PLAN SY 18 -19 
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District Goal(s): 4. All members of the Guam DOE community will establish and sustain a safe, positive and supportive environment.  

5. All GDOE operations activities will maximize the critical uses of limited resources and meet high standards of 

accountability. 

 

SMART GOAL  Strategies and Action Steps Responsibility Timeline Evidence of Effectiveness 

2. The school will fully 

implement PBIS, Positive 

Behavior Intervention and 

Supports.  This is a district-

wide behavior management 

framework to create a 

learning environment with 

a positive school climate. 

A. Identify interventions needed 

based on behavioral data 

School Climate 

Cadre ï 

Teachers, 

students, 

administrator 

Monthly  
 

Monthly data collection 

Meeting Agendas 
  

B. Develop Incentive Programs SCC  

 

Students 

Helping 

Students Club 

Monthly List of Incentives 

Recipient Lists 

C.  On-going Assessments of 

program to measure effectiveness    

 

 

 

 

SCC Monthly Tiered Fidelity Inventory Manual 

After-Action Reports 

Assessment Tools 

School Safety Perception Survey 

Self-Assessment 

 

 

 

 

 

 

REVISED SCHOOLWIDE ACTION PLAN SY 18 -19 
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Goal 3:  Maintain the capacity of faculty and staff to collect and use data to analyze student 

performance to inform instruction and assessment. 

Rationale: Critical Need: Self-study findings and focus group discussions reveal a need to maintain the capacity of 

faculty and staff to use data to inform instruction and improve student achievement. 

Supporting Data: 

Currently, 87% of teachers use research-based methods to teach content, i.e. Classroom Instruction That Works (CITW), Sheltered Instruction 

Observation Protocal (SIOP), and Thinking Maps (TMs).  This year, 6% of teachers are implementing Standards-Based Grading and proficiency 

scales.  There is a need to increase the number of teachers, in PLCs, who regularly review student performance data and plan instruction accordingly.   

 

Growth Targets:  

 

SY 18-19:  The focus will be on core subjects for the following: 25% of teachers will implement standards-based grading and proficiency scales. 

25% of teachers will use PLC meetings to review student performance data and plan instruction and assessment based on analysis. 100% of teachers 

will regularly use research-based strategies, i.e. CITW,SIOP, and TMs.  

 

SY 19-20:  Same target for SBGs and proficiency scales, same target for PLC work, maintain target for research-based startegies 

 

SY 20-21:  Same target for SBGs and proficiency scales, same target for PLC work, maintain target for research-based startegies 

 

SY 21-22:  Same target for SBGs and proficiency scales, same target for PLC work, maintain target for research-based startegies 

REVISED SCHOOLWIDE ACTION PLAN SY 18 -19 
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District Goal(s):  

3. All GDOE instructional personnel will meet high standards for qualifications and ongoing professional 

development and will be held accountable for all assigned responsibilities.   

5. All GDOE operations activities will maximize the critical uses of limited resources and meet high standards of 

accountability. 
 

SMART GOAL  Strategies and Action Steps Responsibility Timeline Evidence of Effectiveness 

3. Maintain the capacity of 

faculty and staff to collect 

and use data to analyze 

student performance to 

inform instruction and 

assessment 

A. Teachers will be provided 

necessary performance data in a 

timely manner to make curricular 

decisions and to guide the work of 

the PLCs.  Teachers will have 

common preps by course, if 

feasible. 

District Office 

 

Curriculum 

Administrator 

 

Counselors 

 

Teachers 

Beginning of first semester 

 

PLC meetings once every two 

weeks 

Item Analysis 

Progress Reports 

Quarter Grades 

Teacher Lesson Plans 

PowerSchool Historical 

Grades 

DWA results 

PTEP 

B. Increase number of teachers 

using standards-based grading and 

proficiency scales that align with 

CFAs 

Curriculum 

Leadership 

Team (CLT) 

 

Teachers 

 

Curriculum 

Administrator 

Continued teacher training 

during Q1 and Q2  

 

By second semester of  

SY 18-19 all teachers will be 

implementing proficiency 

scales 

Proficiency Scales 

CFAs 

PD Agendas and Sign-in 

Sheets 

C. Provide consistent training with 

reinforcement and follow-up 

(CITW, SIOP, Thinking Maps, 

SBG, and proficiency scales), with 

focus on effectiveness and impact 

on student performance  

Professional 

Development 

Committee 
 

CLT 

 

PLCs 

Quarterly 
 

PD Agendas and Sign-in 

Sheets  

Student Work Samples 

Marks Analysis 

DWA Results 

Surveys 

REVISED SCHOOLWIDE ACTION PLAN SY 18 -19 
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Schoolwide Learner Outcomes 
Student:  

Teacher: Course: Semester: Period: 

1 2 3 4 5 6 

Grade: 

For each Schoolwide Learner Outcome, evaluate students by placing a check next to the appropriate score that best fits the quality of the student's work or behavior. 

Effectively Communicate with Others  
Excellence in Academics 

 
Embrace Cultural Diversity  

 
Environmentally Respectful 

 
4 

Exemplary = Always 

A. Writes English proficiently 

B. Successfully exchanges information 

through reading and listening 

C. Communicates accurately with others 

 
4 

Exemplary = Always 

A. Thinks critically and creatively 

B. Takes advantage of academic 

opportunities 

C. Self-directed learner 

 
4 

Exemplary = Always 

A. Interacts with culturally 

diverse groups 

B. Respects cultural differences 

C. Seeks opportunities to learn 

about differences 

 
4 

Exemplary = Always 

A. Throws trash away and keeps area clean 

B. Joins beautification projects 

C. Contributes time or talent to community needs 

 

 
 

3 

   

Competent=Usually 

A. Writes English proficiently 

B. Successfully exchanges information 

through reading and listening 

C. Communicates accurately with others 

 

 
 

3 

   

Competent = Usually 

A. Thinks critically and creatively 

B. Takes advantage of academic 

opportunities 

C. Self-directed learner 

 

 
 

3 

   

Competent = Usually 

A. Interacts with culturally 

diverse groups 

B. Respects cultural differences 

C. Seeks opportunities to learn 

about differences 

 

 
 

3 

   

Competent = Usually 

A. Throws trash away and keeps area clean 

B. Joins beautification projects 

C. Contributes time or talent to community needs 

 

 
2 

   

 

Developing = Sometimes 

A. Writes English  proficiently 

B. Successfully exchanges information 

through reading and listening 

C. Communicates accurately with others 

 

 
2 

   

 

Developing = Sometimes 

A. Thinks critically and creatively 

B. Takes advantage of academic 

opportunities 

C. Self-directed learner 

 

 
2 

   

 

Developing = Sometimes 

A. Interacts with culturally 

diverse groups 

B. Respects cultural differences 

C. Seeks opportunities to learn 

about differences 

 

 
2 

   

 

Developing = Sometimes 

A. Throws trash away and keeps area clean 

B. Joins beautification projects 

C. Contributes time or talent to community needs 

 

 

1 

   

Emerging = Seldom 

A. Writes English proficiently 

B. Successfully exchanges 

information through reading and 

listening 

C. Communicates accurately with others 

 

 

1 

   

Emerging = Seldom 

A. Thinks critically and creatively 

B. Takes advantage of 

academic opportunities 

C. Self-directed learner 

 

 

1 

   

Emerging = Seldom 

A. Interacts with 

culturally diverse groups 

B. Respects cultural 

differences 

C. Seeks opportunities to learn 

about differences 

 

 

1 

   

Emerging = Seldom 

A. Throws trash away and keeps area clean 

B. Joins beautification projects 

C. Contributes time or talent to community needs 

SLO Assessment - Lesson Plan or Activity Description: 
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